
Vol. 10, No. 1, 2020

A Peer Reviewed Journal

The Journal of

Research Management Cell (RMC)
Aadikavi Bhanubhakta Campus

(A QAA Certified Campus by UGC, Nepal)
Bigyan Chaur, Vyas-1, Damauli, Tanahun, Tel: 065-590096, 563946

info@aadikavicampus.edu.np, abccampus@gmail.com
www.aadikavicampus.edu.np

Aadikavi

ISSN 2350-8833



Editorial Board
Janak Kafle, Chief Editor
Dr. Ram Kumar Adhikari, Lecturer
Sushil Prasad Wagle, Lecturer
Sagar Poudel, Lecturer
Bishweshwor Timalsena, Lecturer
Rajan Ghimire, Lecturer
Anil Shrestha, Asst. Lecturer

2077, Paush (December, 2020)

©Research Management Cell 

ISSN 2350-8833

The Journal of

Aadikavi



Editorial
 This issue of The Journal of Aadikavi Vol. 10, No. 1, 2020 published during the 
COVID-19 pandemic which has adversely affected the lives of people and academic 
system of the world. Because of lockdown, most of the academic institutions are 
closed and unable to perform their academic activities regularly. It is one of the 
responsibilities of RMC to publish journal periodically which has been published since 
2011. The primary motive of this publication is to enrich the academicians in general 
and faculties of this campus in particular with their academic research activities.  In 
this context, this issue has not been possible without the valuable support of many 
researchers, academicians, campus administration, institutions and so on for which we 
are very much thankful.
 
 We feel excited to acknowledge our benevolent readers on the occasion of 
successful completion of this issue which incorporates various types of empirical and 
conceptual research articles from the faculty members of this campus. We would like to 
thank to all researchers who contributed their valuable research articles for this issue. 
As all the articles are reviewed thoroughly and provided valuable suggestions to the 
researchers which have been addressed by the researchers before publishing this issue, 
we would like to express our deep sense of gratitude to the reviewers for their valuable 
contribution to enrich this publication. We are also grateful to the chairperson of the 
campus management committee, campus chief, assistance campus chief, department 
heads, all the faculty members and campus staff for their valuable supports.

Editorial Board
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Traditions and Transitions in ELT: My Observations and Experiences 

-Basanta Kandel

Abstract

English language teaching (ELT) has a history of 300 years, which possesses a range 
of diverse methods, techniques, approaches, and practices to meet the needs and 
demands of learners. ELT started its journey with the Traditional Method but now 
has entered the most dynamic phase where ICT is governing the classrooms. Because 
of the excessive use of ICT in ELT, this field proffers diverse innovative techniques 
and tools to the learners and teachers of English which have exclusively reshaped 
ELT. As a theoretical article based on the auto-ethnographic approach of qualitative 
design, using primary and secondary sources, it illustrates traditions, transitions, 
trends, and practices in ELT from past to present in the context of Nepal, which I 
associate with my observations, and learning-teaching experiences. The observation 
illustrates that ELT is now in transition, and has shaped its size and dimension 
according to glocal need and demands. It has entered the post-method and digital era 
with the flow of time and the influx of digital technologies, which should be adopted 
in our classrooms. Therefore, I propose that the teacher, students, and concerned 
authorities should aware and update their knowledge on global trends, transitions, 
and practices in ELT, and adjust those in the curriculum, pedagogy, and classrooms in 
the context of Nepal. 

Keywords: traditions, transitions, ELT, post-method, digital-era 

Introduction 

 ELT exists on the shifting sands of ideology and practice which is a global 
phenomenon. ELT has ups and downs, which are visible in the education policy, 
teaching and learning materials, classroom methodology, assessment system, and 
modes and methods of teacher education. ELT in Nepal moves ahead in tandem with 
global trends and practices. The pendulum in the ELT has swung dramatically in the 
last few decades from an emphasis on language teaching methodology to a focus on 
learners. Today, ELT in the world are focused on Communicative Approaches (CA), 
Content-Based Language Instruction (CBLI), Content and Language Integrated 
Learning (CLIL), Project-based Language Teaching, and Technology-Enhanced 
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Teaching. The widespread use of ICT like Mobile-Computer-Media-Online Assisted 
Language Learning and several other modalities of learning and teaching of English 
has brought revolutions in the field. Teaching English in the era of science and 
technology is being very much challenging because of the innovation of different 
theories, methods, principles, and the influence of ICT. Nowadays, ELT is moving 
from teacher-centred to learner-centred. The growing use of technology as a tool 
develops different language skills and exposes them to new practices in ELT 
(Acharya, 2014). 

 English is perceived as a compulsory requirement for the survival of 
professionals in this new era of technology and knowledge. The blending of 
technology with English is introducing and opening a new sphere of learning and 
teaching. The change in the trend of ELT has innumerable ups and downs for better 
performance and understanding. For some decades, the field of ELT faces various 
crucial factors that affect the current ideologies of the teaching of English. The ELT 
has been one of tradition and transition since its inception (Pica, 1997). The ELT ever 
questions the issues like ineffective methodologies, unsuitable materials, integration 
of contextualized teaching, an overemphasis on multi-language skills.  

 In these circumstances, I present the traditions in ELT from past to present 
and interlink them with my observations in the context of Nepal. Further, I have 
attempted to share my experiences as a learner and teacher of English as a foreign 
language context from rural to urban areas of the country. In the article, I have 
mentioned the traditions of ELT, my observations, transitions on ELT, ELT and 
current trends, ELT in the ‘Post Method Era’, Digital Era in ELT. Further, the study 
ends with concluding notes. I found fewer studies have been carried out in this 
particular issue and field; therefore, this study will inform the researchers, teachers, 
students, ELT practitioners, government and bureaucrats, and politicians to make 
aware of traditions and transitions in ELT, especially in Nepal’s context and way 
forward take action in English language teaching. 

Purpose of the study

 This paper intends to present the traditions, transitions, trends, and practices 
in ELT from past to present era, especially in the context of Nepal concerning my 
observations, and learning-teaching experiences. 
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Methodology

 The study positions on both primary (my observations and experiences) and 
secondary sources, consequently; libraries, newspapers, books, articles, journals, 
theses, policies, websites, and online sources were consulted for the literature related 
to traditions, transitions, trends, and practices in ELT from past to the present era in  
global and Nepal’s context. As qualitative research following auto-ethnographic 
approach ‘a self-narrative that critiques the situatedness of self with others in a social 
context (Spry, 2001, p. 710), I have collected the information from past to the present 
based on my observations and experiences. Denzin and Lincoln (2005) state that 
auto-ethnography writes a world in a situation of instability and movement-between 
story and context, writer and reader, disaster and completion which creates charges 
moments of clarity, connection, and change. The style of writing is based on themes 
and described briefly with supporting theories of the experts in the field. The study is 
descriptive, analytical, and interpretative, and the discussion is made positioning on 
global themes. 

Results and Discussions

 This section reviews, analyses, and interprets the phenomenon of traditions, 
transitions, and practices in ELT from the past to the present era in the Nepalese 
context which is discussed thematically as per the objectives require. The collected 
information based on the secondary and auto-ethnography sources (my observations 
and experiences) are broadly interpreted and analyzed into six broad themes, which 
underpin the theory of various scholars from home and abroad.

Traditions in ELT 

 The past of language teaching has been portrayed by a search for more 
efficient ways of teaching/learning second or foreign languages. Over hundred years,  
the teaching profession has been centred on the role of grammar in language 
curriculum, development of accuracy and fluency in teaching, choice of syllabus 
frameworks in course design, theories, methods, approaches and techniques, the role  
of vocabulary in language learning, teaching productive and receptive skills, learning 
theories and their applications in teaching, memorization, and learning, motivating 
learners, effective learning strategies, techniques for teaching the four skills, and 
roles of materials and technology (Richards & Rodgers, 2001). Keeping with the 
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pace of changing times, the teachers’ role has been changed from ‘Guru’ to  
‘instructor, teacher, facilitator, advisor, and counsellor’ with the responsibility of 
transforming the students and send them to compete in a globalized world.

 The language teaching field has witnessed by rising and fall of a variety of  
methods throughout history. For example, the Grammar-Translation Method, Direct  
Method, Audiolingualism, Oral-Structural- Situational Approach, Silent Way, 
Suggestopedia, Communicative Method, and Task-Based Language Teaching 
Method became orthodox in the late 20th century to the early 21st century, but now 
we have entered into the Post-method era. More specifically, the methodological era  
of ELT is divided into six different time frames i.e., Classical Era (1750-1880), 
Reform Era (1880-1920), Scientific Era (120-1970), Communicative Era (1970-
2000+), Post-method Era (2000 onwards..), Digital Era (ICT Era) (Smith & Howatt, 
2014). 

 The history of ELT was completely different compared to the present scenario 
and trends. ELT has passed only 300 years (Moore, 2013) as British Empire in the 
15th to the 16th century realized the necessities of teaching English efficiently for 
the purpose to communicate with other governments, colonies, and businesses. At 
that juncture, foreign language learning was also allied with the learning of Latin 
and Greek to endorse intellectuality. Tutors were hired to teach English to the high 
officials in the same manner as classical Latin and Greek were taught with the help 
of Classical Method (CM). In this method, the language was taught through 
grammatical rules, syntactic structure, and rote memorization of vocabulary and 
translation of some literary texts (Thanasouls, 2011). It was highly popular during 
the ‘Gurukul’ education system in Nepal and India, where ‘Guru’ [a teacher] used 
to give some slogans and mantras of Sanskrit literature or grammar and ‘Chelas’, 
[disciples] recite or memorize with their full efforts. CM was supposed to be the best  
method for the recitation of grammar, structure, and literature of the Sanskrit 
language. I also observed the practice of the method in childhood while our elders 
used to memorize Bhagavata Gita, Mahabharata, Ramayan, Swosthani Katha, and 
other popular Sanskrit literature and textbook contents. 

 Late in the 19th century, the Classical Method i. e., Grammar Translation 
Method started which emphasizes language learning by learning grammatical rules 
along with their exceptions and vocabulary items and applying them into practice and 
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translation. It was adopted by Karl Plotz in Germen Schools for teaching the French 
language since then GT method became the principal method of teaching modern 
languages in schools globally as it was widely used to teach European and foreign 
languages from the 1840s to the 1940s. In the context of Nepal, this method was 
solely used as a method of teaching English before the New Education System Plan 
(1971) but now this method is attacked and blamed as a cold, lifeless, and failure 
method to teach a foreign language. The method focuses that language learning is an 
intellectual activity involving rule learning, memorization of rules and facts related 
to first language meanings employing massive translation practice. 

 The Direct Method came against the GT method in Europe between 1850-
1900 A.D.as a reform and natural method. It asserts that meaning is to be connected 
directly with the target language without going through the process of translation into 
students’ native language. Charles Berlitz posited Direct Method (Thanasouls, 2011) 
at the end of the 19th century and till the beginning of the 20th century, this method 
enjoyed great popularity, which believes that L2 utterances are directly associated 
with the denoted objects and actions to the learners’ mind.  

 After the Direct Method, the Audio-lingual (AL) method was developed in 
the US during the Second World War as a scientific method, especially for military 
purposes. In 1942, the American Government established an Army Specialized 
Training Programme (ASTP) to supply the government with trained army personnel 
who were supposed to attain conversational proficiency in a variety of languages. For  
this purpose, the government used the oral-based approach to the learning of a 
foreign language, which was known as the ‘Army Method’ for a decade. This 
method bases on the five slogans of William Moulton which is stated in Richards and 
Rodgers (2001): language is speech not writing, language is a set of habits, teach the 
language, not about the language, a language is what its native speakers say, not what 
someone thinks they ought to say, and languages are different. 

 Then, communicative language teaching (CLT) flourished in Europe in the 
1960s. The effort of the Council of Europe, the writings of Wilkins, Widdowson, 
Candlin, Christopher, Brumfit, Keith, Johnson, and other British applied linguists 
initiated the origin and development of CLT as an exclusive method/approach, and its 
aroma expanded all around the western countries. CLT gives much emphasis to the  
communicative aspect of language focusing on the knowledge of structures, 
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meaning, and demand of context with adequate vocabulary and functions. It enables 
learners to achieve communicative competence, which makes them use linguistic 
forms and vocabulary functionally. On this ground, Thanasouls (2011) adds that 
pragmatic and functional uses of language in a company with communicative 
competence are some of the characteristics of CLT. As the global demand of 
communicative method/approach in the 21st century, the method is highly popular 
from Kindergarten to Post-graduate level till the date.  

 After CLT, the community language learning (CLL) method, known as the 
‘humanistic approach’ (La Forge, 1983) developed by Charles A. Curran and his 
associates came into practice. CLL depict on the counselling allegory to restate the 
roles of the teacher as the counsellor and learners as the consumers in the language 
classroom. It attempts to be more explicit about the dimension of CLL theory and 
said ‘Language is people, language is persons in contact, and language is persons in 
response’ (Richards & Rodgers, 2001). 

 Further, the task-based language teaching (TBLT) approach bases on the use  
of tasks as the core element of planning and instruction in language teaching, 
appeared with great enthusiasm. Crookes and Long (1992) utter that any piece of 
work/activity is a task with a specific objective that is carried out as a component of 
an educational course or work. Moreover, in the 1970s, the Silent Way emerged in 
the field based on a problem-solving approach to learning (Thanasouls, 2011) where 
students are given a task, co-operate with each other but the teacher stays distant. 
Suggestopedia and the Silent Way are criticized heavily but these methods give 
weight to the psychological factors in language learning. 

 Gardener’s theory of multiple intelligence (MI) came into existence in 1993 
(Richards & Rodgers, 2001) which aims to focus on innate skills, preferences, and 
abilities of students. As a learner-based philosophy/approach, MI views human bits  
of intelligence have multiple dimensions, which must be acknowledged and 
developed in teaching and learning. Gardner (n. d.) claims that people differ in 
strengths and combinations of bits of intelligence; therefore, we need to recognize 
learner differences in teaching. The next popular method/approach content-based 
instruction (CBI) was developed as an approach to second language teaching in 
which teaching is organized around the contents that students will acquire, rather 
than around linguistic or other types of the syllabus. The classroom should focus on 
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real communication and the exchange of information, an ideal situation for second 
language learning.  

 Similarly, ‘Transformative Generative Grammar’ by Noam Chomsky gave an 
in-depth analysis of language learning vs. language acquisition. The observation of 
B.F. Skinner’s ‘theory of learning’ brought a revolution in the ideology of language 
learning and acquisition.  Moreover, Krashen’s theory of second language acquisition 
added spice to the flavour. The total physical response (TPR) theory of J. Asher, 
which focused on successful adult second language learning as an analogous process 
to a child’s first language attainment. Furthermore, the general educational trends like 
whole language approach (WLA), cooperative learning (CL), and neuro-linguistic 
programming (NLP) have influenced language teaching and learning significantly. 
With the commencement of e-communication, it has been made possible for English 
language teachers to augment their careers. Apart from this, the special interest group 
(SIG), support group discussion, and chat room have also enhanced their profession. 
Ultimately, we have now entered the ‘Post-Method’ and ‘Digital-Era’ of ELT where 
post-method pedagogy focuses on the particularity, practicality, and possibility 
(Kumaravadivelu, 2001) in teaching. The Digital Era with the introduction of rapid 
and massive digital devices in ELT has paved its way to the new era and mode. For 
this, both the students and teachers should be ‘digitally literate’ and sound.

My Observations and Experiences 

 Each generation has its observations and experiences, similarly, my 
generation also passed through different ups and downs in the traditions of ELT. 
Here, I try to share my observations, reflections, and learning-teaching experiences of 
ELT in the context of Nepal. 

 As a primary level student in a government school in rural Tanahun, I 
gathered a multitude of experiences of traditions and trends in English language 
teaching. English vocabularies with their equivalent meanings in Nepali were asked 
to memorize by heart. The English teachers used to follow the grammar-translation 
method and ask us to imitate, repeat, and memorize the authentic and translated 
texts. As a result, I gradually learned both Nepali and English vocabulary and their 
meanings, and texts simultaneously. After migrating to Terai (Bara) during lower 
secondary level education, I collected amazing experiences. Nearly, 99 percent of 
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students were from the Terai community and used to speak in Bhojpuri, Maithili, and 
Hindi languages. Teachers used about 80 percent of Bhojpuri and Hindi and 20  
percent of English in the classroom. The classes used to be fully teacher-centred 
and we had to follow what the teacher expressed and wrote. The teachers preferred 
writing and reading rather than listening and speaking skills. Even though the classes 
were monotonous, boring, and autocratic, we had to follow them since the teachers 
were supposed to be the students’ role models and authentic sources.

 After the SLC exam, I first entered the teaching profession in 1994 (in 
Tanahun) as a volunteer teacher, where I mostly read literary genres and grammar in 
textbooks. At the time, the GT method was popularly used in classrooms, therefore, 
I practised the same method where I used to read literary and grammatical texts in 
English and translate them into Nepali to make myself and my students understood. 
I consulted the Oxford dictionary for the confirmation of difficult words, idioms, 
phrases, clauses, and their meanings, which gradually increased my competence and 
performance in English language and teaching. Likewise, I adjusted myself as an 
English teacher for grades one and two. During the period, I faced many challenges 
in teaching stories, poems, passages, and grammar. It took me a long time to realize 
whether I was right or wrong to ELT. 

 Passing the SLC, I joined a college in Birgunj, where the majority of the 
teachers practised the communicative method and direct method in the classroom. 
They used to deliver lectures, and involve us in some task-based activities, 
discussions, and group-works, which supported the enhancement of English. Besides 
formal classes, we (me and my roommate) used to communicate in English in the 
leisure time for the improvement of English. We used to converse while preparing 
lunch and dinner and visiting the market for shopping. The techniques we used 
were helpful and effective; as a result, we developed good communicative skills and 
increased confidence in the English language. We continued the same techniques of 
learning and improving English for 2 years until we completed the Bachelor level.  

 During B. Ed., I joined a private English medium boarding school in Bara, 
where the school administration was strict to follow the English-only strategy in 
the school. Accordingly, I adopted direct and communicative methods in the ELT 
class since the classes were multilingual and multicultural. Teaching in English 
medium school ultimately forced me to learn, develop, sharpen, and use the English 
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language. The schools’ advocacy, requirement, obligation, and priority to the English 
language shaped and strengthened my knowledge in English. But at the college, the 
majority of teachers practiced communicative and traditional methods concurrently. 
They delivered content following the lecture method, and to some extent task-based 
activities as well. Though the curriculum and courses included CLT, TBLT, CBI, 
suggestopedia, post-method, the focus of the classroom was on to lecture method. 

 As an ELT practitioner for 18 years from the Basic to Master level in Nepal, 
I have perceived students with diverse linguistic backgrounds who have diverse 
demands, interests, abilities, and problems in the ELT classroom. Because of the 
multilingual and multicultural classroom environment, ELT is challenging but in 
this concern, the teacher should capitalize on the linguistic and cultural resources of 
students, and scaffold them. Cummins (2007) states:

The students’ L1 is not the enemy in promoting high levels of L2 proficiency; 
rather, when students’ L1 is invoked as a cognitive and linguistic resource through 
bilingual instructional strategies, it can function as a stepping-stone to scaffold more 
accomplished performance in the L2 (p. 225). 

 Relating to my teaching experiences about AL Method, after completion of  
Bachelor in English Education, I joined as a secondary English teacher in a 
government school in Syangja, where I excessively practised and followed AL 
method in class 9 and 10. The curriculum of secondary level English offered the 
avenue practices of listening and speaking skills along with reading and writing. I  
used to take audio-materials in secondary classes produced by the Curriculum 
Development Center for the practice. The students used to be happy and active since 
the materials helped them for understanding more and had exposure to authentic 
language. 

 After two years, I joined M. Ed in University Campus, Kirtipur where I  
collected wonderful experiences of ELT. The teachers’ knowledge, delivery, 
methods-techniques, resources, and materials were magnificent that fascinated me to  
learn and teach English, and energized me to become a good English teacher. The 
teachers practised recent technology (OHP at that time), audio-visual materials, and  
tape-recorder in the English language classroom. Besides, for the practical 
implementation of theoretical knowledge in ELT, I applied some techniques; first, 
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I assisted my Mama’s son and daughter at home to develop listening and speaking 
skills in English. Mostly, I communicated with them in English that supported me in  
shaping, sharing, and fine-tuning the English language. Second, I bought “The 
Himalayan Times” an English daily newspaper, and read articles and editorials, 
which boosted my English readings and writings. As a regular reader of the 
newspaper, I wrote comments and critiques of published articles that got published 
in the audience-page of the same newspaper. During the two-year time, I published 
altogether 2 dozen of articles on different issues and topics. The two techniques 
flourished my listening, speaking, reading, writing, and critiquing power and other 
skills in the English language. 

 Completing the M. Ed, I returned to my hometown Damauli and affiliated to  
Higher Secondary, Bachelor, and Masters level classes where the practice of the 
English language was unlimited. I engaged students in communicative activities like 
debate, discussion, conversation, role-play, dramatization that provided magnificent 
practical and contextual knowledge in English. For Bachelor and Masters Level, 
English as Medium of Instruction (EMI) is mandatory; accordingly, I dealt with the 
students. The applications of CLT in classrooms made the context live and active 
where both students and teachers could debate, discuss, participate, converse, 
communicate, reject, deny, and accept the ideas. Accordingly, I practised CLT 
excessively, as the result; students better understand the subject matter and had real-
life experiences in the classroom, as they reflected in the performance.  

 After a decade of teaching in Tanahun, I was admitted to M. Phil. program at 
Tribhuvan University and gathered the most amazing and unique experiences of ELT. 
The learner- autonomous classes, the rapport between teachers and students, delivery 
of contents, use of methodology, technology and materials, sources and references, 
the process of presentation and evaluation were drastically different than the previous 
experiences. I believe the overall experiences that I have grabbed during my M. Phil. 
study will escort me to be a teacher professional, researcher, and academician, which 
ultimately guide my career. Hence, I strongly desire to use all the latest and emerging 
methodologies, technologies, resources, strategies, activities, presentation and 
practice skills, and observation and evaluation system in ELT class in different levels, 
which I congregated. 

 My reflections on different methods and ELT practices mentioned above 
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might have some limitations, gaps, and lapses. Even though, during my career the 
most striking voice of a student, which still haunts me not to be rigid in methods, 
techniques, and language in ELT. One of the students of grade 5 in Tanahun stated: 

When I allowed using Nepali it helps me understand English I thinking of Nepali 
and write in English. If I read in English I think in Nepali and understand more 
(emphasis added)

The excerpt reveals the fact, every ELT teachers should be aware that the role of 
prior knowledge is relevant for cross-linguistic transfer in language teaching. New 
understandings are constructed on a foundation of existing understandings and 
experiences, which is equally applicable to ELT. 

Transitions in ELT 

 ELT has been its traditions and transitions since its inception. For fifty years, 
ELT has gone through a whirlwind of transitions in its methodology, from grammar-
translation to direct method, audio-lingual, cognitive code, and a host of variations in 
each (Pica, 1997). Neither traditional method of classroom instruction, not the recent 
approaches have been able to address the range and level of English proficiency 
required for participation in today’s global community but to integrate both.

 At the present, teacher-fronted lessons are replaced with activities involving 
students’ role-plays, problem-solving, and task-based activities. In ELT, tradition and 
transition are not proceeding separately; instead, tradition and transition are  
becoming integrated into fresh and original approaches, which can be very helpful to 
teachers and students (Pica, 1997). Academic qualification alone may not support  
teachers to grow professionally and scholarly, besides, they need to be equipped 
themselves with the current practices. One method is the foundation for the 
development of the other and no method has been a solution for all the ELT 
problems. At present, the era of the method is over and the ELT as of the current 
scenario is in the post- method era.  

ELT and Current Trends 

 Trends are general tendencies towards change, and the theories and methods 
in ELT are constantly evolving. The famous trends in ELT are being used in recent 
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times, were adopted during previous decades too. Current and major trends in ELT as 
Richard and Renendya (2010) state:

•	 Modification in perspectives on English language teaching and learning 

•	 Modification in goals of English language teaching and learning

•	 Modification in teaching approaches

•	 Modification in teaching content, curriculum design, and assessment

•	 Expanding the dimension of communicative competence 

•	 Correction in views of an effective English educator 

•	 An early start in learning English 

•	 Recent development and integration of information technology in ELT 

•	 Changing roles and increasing responsibilities of teachers 

 The current trends of ELT advocate that English is not just the second 
language anymore. ELT is developed from English as a second language (ESL) to 
English for speakers of other languages (ESOL), TESL to TESOL, Western English 
(WE) to English as an international language (EIL). Similarly, English perceives 
many roles as teaching English for no obvious reason (TENOR) which has been 
replaced by TSR and TESOL, communicative language teaching/ contextualized 
language teaching (CLT), and CLIL content and language integrated learning (CLIL). 
Today’s ELT classroom is now interdisciplinary and has hot discussions about CBLI, 
CLIL. Similarly, English teaching like many other professions and discipline is 
almost overwhelmed which is taught and learned in different settings as EFL, ESL, 
ESOL, ELF (Harmer, 2008). 

 With such changes, English teachers require to use cross-curricular, cross-
disciplinary content in teaching. The global and expanding trend of ELT has a new  
perception about English teachers as s/he should be determined by her/his linguistic, 
instructional, and intercultural competence rather than simply being a native speaker 
of English. Worldwide, many countries have started teaching English in earlier 
grades at school (Baldauf, Kaplan, Kamwangamalu, & Bryant, 2011, as cited in 
Pandey, 2017). For example, in 2011, Japan, Dubai, Malaysia made English a 
required subject at the primary level (Hosiki, 2011). In Nepal, ELT is offered from 
Basic to Bachelor level as a compulsory subject, and a similar trend can be seen in 
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many countries around the world. With the rapid changes in the ELT field, teachers 
are expected to engage in continuous professional development activities to keep 
current on trends, research, development, and practices for remaining effective and 
competitive.      

ELT in the ‘Post-Method’ Era

 Richard and Rodgers (1986) define, ‘method as an umbrella term to capture 
redefined approaches, designs, and procedures’. Therefore, a method is a set of 
theoretically unified classroom activities and techniques planned to be generalizable 
across a wide variety of contexts and spectators. However, the debate on methods is 
no longer a central issue in language teaching since we have paved the way to the 
‘post-method’ era. The TESOL field has evolved from using traditional GT methods 
to CLT approaches where the focus of language teaching is on meaningful language 
use. Consequently, the 21st century is what Kumaravadivelu (2001, 2006), Brown 
(1994, 2007), and Richards and Rodgers (2001) referred to as the “Post-Method 
Era”. Now, ELT discussions are more centered on ‘eclectic approaches’ rather than  
on a sole method/approach. Brown (1994) called it ‘enlightened eclecticism’ and  
Larsen-Freeman (2000) and Mellow (2002) have used the term ‘principled 
eclecticism’ to describe a coherent and pluralistic approach to language teaching and 
learning.  

 Brown (2010) claims ‘methods are too prescriptive, over-generalized, and 
non-practical.’ In the past, a series of methods were emerged and practised in ELT 
but now those methods have been blurred with the entrance of the Post-Method era,  
which makes us free and neutral from any particular methodological hangover. 
Brown (1994) suggests that viable current approaches to language teaching have 
twelve principles: automaticity, meaningful learning, and anticipation of reward, 
intrinsic motivation, strategic investment, language ego, self-confidence, risk-
taking, language-culture connection, native language effect, interlanguage, and 
communicative competence. 

  To sum up, the ELT in the post-method era prefers to use modern and 
elective methodology with student-centred focus, and the teacher being the organizer 
of the learning process. The teacher brings materials for learners to find problems and 
guides them to find solutions. It uses a great deal of pair work and individual work 

Traditions and Transitions in ELT: My Observations and Experiences



14

The Journal of Aadikavi, Vol.10

and has excessive use of visual aids and information technology, which is epistemic, 
breaks of the methodological era. 

Digital Era in ELT

 Now, ELT has entered its new phase of evolution where inventions are 
emerging on daily basis. ELT with the innovation of diverse theories, methods, 
principles, and the influence of Information and Communication Technology (ICT) 
has great challenges. The recent rapid developments of technology have opened 
endless possibilities for ELT teachers to access information. In the English language 
classroom, we have been using Radio, TV, CD Rom, Computers, CALL, the Internet, 
Electronic Dictionary, Email, Blogs, Audio Cassettes, PowerPoint, Videos, DVDs 
or VCDs. To operate those technologies, teachers and students need to have ‘digital 
literacy’; computer literacy, information literacy, and multimedia literacy. The 
revolution due to the onset and rapid growth of technology has drastically changed 
the traditional way of teaching and learning English and offered a better pattern and 
platform to explore new teaching models. Technology has created a better context 
to learn and teach English which poses noble and unique advantages and enhancing 
delivery from basic to tertiary level. The role and use of technology as a tool for ELT 
are increasing as educators have understood its ability to create both independent and  
collaborative learning environments where students can learn English with much 
ease (Jayanti & Kumar, 2016). 

 In the present day, the use of electronic and digital devices, for example, 
computers, tablets, laptops, and smartphones have become a matter of daily routine,  
and influencing ELT to great extent. Moreover, the wide range of digital 
technologies: interactive CDs, books and digital boards, talking pens, laptop, 
electronic dictionaries and translators, PowerPoint, projectors, smartphones, tablets, 
and virtual platforms like Skype, YouTube, e-books, Facebook groups, virtual 
conferencing rooms, digital libraries are used in the ELT. Traditional methods/
approaches to teaching the English language are wedded and intermingled with 
technology which is impossible to separate. Therefore, a new phase of ELT has come  
into view as a result of digital innovations. Computer-assisted language learning 
(CALL) has been in practice for 30 years and now it is leading towards ICT. From  
CALL to mobile-assisted language learning (MALL) is another remarkable 
development in ELT. The availability and accessibility of a variety of applications 
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and programs on smart devices are playing a crucial role in ELT. Computers, the 
internet, and Wi-Fi have created ELT to such an extent that there are an invasion and 
bombardment of new tools, techniques, and methods. The authenticity and reliability 
of these applications are taken into consideration in ELT. 

 Some technologies like; translators and Microsoft office are best suited in 
writing skills, dictionaries, Facebook and interactive books help for effective reading, 
and Skype and video conferencing assist for speakers in listening and speaking. 
There was a time when the internet was used only to get information but now it is 
used intensively to communicate with peers, siblings, and professionals around the 
world. At present, communicative language teaching is embedded in the ‘technology-
driven activities’ (Motteram, 2013). This integration paves the way for ICT in ELT 
and this trend is being practised nowadays at a large scale globally.   

Conclusion

 The classical, intermediate, and modern era of ELT has different tastes and 
practices regarding methods, approaches, techniques, materials, strategies, and 
processes. Traditionally, methods laid more emphasis on a teacher himself and the 
processes were purely teacher-centred.  Repetitive practice, mechanical drills, and  
memorization were the hallmarks of the traditional methods worldwide. The 
autocratic and authoritative role of the teacher and traditional notions of pedagogic 
principles were in the centre of the methodology. But, now with the flow of time, 
the trends and practices are changed in all disciplines, and ELT is not in isolation. It 
is imperative to understand the current trends and evaluative methods of ELT. The 
theories and methods are constantly evolving in ELT thus teachers should be aware 
of the best practices in teaching and learning English, and satisfy students. English 
becomes easier and enjoyable if supplied with effective materials and pedagogy. On  
the other side, Globalization and ICT have reshaped ELT, as a result, the field is 
digitalized and virtualized. For example, E-learning has brought e-evolution in ELT 
that connects learners with the international learners’ community of English. These 
innovations in ELT evoke a new picture of this discipline where the use of e-learning, 
electronic devices, e-tools, e-books, video-conferencing, and ICT may minimize the 
need for physical classrooms or may replace them with virtual learning, which we 
have been adopting during the pandemic of COVID-19. 
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 Therefore, with the flow of global trends and transitions in ELT, the students, 
teachers, parents, community members, and concerned authorities in Nepal should 
be conscious to adopt the best and selective practices in the field. In ELT, the 
linguistic and cultural heritages of students should be the prime focus and need to be 
addressed. For effective ELT practices in Nepal, we should act and plan locally and 
think globally. We need to promote localization in ELT, feel nationality, and promote 
and conserve the diversity of languages, cultures, religions, and ethnicity. We should 
learn, teach, and practice ELT with Nepalese taste, flavour, and style. 
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Critical Examination on English Language Teaching in Nepal

-Bijaya Kumar Ranabhat

Abstract 

English language teaching has received great significance in Nepal since it is taught  
as a subject and medium of instruction from basic to tertiary level. However, 
analyzing the impacts of the English language seems to be inevitable in the academia 
of Nepal. This article tries to examine critically the scenario of English language 
teaching in Nepal from various dimensions. More specifically, as a theoretical study 
based on the qualitative research method, it attempts to reflect on the current policies 
and pedagogies of teacher education, and to shed mainly on inequalities associated 
with English Language Teaching (ELT) in Nepal. Moreover, it seeks to explore the 
challenges of mitigating the inequalities in classrooms faced by English language 
teachers and their roles to mitigate the inequalities existed in English language 
teaching in Nepal. This theoretical study revealed that pre-service teacher training 
and in-service teacher training are the major existing policies in English language 
teacher education in Nepal. It also explored that English as a Medium of Instruction 
(EMI) and gender, caste, and class are the major challenges that foster inequalities in 
English classrooms. Finally, it revealed that English teachers in coordination with  
policymakers can mitigate the inequalities associated with English language teaching 
in Nepal and it also suggests the English language teachers to strive for ensuring 
equal opportunities and better English language proficiency on the part of the 
learners. 

Keywords: English language teaching, teacher education, medium of instruction, 
policies, inequalities. 

Introduction

 The practice and theory of learning and teaching the skills, aspects, and 
various dimensions of the English language is commonly known as English 
Language Teaching (ELT). English is taught as a subject and/or medium of 
instruction in English as a Foreign Language (EFL) context from basic to tertiary 
level in Nepal. As only the burning lamp can burn another lamp (Khera, 2014), 
English language teachers should possess the knowledge, skills, positive attitudes, 
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and competencies of English language, knowledge of child psychology, and so forth 
for the effective teaching-learning of English language inside the classrooms. It  
implies that English language teachers cannot be good practitioners of English 
Language Teaching (ELT) unless they possess sound teacher education. The program 
that offers knowledge, skills, attitudes, and competencies to (prospective) teachers in  
the form of in-service teacher training or formal education is known as teacher 
education. Diaz-Maggioli (2004) defines teacher education as a career-long process 
in which teachers fine-tune their teaching to cater the needs of their students. 
Observing critically from the multilingual, and socio-cultural perspectives, various 
social inequalities have existed in English language teaching in the context of Nepal. 
Moreover, there are a number of growing challenges for English language teachers 
in their profession. Although there exist some unequal practices in English language 
teaching in Nepal, English language teachers themselves as practitioners and 
changes, coordinating with the policymakers, can play a vital role and should take 
initiations and actions to mitigate the inequalities to ensure equal opportunities and 
better English language proficiency on the part of the Nepalese learners.

Purpose of the Study

 This paper ‘Critical Examination on English Language Teaching in Nepal’ 
tries its utmost to critically examine the scenario of English language teaching in  
Nepal from various dimensions. More specifically, it aims to shed on existing 
policies of teacher education and to explore mainly the inequalities associated with  
English Language Teaching (ELT) in Nepal. Likewise, it aims to find out the 
challenges of mitigating the inequalities in English classrooms faced by English 
language teachers and their roles and actions to mitigate such inequalities associated 
with English Language Teaching (ELT) to ensure equal opportunities and better 
English language proficiency to all English language learners of Nepal.

Review of the Related Literature

 Various themes  have been developed based on purpose of the study to 
explore the resources and relevant literature on various themes such as current 
policies and pedagogies of teacher education in Nepal, equalities/inequalities 
associated to English language teaching, challenges of mitigating the inequalities for  
English language teachers, and role and actions of English language teachers to 
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mitigate the inequalities.

Methodology

 Since this is a qualitative study, it is theoretical and descriptive in nature and  
employs the secondary resources like books, journals, articles, theses, library and 
websites mainly from various search engines such as Google, Google scholar, joster,  
and other websites. As various themes were interpreted, it is a thematic and 
interpretive study. As the central endeavour in the context of the interpretive 
paradigm is to understand the subjective world of human experience (Cohen et al.,  
2013), this study emphasized to explore on policies of teacher education in Nepal,  
unequal practices in English language teaching, challenges faced by English 
language teachers and ways to mitigate the challenges to ensure the equal 
opportunities to all English language learners.

Current Policies and Pedagogies of English Language Teacher Education in 
Nepal

 Policies and pedagogies of teacher education can play a significant role in  
better practice of English Language Teaching (ELT) in any country. Regarding the  
history of teacher education in Nepal, Awasthi (2010) states that the history of 
teacher education in Nepal can be traced back from the time of the establishment of  
the Basic Education Teacher Training Center in Kathmandu in 1948. It was 
established to train primary school teachers. The current policy of English language 
teacher education in Nepal can be observed from two broad perspectives. They 
include pre-service training and in-service training. The programs or courses that 
colleges and universities offer like four years B.Ed. , one year B.Ed., M. Ed., M.Phil. 
.and Ph.D. programs to sharpen the knowledge, skills, and competencies of the 
learners before actually entering the teaching profession are known as pre-service 
trainings. Gnawali (2004) states that pre-service training prepares the students for  
entering the profession with basic knowledge and skills. The students who are 
receiving pre-service training are also called as prospective teachers. Awasthi 
(2010) reported that as per the recommendation of the Royal Commission of Higher 
Education, pre-service teacher education in Nepal is conducted by faculties and 
schools of different universities and Higher Secondary Education Board (HSEB) 
affiliated schools. The major faculties of universities that provide pre-service teacher 

Critical Examination on English Language Teaching in Nepal



22

The Journal of Aadikavi, Vol.10

education/training include Faculty of Education, Tribhuvan University, School  
of Education, Kathmandu University, Nepal Sanskrit University, Purwanchal 
University, and Higher Secondary Education Board (Awasthi, 2010). However, in the 
revised structure of school education i.e. grades 1-8 as basic level and grades 9-12 as  
the secondary level, the Higher Secondary Education Board has been changed into  
the National Examination Board (NEB). Moreover, Mid-Western University, Far- 
Western University, and Nepal Open University are the recently established 
universities that offer various programs in the form of pre-service teacher training.  

 On the other hand, in-service training is one of the most important and 
effective ways of English Language Teacher Education. The training which the 
teachers receive after the recruitment to the phase of retirement in a teaching 
profession is termed as in-service teacher training. Centre for Education and Human 
Resource Development (CEHRD) provides various modules of training to the 
teachers from the different training centers across the country. Some of the major 
modules of in-service teacher training include job induction training, Information and  
Communication Technology (ICT) training, Teachers’ Professional Development 
(TPD) training, Continuous Professional Development (CPD) training, head teachers’ 
capacity building training, training on action research, English as a Medium of 
Instruction (EMI) training and so forth. Gautam (2016) states that the Government of  
Nepal invests a huge amount of resources in teacher training with the expectation 
that training would result in effective pedagogic skills among teachers and they will  
be able to use such learned skills in the classroom for the achievement of their 
students. However, having such expectations by setting the objectives and meeting 
the objectives in a real sense are also different things. There are many problems or  
issues related to teacher training too. There is no positive correlation between the  
trained teachers in school and students’ success rates in the context of Nepal. 
Training had no impact on the students’ achievement and the training did not lead to  
the better performance of the learners in the students’ results (Gautam, 2016). 
However, we cannot deny the relevance of in-service teacher training as it is the 
prominent way of teacher education in Nepal. Hence, pre-service teacher training and 
in-service teacher training are the two existing policies of teacher education English 
Language in the context of Nepal.
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Equalities and Inequalities in English Language Teaching in Nepal

 The language policies on the education of any country directly affect the  
citizen of that country in general and the students, teachers, and educators in 
particular and such effect might be either positive or negative. English as a  
Medium of Instruction (EMI) is one of the existing policies in school level education 
in Nepal that has often been the debatable one. However, in article 7 of the Education 
Act of Government of Nepal (1971), there is clear provision concerning the medium 
of education in a school. It has been stated that the medium of education in school 
shall be Nepali language, English language, or both languages. More specifically, in 
article 7 (c), it has been mentioned that while teaching a language subject in a school, 
the medium of education may be the same language. Most importantly, in  
article 7 (d), it has been mentioned as “while teaching a compulsory subject of 
English language, the medium of education shall be English” (Government of Nepal, 
1971). However, English as a Medium of Instruction (EMI), one of the major current 
policies in education in Nepal has two perspectives; positive and negative. Although 
EMI seems to provide equal opportunities to all learners in Nepal, it has created a 
glaring gap or inequality between the students of community or public schools and 
private schools. Most often, the students of government-aided schools study all 
subjects in the Nepali medium except English. However, English medium instruction 
can be found from grade 1 to grade 5 of the basic level in most of the government 
schools and up to the secondary level in some schools of Nepal. Except few public 
schools, most of public schools are not being able to run EMI in its true sense, rather 
they are facing a growing number of challenges. In this regard, Khatri (2019) 
concluded that it has been difficult for the public schools’ teachers to adopt English 
as a Medium of Instruction (EMI) effectively and efficiently in their daily classes 
because of a number of problems and challenges including lack of sufficient exposure  
to English on the part of the students, mother tongue interference, lack of 
competency of students in the English language, lack of support and encouragement 
from the parents and society. In addition to this, he added that lack of motivating 
environment for the teachers, lack of clear plan and policy regarding the usage of  
EMI, lack of resourceful and well-facilitated schools are other challenges to 
implement EMI in public schools in Nepal. However, there are a number of private 
schools that run EMI to teach all subjects in English medium except Nepali subject 
with due emphasis yielding satisfactory proficiency in the English language on the 
part of the learners. As a result, some sort of inequalities especially on language 
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proficiency, amount of exposure students receive, and opportunities they get, have 
been created between the students of private schools and public or government 
schools. The gap has been created in English language teaching because of the 
geographical location, economic background, and social status of the students. The 
children of high social profiles and rich people normally go the private schools and 
the children of low social status and low economic background seem to go in 
government-aided schools. Actually, the EMI policy might have been come into 
effect to foster the competency of learners in the English language to ensure equal 
opportunity to all learners irrespective of their gender, caste, type of school they 
study in, social profile, and geographical location. However, its learning outputs are 
not satisfactory enough as per the expectation of stakeholders especially in public or 
 government-aided schools. In this regard, Sah and Li (2018) stated that though some 
parents, students, and teachers regarded English as a medium of instruction (EMI) as 
a good ideology for developing advanced English skills to enhance the educational 
achievements and to access higher education, EMI has served to produce or 
reproduce the linguistic marginalization and educational inequality and injustice for 
children from a lower socioeconomic status.

 Emphasizing only the English language in the name of practicing English 
as a Medium of Instruction (EMI) may hinder to promote linguistic diversity in 
multilingual classrooms. In this regard, Phyak (2013) reported that language policy is 
locally situated social practices and the medium of instruction policy might hinder 
a well-intended language policy that aims to promote linguistic diversity in 
multilingual schools in Nepal. Moreover, he states that addressing linguistic minority 
children’s learning difficulties may face ideological and implementation resistance. 
Mother tongue as a medium of instruction is another provision that is ensured in our 
constitution. In article 31(4) of the constitution of the Government of Nepal (2015), 
there is a clear provision about the mother tongue as a medium of instruction. This 
provision has clearly been mentioned as “Every Nepalese community residing in 
Nepal shall have the right to get an education in its mother tongue and, for that 
purpose, to open and operate schools and educational institutes in accordance with 
law” (Government of Nepal, 2015). It shows that imposing English as a medium of  
instruction to all students keeping in one basket may not be justifiable to the 
multilingual learners. This is the voice raised recently in the English language 
teaching scenario. The provision and practice of EMI might be one of the factors that 
may create inequalities in English language teaching. However, there is a positive 
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side to English as a medium of instruction as well. As 123 languages are spoken in 
Nepal (CBS, 2012), there might be constraints concerning physical, economic and 
human sources to implement all mother tongues as a medium of instruction. In such a 
context, EMI can bring all learners together in a single basket. 

 Moreover, some other important factors also contribute to create inequalities 
in English language teaching. Mathema (2007) states that social class, caste, gender, 
ethnicity, mother tongue, and regional background are the factors that facilitate to 
create social inequalities and disparities in education. Similarly, Devkota (2018) 
reported that although social inclusion is the most important expected goal of formal 
schooling, there exist persistent inequalities and differences that lead the Dalit 
learners to the exclusion socially, culturally, and economically in Nepal. From the 
studies, we can say that it is the policies that lead the equal or unequal practices 
associated with education in general and English language teaching in particular.

Challenges of Mitigating the Inequalities for English Language Teachers

 There are several challenges for mitigating the inequalities in English 
language teaching for English language teachers. Some serious challenges may not 
be possible to be mitigated by the single effort of English language teachers 
themselves. Unequal social policy is one of the major challenges of mitigating the 
inequalities for English language teachers. To be fact, amendment of the educational 
policies that foster the social inequalities in English language teaching is not possible 
only by the teachers.  Because these issues come under the policy rather than the 
practice in the context of Nepal. Teachers in general and English language teachers, 
in particular, do not have direct access to the policymaking process of education 
rather mainly they are merely practitioners. Such challenges may be mitigated by 
English teachers only in coordination with policymakers. Moreover, Devkota (2018) 
stated three challenging factors for lessening the inequalities for English language 
teachers and they include caste, class, and gender. Treating students differently based 
on their caste, class, and gender and prioritizing some students and neglecting others 
are serious challenges in English language teaching. Foote (2005) presented some 
challenges for getting education concerning resources available, community context, 
quality of teachers, preparation of future teachers, and characteristics of students. 
Mono-lingual policy in education is one of the serious challenges in the English 
Language Teaching (ELT) in Nepal. If the mono-lingual policy in education is 
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imposed, multilingual learners might have two major difficulties; one, the language 
will be the barrier for learning to them, and the next, they will not understand the 
contents that are expected to be learned by them. Another challenge for mitigating the 
inequalities that existed in the present context of ELT is the gap between the private 
educational institutions and government-aided educational institutions. Especially, 
at the school level, most of the private schools run EMI giving due emphasis while 
most of the government-aided schools are unable to practice the concept of EMI 
in a real sense even if they are practicing. In his study, Rana (2018) states that the 
proliferation of private schools gradually created a gap between government and 
private schools. He further reported that private schools increasingly developed with 
the orientation of the English language business rather than developing academic 
collaboration. Regarding EMI, Khati (2016) claimed that EMI has been a key selling 
point or commodity in the market in the guise of the ideology of quality education. It 
is also one of the great challenges in mitigating the inequalities in English language 
teaching. Aryal et al. (2018) present six challenges of English Language Teaching 
in Nepal; the role of the government, community-level issues, political interference, 
professional identity and status, issues of professional development, and constraints 
on pedagogical practices.  

 In my reflection, disruptive behavior of the learners and lack of using the 
appropriate motivational factors to motivate the learners in learning English might be  
the two challenges of mitigating the inequalities for English language teachers. Nepal 
is a multilingual, multiethnic, and multicultural country, and unity in diversity is its  
ornament. In this sense, addressing heterogeneous learners and catering to their 
learning needs is the next challenge in learning English in Nepal. Likewise, mother 
tongue interference might also be one of the challenges for mitigating the unequal 
practices existed in ELT. For some learners, English becomes a second language and  
for some others, it may become a third, or fourth language even if we call all 
languages as a second language for the language that one learns after his or her 
first language. From my observation, managing the large classes with mixed ability 
learners is the next challenge that English language teachers are coping in Nepal. 
Some learners do not get the textbooks, instructional materials, and even the teachers 
throughout the academic year in the remote areas of Nepal which also come under 
the challenges in teaching in general and in English language teaching in particular.
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Role and actions of English language teachers to mitigate the social inequalities 

 Teachers have a great responsibility for making classrooms of every student  
by respecting their ideas and welcoming their sentiments, interests, and feelings. 
Laura (2017) presents five ways that challenge the inequalities existed inside the 
classroom including rethinking ability grouping, balancing teachers’ language, 
making curriculum relevant, avoiding quick-fix punishment, and nurture 
relationships. The teachers need to be tactful while organizing the groups of students 
in the classroom. Instead of creating activities based on a preconceived idea of 
learners’ ability, it is worth assigning the same tasks making the different levels of  
challenge based on the ability of the learners. As teachers have a great role in 
managing the inequalities in English language teaching, the teachers need to be 
tactful while using the language. Using unbiased language irrespective of gender, 
caste, class, and ethnicity is desirable in English language teaching classrooms so 
that all students can feel a sense of ownership in their classrooms. The curriculum 
should be framed by following the principle of inclusive education. Finally, there 
needs to be a good relationship between teachers and students in the classrooms.

 Though there might be some issues or challenges that are difficult for the 
teachers to cope up with, teachers certainly can mitigate the existing inequalities in  
English language teaching to a great extent. Providing equal opportunities to all 
students in the learning process is one way of mitigating inequalities in classrooms. 
Moreover, in order to reduce inequality for English learners, Louie (2016) suggested 
that English learners should not be perceived just as students, but as children and 
adolescents with rich experiences outside of school, and researchers should also 
emphasize a multidimensional view of the English language learners’ academic 
experiences. Likewise, the collaborative learning environment can mitigate the 
inequalities of English language teaching in the sense that every student would get 
equal access to learning English with equal participation in all activities. Handling 
mixed ability classes by assigning tasks based on the competency level of learners 
can also contribute to reducing the inequalities. Likewise, rather than imposing a 
monolingual medium of instruction, the multi-lingual medium of instruction can be 
helpful for the learners of multilingual society. Inclusive education can also facilitate 
in lessening the inequalities in the field of English language teaching. 
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Conclusion

 The study attempted to analyze the current English language teaching 
scenario in the context of Nepal from various dimensions. More specifically, the 
current major policies of English language teacher education in Nepal are pre-service 
teacher training and in-service teacher training. Although English as a Medium of  
Instruction (EMI) has been implemented in order to ensure equal opportunity to 
English language to all learners, it has created several challenges or problems 
because of the varying outputs in government-aided schools and private schools. 
Moreover, the issues of gender, caste, class,  availability of resources, community 
context, quality of teachers, the role of the government, community-level issues, 
political interference, professional identity and status, issues of professional 
development, and constraints on pedagogical practices are the major challenges in 
order to mitigate the inequalities in ELT for English language teachers. Likewise, 
rethinking ability grouping, balancing teachers’ language, making curriculum 
relevant, avoiding quick-fix punishment, nurture relationships, using unbiased 
language irrespective of gender, caste, class, and ethnicity, inclusive education and 
collaborative learning are the notable and desirable roles and actions of English 
language teachers to mitigate the inequalities associated with English language 
teaching. Having great owe and reverence in English language teaching and being  
the change agents, English language teachers, sometimes, in coordination with 
policymakers, can and should face the challenges observed and  mitigate the 
inequalities existed in English language teaching in coordination with policymakers. 
They do have such a great and historic responsibility to ensure proficiency in the 
English language not only to the learners of urban areas and private schools but also 
to the learners of public school and remote part of Nepal.
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Educational Actors’ Perspectives on ELT in Nepal and the Influences on 
Creative Learning

-Bimal Khatri

Abstract

Globalization and marketization of English language has contributed a lot to 
hypnotize the cosmos of educational actors including parents, students, school 
management committee, and policy makers in Nepal. As a result, it has been 
unquestionable to learn the English language all over the country. In this context, this 
study attempts to examine why the educational actors in Nepal are overrating ELT, 
and are hindering children to learn with the languages they are well familiar with. 
Furthermore, the research aims to liberate our educational actors from overrating 
ELT and to enlighten them to facilitate the children to learn with the language they 
feel more comfortable. First, it imparts the views of educational actors on ELT and 
analyzes perception from the light of cognitive theories. The study explored that the 
perception our educational actors have on ELT is not adequate to encourage creative 
learning. Social interaction, appropriate environment and instruction accelerate the  
pace of learning (Piaget, 1972/1973), as cited in Becker and Maria, 2001. If they 
continue overvaluing ELT, imposing EMI as a tool to enhance the quality of 
education and increasing student number, our existing learning environment will 
get violated. Therefore, our educational actors need to correct their tendency to 
overvalue ELT.

Keywords: Perspective, English language teaching, creative learning, educational 
actors  

Introduction

 English Language in Nepal has been unquestionable for a few decades. 
Parents, students, school authority including policy makers in Nepal are 
unnecessarily valorizing English language and desiring to educate student English 
language. Thirst for the English language has been deeply rooted in them. They 
perceive the English language to be the panacea of their life. It is perceived as if it 
can heal every problem of their life. Learning a skill or acquiring knowledge in the 
non-English language is futile, and its merely waste of time. It has been considered to 
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be the language of opportunities, success, occupation, and dignity in Nepal. So, most 
of the students in Nepal are sent to English medium school and parents are ready to 
expense any substantial aiming to make their children saleable in the global market. 
However, the educational actors in Nepal are running blindly after EMI in teaching 
and learning processes ignoring its influence on creative learning. 

 Last year, 13 years old daughter of my neighbor passed DLE exam from the 
public school in the village. Since higher grades (9-10) education was unavailable 
there, she decided to join another public school in the district headquarter. The school 
was well recognized all over the country, and it was not easy to get admitted to the 
school. She was class first since early grades. She was good at everything except 
English. She passed the entrance exam and got admission. She was so much excited 
because she got an opportunity to join the school she had dreamt for. The English 
language was adopted at the school as EMI and other languages were not allowed to  
use at the school. As she reported me, she was suffocated with the language which 
was practised as a mode of instruction at the school. She did not get anything 
delivered by the teacher throughout the session and failed the exams. As a result, she 
had to repeat the grade. So is the case all over the country, where large numbers of 
students have got victimized by the misconception of the English language. Parents 
bear the concept that the future will be brushed up if they have sound English. Hence 
the parents compel their children to learn English language negating their interest, 
creativity and strengths. Numerous schools in Nepal have avoided the Nepali 
language as a mode of instruction because of the craze of English. Government of  
Nepal has been issuing a policy to promote the English language in the schools from  
the early grades. In such a condition, overrating of the English language is bound to  
kill the creative learning of children. Hence, this paper aims to examine the 
perspectives of Nepali education actors to view English Language Teaching. More 
specifically, this study attempts to explore either the perception, our educational 
actors bear is reasonable or merely a misconception. Additionally, the study aspires 
to make those educational actors aware of the possible consequences to be generated 
by the over craze of English language teaching and to correct their tendency to 
overrate ELT.

Methods of the Study

 This study is carried out with the help of secondary data, so it is a library-
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based study. Mainly, various books, journal articles, research papers, reports, etc. 
were used as the sources of information for the study. The information obtained from 
the secondary sources are discussed and analyzed qualitatively developing different 
theme linking with the theories.  

 Discussion and Interpretation 

 The information obtained from the various secondary sources are discussed 
and interpreted developing different themes.  

Concepts of ELT in Nepal and Creative Learning

 Educational actors in Nepal are giving much more significance to the English 
language since the early history of Nepal. It is the influence of colonization of India  
by the British. At the starting phase of ELT in Nepal, it was considered to be the 
factor to determine the personality of the speaker, and it was possessed by the elitist  
only. Ranas established a school in English in 1853/54 in Nepal to educate their 
children with the western system of education. They happened to realize the 
potentiality of English to secure their elite position through their off springs (Poudel 
2016). Nowadays, possession got inherited even to the common people but it still has 
been the matter of prestige, which can be noticed through the recognition received by 
the English teacher in the remote area of Nepal. ELT is found to be associated with 
the money-making process in Nepal. The growing attraction of the parents toward 
English medium school proves it. Parents, nowadays prefer sending their children to 
the English medium school, to sending them to non- EMI schools.

 The craze of the English language got intensified all over the country, later 
English language was established to be the language to earn a better livelihood. The  
people who had fluency on speaking and accuracy in writing English language got  
standard job in Europe and America. Localization of the world as a global village  
attracted common people toward the learning of the English language. Low 
availability of employment within the country, advancement of science and 
technology, emergence of new market, growth of English language as an 
international language allured people toward English language. Ultimately ELT has  
been an inseparable part of life in Nepal. In the present context of Nepal, ELT has  
been unquestionable capital for everyone. Every parent tends to educate their 
children with English, so they are ready to bear any sort of expenses to admit their 
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children to English medium school. In Nepal, in 2017, 17.2% of all enrollment at 
lower secondary level was owned by private schools where the English language is 
practised as a mode of instruction (Higher to 13.6% in 2011) (Dilas, 2018). Similarly, 
the children who are well capable of deciding themselves prioritize the English 
language to learn. They perceive the English language to be a panacea, which can 
lead them toward the destination of a successful future career. And so is the case 
with the schools, colleges and policy maker. It means all the educational actors in 
Nepal are hypnotized with the English language. The English language has been 
absolute for the educational actors in Nepal. There is no way of English, which this 
writing tries to depict as a misconception of ELT. They have such a false concept that 
the teaching and learning without English are useless and futile. They are looking 
indifferent toward the true essence of creative learning. 

 Krishnamurti (1953) argues that the only goal of education is the inner 
transformation of an individual/ society, rather it’s not to learn a particular language 
or knowledge. Content, Skill or Behavior will learn to correct out misdeed is 
important. It means a mode of instruction is not wise to privilege. In the name of 
educating the children with the English, parents, schools, colleges and teachers are  
killing or undervaluing creative learning. And the government of Nepal and its 
concerned authorities are promoting EMI in the schools, colleges and even in the 
university blindly without studying the future setbacks of adopting the English 
language as a mode of instruction. Gandhi (1958) states:

To give millions a knowledge of English is to enslave them. The foundation 
that Macaulay laid of education has enslaved us. I do not suggest that he had 
any such intention, but that has been the result […} Is it not a painful thing 
that, if I want to go to a court of justice, I must employ the English language 
as a medium; that, when I become a Barrister, I may not speak my mother 
tongue, and that someone else should have to translate to me from my own 
language? Is not this absolutely absurd? Is it not a sign of slavery? Am I to 
blame the English for it or myself? It is we, the English knowing men that 
have enslaved India. The curse of the nation will rest not upon the English but 
upon us.

The aforementioned statement to a greater extent presents the bitter reality of 
Nepalese society. Foreign language i.e. English has enslaved its educational actors 
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severely. They are vigorously running after the craze of the English language. Mode 
of instruction has been given excessive emphasis all over the nation. Students are 
restricted to get an education in their desired language. This kind of situation is sure 
to kill the creative learning of the learners. Ultimately it will lead the learners to quit 
their study and discourage them to work with their best.

Parents’ Perspective on ELT

 Along with the globalization and marketization of the English language, it has 
successfully fabricated a coercive effect upon the parents especially in south Asian 
countries. Nepali society cannot remain untouched and unaffected with the growing 
impact of the English language, so Nepali parents are one to be enslaved by the craze 
of the English language. It has been the most trustworthy means for Nepalese parents 
to ensure the secure future of their children. They believe that, if their children are 
good at the English language, they will not have to suffer to enjoy the standard life. 
So, the English language for them is something like a panacea.  It can free them from 
the anxieties and afflictions to be caused by the vale of tears of their children.

 Malini (2011), in her article, mentions that parents in India are compelled to 
overvalue the English language because it is used in India for the academic purpose 
(EAP), occupational purpose (EOP), and the specific purpose (ESP). Parent desire to  
prepare their children to face each and every situation of their life in the future. So, 
they try to offer their children a better education as far as possible. In Nepal, most of 
the parents are seduced with the English language because they held a belief that  
learning the English language facilitates the learning of their children. If the children 
are good at English, they learn well, otherwise, it is impossible to learn. It means 
learning is firmly associated with the learning of English in Nepal. Parents think that  
learning English language assists to find the gateway to higher education with the 
desired subjects and streams. It is the fact that English language is most to study 
science, engineering, computing, medicine, nursing etc. Hence, Nepali parents 
exaggerate the significance of ELT.  Besides, the students who want to go abroad for  
higher education need to pass proficiency test such as IELTS, TOEFL, GRE, GMAT,  
SAT, and they are tested in the English language. Similarly, most of the schools, 
college and even university have made a provision of entrance exam for the 
admission at a different level. They prioritize the English language as a mode of 
instruction of the question paper. According to Shrestha (2008), some science, 
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engineering, medical colleges within the university conduct entrance exam as a 
prerequisite of admission. English, Math, and Science portions are included in the 
questions. If the student is poor at English, he is unlikely to get admission for the 
desired faculties or program. So, the craze of English language teaching among 
Nepalese parents is intensified.

 Various researches conducted on ELT issues all over the world suggest that 
ELT has been absolute to grab employment opportunities. If one possesses good 
English, he will easily dig out the job opportunities himself, and one who lacks good 
English suffers a lot to get an appropriate job. It means that ELT has been essential 
conditions to find the gateway to employment. The approach of ELT has been a great 
task for the tutors to educate the beneficiaries as it requires specialized knowledge 
about the particular occupational jargons. Malini (2011). Parents in Nepal desire ELT  
a lot so that their children could find an appropriate job and settle their life 
effectively. Global markets generate numerous employment opportunities every year 
and thousands of youths from different part of the world compete. Finally, it plucks 
those who own smart English proficiency. A few decades ago, there was not the trend 
of visiting abroad from Nepal for the employment project; however, ELT was valued 
all over the country. Later on, Nepali youths got access to the global market in search 
of a job. There, the academic qualification of an employee was not valued; rather 
smartness of English language was prioritized. Since the English language was used 
as a lingua-franca, employer preferred one who was better at the English language. 
This kind of impression instilled over craze of English language among the Nepalese 
parents.

 ESP (English for specific purpose) is another factor to cause misconception 
on ELT among the Nepalese educational actors including parents. Along with the  
globalization, the English language has been more dominant in every sector of 
human life in Nepal. It is not useful only for the people who have received an 
academic degree but is useful even for the crowd of illiterate from the rural settings. 
Almost all medicinal products use the English language to write prescriptions, so is 
the case with all industrial products. ELT in Nepal is further associated with the use 
of technology. Appropriate use of technological inventions is impossible unless they 
know English language. Most of the families in Nepal are physically distanced with 
their siblings for various reasons. They want to communicate with their distanced 
children. If they are not accessed to the English language, communication is almost 
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impaired. Commercial sector highly uses the English language for multiple purposes. 
Prescriptions, advertisements and so on are set in the English language. Wherever 
they go they realize the importance of the English language, so ELT has remained 
unquestionable in Nepal.

Students’ Perspectives/Concepts on ELT

 Despite several challenges and hindrances, Nepali students are tremendously 
dreaming for learning the English language. It best explores the ground reality that  
the English language in Nepal is still hypnotizing Nepalese students. As an English 
teacher, I have observed a plethoric mania of English language among my students 
from lower to higher grades. Such a trend can be observed in every part of the 
country. Although, no comprehensive researches are conducted to explore the 
students’ view on the craze of the English language, their clear interest for the 
English language can be realized everywhere. 

 Various reports and statistics prepared by the government agencies show that 
a large number of students prefer going to schools where EMI is practised. According 
to the data collected by World Bank in 2019 A.D, 16.57 % of children of total school-
aged children go to institutional (privately owned) school, and the number was less in 
previous years. Similarly, the statistics prepared by WENR (World Educational News 
Review) suggests that the people who belong to the marginalized group in terms of 
social, ethnic, class, and economic factors go to community-based school in 
a large volume in comparison to that of socially, economically, and ethnically 
privileged one. According to the statistics, 25.6% of poorest Brahmin/Kshetri, 40.5% 
of the richest Brahmin/Kshetri children are sent to public school. On the contrary, 
15.1% of poorest and 48.7% Brahmin/ Kshetri children go to private schools, where 
the English language is adopted as a mode of instruction. Moreover, 17.5% poorest 
Dalit from Hilly region and 5.5% poorest Dalit from Terai go to public school, but 
the percentage of Dalit children from the same category to go private school is lower 
(suvedi, 2014). The given table aptly presents the students’ perception to view ELT. 
Beside it, the harsh situation to be generated by the Covid-19 pandemic is sure to 
intensify the craze of ELT all over the Asian country 

 The abovementioned detail proves that students in Nepal are valuing the 
English language excessively as a mode of instruction. It is because it’s the language 
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of higher study. The total number of international degrees seeking students from 
Nepal is escalating every year, but the number of outbound international students is 
shrinking. 11438 students went abroad seeking an international degree in 2006 A.D. 
The number reached to 15961 in 2007, 19661 in 2008, and44255 in 2017. Beside it, 
students believe ELT to enhance academic result. Since the English language is used 
as a lingua franca, Nepali students desire to learn it, so that they could explore the 
employment opportunity in the global market and to expand their mental horizon. 
Learning multiple languages assists to know better others’ culture and to construct 
multiple perspectives on particular issues. Socialization is another factor to cause 
students to learn the English language. Hence, Nepali students keep a belief that 
learning English is essential to get socialize in each and every part of the world.

ELT for Policy Makers

 In Nepal, the craze of the English language seems to hypnotize almost all the 
stakeholders associated with the process of making educational policies. This article 
specifies the authorities such as the Ministry of Education, Curriculum Development 
Centre, Local government, School Management Committee, Headmaster to be the 
part of the policy maker. In the context of Nepal, the plans and policies issued at a 
different era indicate that even policymakers are tempted with the influence of ELT. 
Such an over craze of ELT adversely affects creative learning.  Constitution of Nepal 
2072 in article 31 makes a provision that “Every Nepalese community residing in 
Nepal shall have the right to get an education in its mother tongue” (you can see 
Constitution of Nepal 2072). But the policies and practices do not reinforce the 
constitutional provision.

 Despite constitutional provision, CDC has prepared curriculum emphasizing 
English subject since the initial phase of curriculum development. National 
Educational System Plan 2028 included English subject from lower secondary level 
for 100 full marks. Similarly, Education for All (EFA) 2000-2015 continued the 
existing tradition, where English subject was not included in the primary level. Other 
consecutive national education plans and policies came into effect latter responded 
with similar merit. However, Integrated Curriculum set by National Curriculum 
Structure 2076 includes English subject from grade one. It further mentions that 
language to facilitate the learning process of language subject will be either mother 
tongue or Nepali but English language may be used as a mode of instruction in grade 
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1-3 (you can see moe.gov.np). Inclusion of English as a subject and MOI in early 
grades brings out the fact that the policy makers in Nepal perceive ELT to be the 
means to empower learning potentialities of the children. Tribhuvan University and 
National Education Board prepare question set in the English language almost of all 
subjects except Nepali subject. It aptly depicts the concept of concerned authority to 
view at the English language. Ignoring the provisions made in the constitution, CDC 
and Ministry of Education are tempting to promote the English language since the  
early grades. The temptation of English language among the policymakers is not 
confined within the curriculum of school level; rather the case is equally reflected 
through the curriculum, act and practices of Tribhuvan University. After the 
nationwide master plan is known as the National Education System Plan, 1971-76 
came into existence; it brought drastic change in the existing education system in 
terms of course, curriculum, textbook and examination system. It first reduced the 
weight age of English subject (from 200 to 100). Second, it reduced the credit hour 
of English (from 15 to 10) from high school to university level (Malla,1977). It made 
English no more compulsory subject, rather it valued United Nation’s languages. But, 
Tribhuvan University in 1981 reversed the provision made earlier allotting weight 
age of 200 for English (Bista,2011, as cited in Awasthi, 1979; p.69). It unfolds the 
fact that the perception of educational policy makers in Nepal is still unquestionable.

 This article does not define only the central government as policy makers; 
rather the federal government and local government are also the part of policy 
makers. After the declaration of the nation, a federal country, federal government 
and local government were allowed to sketch plan and policies according to their 
interests. They issued various plan and policy for the reformation of different sectors.  
The education sector is one that got irrigated with new practices. Local governments 
are the unit of the central government and are expected to cooperate with the central  
government for the successful implementation of the constitution. Despite 
constitutional provisions to educate children in their mother tongue or the Nepali 
language, some of the local government are found working to violet the right 
guaranteed by the constitution. In the name of enhancing the quality of education, 
they have imposed the English language as a mode of instruction in most of the 
community-based school ignoring the creativity of children. Learners are not offered 
to work on their best and are compelled to work with their discomfort. Birgunj 
metropolitan city has already decided to  practise EMI from class one in all to 
enhance the quality of education in public schools. The evidence of this discussion is 
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presented in the appendix 1 which was taken from a newspaper. 

 Similarly, the school management committees in numerous community-based 
school in Nepal are adopting English as a mode of instruction from the early grades.  
To hold the departing students, they use MOI. They do not care about the hazards to  
be generated in creative learning. In my locality, there is one community-based 
school from where I passed my S.L.C.  At that time the student number of the school 
was satisfactory, but it is in a critical situation. School management committee 
believed that use of Nepali language as a mode of instruction was a factor to 
influence student number, so they decided to run classes in early grades in English 
medium. Course books in English were prescribed. They appointed new teachers 
who were best fitted in an English environment. But they achieve nothing they had 
expected with English. Students’ academic performance went worse. So, the scenario 
suggests the failure of the policy of SMC issued to enhance the quality of education.

Reverberation of Conception of ELT on Creative Learning

 Various researches made by UNESCO and the theory of psychologists 
emphasize the necessity of mother tongue in the process of effective learning.  They  
highlight the use of mother tongue as a mode of instruction in early grades. Makhlouf 
(2016), in his writing, “The Difference Between Creativity vs. Creative Learning 
(and How to Harness Both) states that allowing learners to make a decision and 
creating a space in which they feel comfortable is creative learning. According to 
him, creative learning exists when the personal learning environment is created. In  
my experience, the pace of learning gets increased if suitable materials and 
instructions are provided in terms of their cognitive abilities. However; educational 
actors in Nepal seem to be indifferent to facilitate creative learning. They 
underestimate the interest of the learners and impose their fascist attitude toward 
innocent children. It adversely affects learning outcomes. 

 This research aims to explore the impacts to be fabricated by the 
misconception of ELT. For a few decades, the policy of monolingualism in teaching 
and learning has been questioned all over the world. In America, a large number of 
people went into opposition when the government attempted to issue English only 
policy. Advocates of bilingual policy criticized the policy of the government for its  
negative impact. Advocates highlight on psychological, academic, and cultural 
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impacts of English only policy. The study is significant to explore the consequences 
of the misconception that the educational actors have in Nepal. The tradition to 
overvalue ELT creates a psychological impact upon the learners. There is no support 
for English only initiatives, and that the English only policy can have a negative 
impact on psychological development, academic achievement, and cultural diversity 
(Anwar,2019). Among them, the emphasis of this research lies in academic one.

 This is exactly the influence of having a reduced class size. Those findings 
suggest that the use of English excessively as a medium of instruction affect the 
creative learning of the students. It may cause psychological mortification, low 
academic achievement, class drop out among the students. As an English teacher, I 
have a wonderful experience in terms of EMI. Three years ago, one girl got admitted 
to my campus after she passed S.E.E from the community-based school from a 
remote village. She had scored good marks in S.E.E. teachers at campus and her 
parents forced to select English medium class. She hesitated a lot but ultimately gave 
her consent. Throughout the year she remained voiceless in the classroom and  
failed in the internal exams. After a year she quitted her study and stayed home 
useless. This evidence made me write a paper on this issue. Therefore, educational 
actors should stay aware   of the mode of instruction in learning. Creative learning 
requires the comforts of the students. The suitable environment where they can work 
according to their interest interacting with the social phenomena assist them for 
creative learning.

 Overvaluing English Language Teaching doesn’t harm only the learning 
capacity, but it also harms the cultural world. Presenting and promoting existing 
cultural identity is the part of creative learning. Education needs to train an individual 
to keep their culture fresh and alive; however, the current trend of overvaluing ELT is 
sure to castigate culture. It causes the simultaneous death of many cultures (Anwar, 
2019). It causes the death of many local vernaculars and many linguistic diversities, 
which is the cultural capital will disappear.

Demoralizing Misconception to Encourage Creative Learning

 There is a growing feeling that adopting EMI is strongly favored by parents 
and is seen as the only way in which community schools can reverse the trend of 
declining numbers. There is a real fear that community schools may either be closed 
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or be left for only the children of the lowest socio-economic groups. Those parents 
who can afford it are turning away from community schools, attracted by EMI which 
private schools offer and which, in turn, is said to lead to improved examination 
results for students.  Nepali students, teachers, policy makers and parents’ beliefs 
and perceptions of English as a skill which offers economic benefits seem to be fatal 
in promoting creative learning. However, even the association between English and 
economic development, both national and personal, is questionable. Abovementioned 
educational actors perceive ELT to be the most to continue the meaningful existence 
in the world with the sound economic condition. This research claims the particular 
concept of Nepali educational actors to be the false one. If the misconception is not 
corrected on time, it is certain to destroy the learning environment. Fareh (2010) stats 
that, tremendous efforts have been exerted to improve the teaching-learning process 
of English, EFL programs still fail to deliver as expected, and the EFL learners’ 
proficiency in English remains inadequate and below expectation. He highlights on 
inadequate preparation of teachers, lack of motivation on the part of the learners, 
teacher-centered methods and inadequate assessment techniques to be the problems 
to cause the degrading quality of teaching and learning. Hence, the misconception 
or the over craze of ELT must be corrected on time if we expect creative learning to 
exist longer. Social interaction plays an important role in the intellectual development 
of an individual (Piaget, 1972/1973), as cited in Becker and Maria, 2001). According 
to this theory, the development of logical thought is dependent on social interaction. 
An individual is better to be provided with the social environment, where s/he can 
have a proper interaction among social members. Conservation and reversibility are 
fundamental constructs in Piaget’s conception of logical thought. One who is isolated 
would never be capable of completing conservation and reversibility. It means, 
logical thought is essential for learning, and it is possible through social interaction. 
Therefore, an appropriate environment for social interaction needs to be created for 
creative learning, but not English as an MOI. 

 A child deserves the right to get an education in his mother tongue. The 
constitution of Nepal 2012 has made a provision that, all the Nepalese residing in the  
nation shall have the right to get an education in their mother tongue. Similarly, 
UNESCO emphasizes on the use of mother tongue in every level. However, the 
situation doesn’t reinforce the constitutional provision and the finding of the research. 
Baker &Varelas, (2001) emphasizes on the essentiality of materials and instruction. 
According to them, when materials and instruction are suitable for students as per 
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their cognitive ability, the pace of learning gets strong. The mode of instruction 
doesn’t make a sense of learning. It just hinders the cognitive development of a child,  
so educational actors need to worry about how can they pursue a learning 
environment and suitable instruction.

 Students’ autonomy plays a vital role in creative learning. Educational actors 
need to work to encourage students’ autonomy. Jang et al. (2016), in the article; ‘A 
New Autonomy-Supportive Way of Teaching That Increases Conceptual Learning: 
Teaching in Students’ Preferred Ways states that, “teaching in students’ preferred 
ways indicates a way of teaching  increasing students’ autonomy, engagement, and 
conceptual learning”. In the current teaching practices, teachers don’t dare to address 
the needs and interests of the students, and it has been a blunder of a teacher. The 
school management committee, school administration, teachers and policymakers, in  
Nepal are implementing English as a mode of instruction restricting students’ 
autonomy.

Conclusion

 The paper concludes that Nepalese education stake holders (students, parents, 
school administrators and policymakers) overvalue ELT in Nepal. They have strong 
faith in ELT to enhance the quality of education. ELT has been perceived to be the 
panacea, which dramatically frees the educational hindrances and makes learning 
absolute in terms of quality.  Such a belief is taken to be the misconception of 
educational actors on ELT. Globalization and marketization of English language, 
better job opportunities, the gateway to higher education, the language of instruction 
in medicinal, industrial, technological products, the emergence of the new market, 
growth of English language as an international language allured people toward the 
English language. It attempts to explore the views of the people representing multiple 
sectors (teaching, learning, policy making) associated with education. Moreover, the  
study best tries to make concerned authorities aware of the possible negative 
consequences of misconception on ELT and to correct it to guarantee creative 
learning.
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g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿

                                             –lji0f' l3ld/] 

;f/

;'gfO, af]nfO, k9fO, n]vfO, pRrf/0f, :d/0f h:tf eflifs l;kdf vf; vf; ;Ifdtf xfl;n xf];\ 

eGg] pb\b]Zon] efiff lzIf0f ul/G5 . eflifs l;k l;sfO ;xhLs/0fsf s|ddf cg]sf}F ljlwx?sf] 

k|of]u ePsf] kfOG5 . cGo ljifosf] sIffdf h:t} efiffsf] sIffdf klg o:tf ljlwx?sf] rog ubf{  

ljifoj:t'sf] k|s[lt, ljb\ofyL{sf] ?lr, Ifdtf, :t/, kf7\os|dsf] ck]Iff, ljb\ofyL{ dgf]lj1fg, 

l;sfOsf dfGotf tyf l;4fGtx? cflbdf Vofn ug'{ h?/L x'G5 . k|:t't cfn]v g]kfnL efiff 

lzIf0fsf k|rlnt ljlwx?sf] lgSof]{n ug{ s]lG›t /x]sf] 5 . o;df lzIf0f k4lt / ljlw lardf  

/x]sf s]xL tflTTjs leGgtfx? klg :ki6 kfg]{ k|of; ul/Psf] 5 . efiff lzIf0fsf ;Gbe{df cg]sf}F  

ljlw Pjd\ tl/sfx?sf] k|of]u x'g] ub{5 . o;df efiff lzIf0f ljlwsf] kl/ro, ljlw / k4lt, 

ljlwsf k|sf/ cflb zLif{sdf cfwfl/t /x]/ ljZn]if0f ul/Psf] 5 . JofVofg, k|bz{g, k|Zgf]Q/,  

k|of]ufTds, v]n, cg'jfb, lgudg, cfudg, 5nkmn, k|ToIf, ;'gfO ;Da4, af]nfO ;Da4, k9fO 

;Da4, n]vfO ;Da4, df}lvs ;+/rgf tyf ;Gbe{, kl/of]hgf, sIff k|:t'tLs/0f, efiff kf7\ok':ts, 

;Dk|]if0ffTds  sfo{d"ns h:tf ljlwx?sf] efiff lzIf0fdf k|of]uaf/] rrf{ ul/Psf] 5 . To:t} o;  

n]vdf g]kfnL ljifosf] jt{dfg dfWolds kf7\os|ddf pNn]v ul/Psf l;sfO ;xhLs/0f 

k|ls|ofnfO{ klg ;ª\lIfKt s]nfpg] k|of; ul/Psf] 5 . o;/L g]kfnL efiff lzIf0fsf k|rlnt 

ljlwx?sf] lg¿k0f ug{‘ n]vsf] d"n ceLi6 /x]sf] 5 .

ljz]if zAbfjnL M ljlw, k4lt, lzIf0f, kl/of]hgf, ;Dk|]if0f .

kl/ro

 …efif\Ú wft'df …cfÚ k|Too nfu]/ ag]sf] …efiffÚ zAbsf] ;f]emf] cy{ ljrf/ JoQm ug]{ ;fy{s 

Wjlg ;d"x eGg] x'G5 . efiff ljrf/ ljlgdosf] ;a}eGbf alnof] ;fwg xf] . lzIf0f eg]sf] lzIff 

lbg] jf 1fg cfh{g u/fpg] sfd xf] . To:t} ljlw eGgfn] sfd ug]{ 9Ë, z}nL, tl/sf, /Llt tyf 

k|0ffnL eGg] a'lemG5 . efiff lzIf0f l;ksf] lzIff xf] . cGo ljifo lzIf0f / efiff lzIf0fsf lardf 

k|z:t leGgtfx? x'g] ePsfn] lzIf0f ljlwdf klg Ps¿ktf x'Fb}g . lzIf0f ljlw lzIfs / ljBfyL{ 

;lqmo x'g] tl/sf xf] .

 sIffsf]7fdf lzIfs k|j]z u/]kl5 ljBfyL{nfO{ s'g} ljifo l;sfpg lzIfsn] lgb]{z ug]{ / 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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ljBfyL{n] ;f]xL cg'¿k ug]{ sfo{ 9Ë g} lzIf0f ljlw xf] . lzIf0f ljlwsf af/]df ljleGg ljåfgx?n] 

cg]sg ts{x? k]z u/]sf 5g\ clg o;sf ljleGg k|sf/x?sf] rrf{ u/]sf 5g\ . jf:tjdf Pp6f 

k|ltefjfg lzIfsnfO{ ljleGg lzIf0f ljlwsf] ;}4flGts 1fgeGbf klg k|of]ufTds kIfsf] alnof] 

k|:t'lt dxTTjk"0f{ x'G5 . efiff lzIf0fdf ljljwtf Nofpg'k5{ . lbgx''F Ps} tl/sfn] lzIf0f ubf{ sIff 

lg/; / k6\of/nfUbf] x'g] ub{5 To;}n] kf7\oj:t' cg';f/ ljljw ljlwsf] k|of]u ug{'kb{5 . klxn] 

klxn] k9fpg] tl/sf, lj:tf/} l;sfpg] tl/sf, lzIf0f k|ls|of x'Fb} cfhef]ln l;sfO ;xhLs/0f 

k|ls|of zAbsf] k|of]u ul/g yfn]sf] 5 . zAbsf] k|of]udf kl/jt{g u/]h:t} sIffsf]7fleqsf] 

ultljlwdf klg ljljwtf Nofpg' h?/L b]lvG5 . kl5Nnf] ;dodf k|rlnt l;sfO ;xhLs/0f 

zAbn] ljb\ofyL{ ;ls|otf, ?lrk"0f{tf, vf]hd"ns l;sfO, ;d"x sfo{ / lzIfs Ps kyk|bz{ssf] 

¿kdf /xg] cjwf/0ff cl3 ;f/]sf] 5 . k|:t't cfn]v efiff lzIf0fsf ljlwx? jl/kl/ s]lG›t /x]sf] 

5 .

;d:ofsyg / p2]Zo

 g]kfnL efiff lzIf0fsf k|rlnt ljlwx? s] s] x'g\ < k/Dk/fut / cfw'lgs ljlwx?sf  

ljz]iftfx? s] s] x'g\ < jt{dfg dfWolds kf7\os|dn] l;sfO ;xhLs/0fsf nflu s] s:tf 

k|ls|ofsf] ck]Iff u/]sf] 5 < cflb k|:t't cfn]vsf ;d:ofx? x'g\ . efiff lzIf0fsf k|rlnt 

ljlwx?sf] lg¿k0f ug{', k/Dk/fut / cfw'lgs s]xL ljlwsf ljz]iftfx? v'6\ofpg' / jt{dfg 

dfWolds g]kfnL kf7\os|dn] ck]Iff u/]sf l;sfO ;xhLs/0f k|ls|ofaf/] :ki6 kfg'{ o; cfn]vsf] 

p2]Zo /x]sf 5g\ .

cWoog ljlw

 k|:t't n]v u'0ffTds cg';Gwfg 9fFrf;Fu ;DalGwt /x]sf] 5 . k':tsfnoLo cWoogaf6 

;fdu|Lx? ;ª\sng u/L j0f{gfTds tyf ljZn]if0ffTds ljlw ckgfP/ n]v tof/ kfl/Psf] xf] . 

efiff lzIf0f ljlw

 cGo ljifo lzIf0f / efiff lzIf0f ljlwdf s]xL leGgtf / s]xL ;dfgtf x'G5g\ . efiff 

lzIf0fdf cEof;sf] e"ldsf lgs} pRr x'g] ub{5 . efiffsf l;k cg';f/ km/s km/s lzIf0f 

ljlwx?sf] pkof]u ug{'kb{5 . ;'gfO, af]nfO, k9fO, n]vfOh:tf eflifs l;kx?sf] lzIf0f ug{sf 

nflu ;flxTosf ljleGg ljwfx? h:t} syf, sljtf, lgaGw, hLjgL, dgf]jfb cflbsf] pkof]u ug]{  

ul/G5 . oL ljleGg ljwfx? Ps} tl/sfn] lzIf0f ug{ ;lsFb}g / To:tf] ug{ vf]h]sf] v08df efiff 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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lzIf0fsf] p2]Zo k'/f x'g ;Sb}g . dfgf}F vfg] t Pp6} cGg xf] t/ To;nfO{ slxn] pl;g]/, slxn] 

ksfP/, slxn] tf/]/, slxn] ;fFw]/, slxn] kf]n]/ slxn] csf]{ j:t';Fu ld;fP/, slxn] e'6]/ / slxn] 

sfFr} vfFbf h'g leGg leGg :jfb lng kfOG5 l7s To;}u/L kf7\oj:t' cg'¿k slxn] JofVof u/]/, 

slxn] clego u/]/, slxn] k|bz{g u/]/, slxn] kl/of]hgf sfo{df ;xefuL u/fP/ cflb ljleGg 

9Ën] efiff lzIf0f uof]{ eg] efiff l;sfOsf] :jfbdf ljleGgtf cfO{ sIff lgs} /f]rs, k|efjsf/L 

x'g ;S5 -zdf{ / kf}8]n,@)^& k[=!!_ .

efiff lzIf0f k4lt -Approach_ / ljlw -Method_

 ;fdfGo 9ª\un] ;f]Rbf k4lt / ljlw Pp6} h:tf] nfu] klg jf:tjdf oL b'O{ Ps} xf]Ogg\ .  

k4lt :joddf l;4 Pp6f dfGotfx?sf] ;femf k|lqmof xf] . Pp6f k4ltleq w]/} ljlwx? ;dfj]z  

x'g ;S5g\ . k4lt ljlweGbf j[xt\ :j¿ksf] x'G5 . k4ltleq ljlw ;dfj]z x'G5 . efiff lzIf0fsf 

k4ltnfO{ ;fdfGo / ljz]if k4ltdf juL{s/0f u/L cWoog ug]{ ul/G5 . dfwj k|;fb kf}8]nn]  

;fdfGo k4ltcGtu{t k|:tfljt k4lt, j0f{gfTds k4lt / pTkfbgfTds k4ltltsf] / ljz]if  

k4lt cGtu{t lgudgfTds k4lt, cfudgfTds k4lt, df}lvs ;+/rgf ;Gbe{ k4lt /  

;Dk|]if0ffTds k4ltsf] rrf{ u/]sf 5g\ . oBlk :d/0fLo s] 5 eg] oL b'O{df :ki6 cGt/ eP klg 

k|of]u Jojxf/sf sltko ;Gbe{df / efiff lzIf0fsf sltko cj:yfdf kof{ojfrL ¿kdf ;d]t 

pkof]u ul/G5 . efiff lzIf0fsf k|s[ltsf] JofVof Pjd\ ljZn]if0f ug]{ sfo{ k4lt cGtu{t kb{5 eg] 

ljlw sIffsf]7fdf lzIf0f ubf{ jf ljleGg ;fdu|Lx?sf] k|of]u ubf{ ckgfOg] tf}/ tl/sf dfq xf] . 

o;k|sf/ ljlw k4ltleqsf] Pp6f k|lqmof xf] .

efiff lzIf0f ljlwsf k|sf/

 efiff lzIf0fsf k|sf/x? cg]sf}F x'g ;S5g\ . efiff lzIf0fsf ljlwx? olt g} 5g\ eg]/ 

PsLg ug{ ;lsg] cj:yf 5}g . efiff lzIf0fsf] l;4fGtsf] Vofn ub}{ eflifs l;k ljsf; u/fpgsf 

nflu kf7\oj:t' / ljBfyL{sf] txcg';f/ ljlwdf leGgtf tyf ljljwtf Nofpg' cfjZos x'G5 . 

g]kfnL efiff lzIf0fsf ljlw tyf k4ltsf ;DaGwdf x]dfª\u/fh cflwsf/L, s]bf/k|;fb zdf{ / 

dfwjk|;fb kf}8]n cflbsf SofDk; :t/Lo kf7\ok':ts tyf ;Gbe{ ;fdu|Lx?df uxg cWoog u/L 

;}4flGts cfwf/;lxt ljj]rgf ul/Psf] 5 . ljz]if u/L ljBfno txdf g]kfnL efiff lzIf0f ubf{ 

pkof]udf NofOPsf / Nofpg ;lsg] s]xL ljlwx?sf] ;+lIfKt lrgf/L o;/L k|:t't ul/Psf] 5 M 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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JofVofg ljlw 

 JofVofg, k|jrg tyf efif0f ljlw klg eGg ;lsg] of] lgs} k'/fgf] k|rng xf] . of] 

ljlwdf ;DalGwt ljifoj:t'sf] :ki6Ls/0fsf nflu lzIfsåf/f JofVof ul/G5 . of] ljlw t'ngfTds 

¿kdf pRr txdf s]xL plrt b]lvP klg ;fgf sIffdf k|efjsf/L dflgFb}g oBlk ljBfno txdf 

clxn];Dd klg sljtf, syf, lgaGw, PsfÍL cflb lzIf0f ubf{ oxL ljlwnfO{ a9L k|of]u ug]{  

ul/G5 . Jofs/0f lzIf0fdf ;d]t cem} oxL JofVofg ljlwsf] k|of]u a9L eO/x]sf] b]lvG5 . of] ljlw  

ljBfyL{ d}qL x'Fb}g To;}n] o;tkm{ ;r]t /xg h?/L 5 . zdf{ / kf}8]n -@)^&_ sf cg';f/ 

JofVofg ljlwsf cfwf/df lzIf0f ubf{ dxTTjk"0f{ kIfx¿sf] a'Fbf l6kf]6 u/fpg] k|rng klg  

b]lvG5 . 

k|bz{g ljlw

 k|bz{g ljlw eGgfn] efiff lzIf0fsf ;Gbe{df eflifs l;k ljsf;sf nflu ;s];Dd w]/} 

;fdu|Lx? h:t} pbfx/0f, lrq, tflnsf, kmf]6fx?, k|ltd"lt{, gS;f, gd'gfx? b]vfP/ :ki6 kfb}{  

l;sfpg] tl/sf eGg] a'‰g'k5{ . efiffsf rf/} l;k ljsf;sf nflu pkof]u ul/g] ;a} ljwfx?sf] 

lzIf0fsf qmddf k|bz{g ljlwsf] pkof]u ug{ ;lsG5 . k|bz{gnfO{ cGo ljlwsf] k"/s dfq g7fgL 

5'§} ljlwsf] ¿kdf k|of]u Jojxf/ ug'{kb{5 .

k|Zgf]Q/ ljlw

 lglb{i6 ljifo;Fu ;DalGwt lzIfsn] k|Zg ;f]Wg] / ljBfyL{n] pQ/ lbg] k|lqmof 

ckgfpg'nfO{ k|Zgf]Q/ ljlw eGg ;lsG5 . ljBfyL{sf] tx, pd]/, ?lr, cfjZostf h:tf kIfsf] 

Vofn u/]/ pkof]u ug{ ;s] ;a} txdf of] ljlw k|lou ug{ ;lsG5 . ljBfno txdf ljwf ljz]ifdf 

cfwfl/t eO{ l;k lzIf0fsf qmddf of] ljlwsf] k|of]u x'g] ub{5 . vf;df of] lzIfs s]lG›t ljlw 

eP klg lzIfs ljBfyL{ b'a}sf] ;lqmotf x'g] ePsfn] k|efjsf/L dflgG5 .

k|of]ufTds ljlw

 efiff lzIf0fsf qmddf k|of]ufTds ljlwsf] k|of]u eflifs l;ksf] dha'ltdf ;xfos x'g] 

u5{ . lzIfsn] cfjZos ;xhLs/0f ug]{ t/ sfd ljBfyL{n] g} ug]{ tl/sf o;df ckgfOG5 .  

k|of]uzfnf lj1fgsf] dfq x'Fb}g efiffsf] klg x'G5 t/ xfd|f] ;Gbe{df o;sf] k|of]udf k|ult ePsf] 

b]lvFb}g . efiffsf] sIffnfO{ g} cfjZostf cg';f/ efiff k|of]uzfnf h:t} agfpg' cfjZos 5 .  

ljBfnotxdf ljz]if u/L efifftTTj l;sfpg of] ljlw a9L pko'Qm dflgG5 . zAb Jo'Tkfbg, 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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zAbe08f/, efiffsf] k|of]u, /rgfTds z}nL, Jofjxfl/s n]vg cflbdf k|of]ufTds ljlw a9L 

k|efjsf/L x'G5 .

v]n ljlw 

 ljBfnodf ljBfyL{n] v]Nb} /dfpFb} l;Sb} eflifs l;kdf bIf x'g] jftfj/0f agfOg'k5{ . 

eflifs l;k ljsf;df pkof]uL x'g] ljleGg v]nx?nfO{ pko'Qm tl/sfn] k|of]udf Nofpg' g} v]n  

ljlw xf] . afnaflnsfsf] tx, cg'ej, ?lr Pjd\ eflifs ;demsf] Vofn u/L l8«n -k'g/fj[lQ_, 

zAbhfn, sf]7] kb, lxHh] k|ltof]lutf, cGTofIf/L, lrÝf / e"ldsf lgjf{x, clego h:tf ljleGg  

v]nx?nfO{ efiff lzIf0fsf ljlwsf ¿kdf pkof]u ug{ ;lsG5 .

cg'jfb ljlw 

 efiff lzIf0fsf] sIffdf pkl:yt afnaflnsf Ps} vfnsf] k[i7e"ldaf6 cfPsf x'Fb}gg\ .  

g]kfn ax'eflifs d'n's ePsfn] k|foM ;a}h;f] sIffdf ldl>t eflifs k[i7sf ljBfyL{x? x'G5g\ . 

cg'jfb ljz]if u/L bf];|f] efiff lzIf0fsf nflu lgwf{l/t ljlw xf] . of] lgs} k'/fgf] ljlw xf] . kl5Nnf] 

;dodf o;sf] nf]slk|otf 36]sf] b]lvG5 . hl6n, c;fGble{s / ;Dk|]if0fsf b[li6n] cg'ko'St 7fGg 

yflnP klg bf];|f] efiff lzIf0fdf o;sf] k|z:t k|of]u eO/x]s} b]lvG5 . efiff l;sfOdf cg'jfbn] 

pko'St cy{, zAb / /rgf vf]Hg ljBfyL{x?nfO{ db\bt ug]{, efiffk|ltsf] ;r]ttf ljsf; ug]{, b'O{ 

efiff larsf] t'ngfTds leGgtf 7Dofpg] / j}slNks cleJolStsf] vf]hL ug]{ Ifdtf a9fpg ;Sg] 

s'/f cf}FNofpg yflnPsf] 5 -clwsf/L, @)^& k[=^&_ .

lgudg ljlw

 lgodsf] s07:yLs/0fdf hf]8 lbg] lzIfs s]lG›t efiff Pjd\ Jofs/0f lzIf0fsf]  

k/Dk/fut ljlwnfO{ lgudg ljlw elgG5 . cBflk of] ljlw xfd|f] efiff sIffaf6 aflxl/g ;s]sf]  

b]lvFb}g . pRr txdf of] ljlw Tolt w]/} cJofjxfl/s geP klg ljBfno txdf of] ljlw pko'Qm 

x'Fb}g . o;n] ljBfyL{sf] l;h{gzLn Ifdtf, cg'ej, ?lr tyf dgf]j}1flgs kIfnfO{ a]jf:tf ub{5 

. w]/} ljBfyL{ ;ª\Vof, lzIfssf] k/Dk/fut ;f]r, kf7\ok':tsdf dfq e/kg]{ ;+:s[lt cflb sf/0fn] 

w]/}h;f] efiffsf sIffdf clxn] klg oxL k/Dk/fut ljlwsf] k|of]u eO/x]sf] b]lvG5 .

cfudg ljlw 

 lzIfssf] ldqjt ;xhLs/0f tyf pbfx/0f / k|of]udf hf]8 lbO{ ;/n 9Ën] efiff lzIf0f 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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ul/g] ljlwnfO{ cfudg ljlw elgG5 . o;df pko'St / ;fGble{s pbfx/0fx?sf] k|of]u u/L 

lgodsf] :jtM l;sfO x'g] k|lqmof ckgfOG5 . cEof;df k|z:t hf]8 lbOg] of] ljlwdf pbfx/0f / 

k|of]usf]  

cfj[lQaf6 lgod cfud x'G5 elgG5 . o; ljlwnfO{ k/Dk/fut lgod 3f]s]/ efiff l;sfpg] 

lgudgfTds ljlwsf] ljsNkdf k|of]u ul/Psf] xf] . o;nfO{ pkof]uL, sfo{d"ns, Jofjxfl/s Pjd\ 

afndgf]j}1flgs ljlw dflgG5 .

5nkmn ljlw

 eflifs l;k lzIf0fsf ubf{ pkof]u ul/g] ljleGg ljwf lzIf0fsf qmddf 5nkmn ljlwnfO{ 

k|of]udf Nofpg ;lsG5 . ljBfyL{x?nfO{ ;;fgf] ;d"xdf ljefhg u/L 5nkmndf ;+nUg u/fO{ 

k|:t'tLs/0f ug{ nufpgfn] k9fO, n]vfO, af]nfOh:tf l;kdf bIftf xfl;n u/fpg ;xh x'G5 . 

5nkmn ug]{ afgLn] Jofjxfl/s hLjgsf cg]sf}F ;d:ofx?sf ;dfwfg lgsfNg ;d]t ;xh x'g] 

ePsfn]] o;nfO{ Pp6f pko'Qm ljlwsf ¿kdf sIffsf]7fdf k|of]u ug{ ;lsG5 . efiffsf] sIffdf 

ljBfyL{ lgliqmo >f]tfsf] ¿kdf geO{ ;lqmo ;xefuLsf] ¿kdf x'g'kg]{ ePsfn] 5nkmn ljlwnfO{ 

k|z:t dfqfdf pkof]udf Nofpg' cfjZos 5 elgPsf] xf] . kl5Nnf] ;dodf ljb\ofyL{nfO{ ;ls|o 

agfO{ cfkm\g} k|of;n] l;Sg] agfpg / lzIfs s]jn ;xhstf{sf] e"ldsfdf /xg of] ljlw ;jf{lws 

pkof]uL dflgG5 . 

k|ToIf ljlw 

 k|ToIf ljlwnfO{ ljz]ifu/L bf];|f] efiff l;sfpgsf nflu k|of]u ul/G5 t/ h'g;'s} sIffdf 

klg o;sf] pkof]u x'g] ub{5 . efiffsf] :t/Lo jf dfgs ¿ksf] k|of]u l;sfpgnfO{ :t/Lo ¿ks} 

k|of]u ug{‘ g} k|ToIf ljlwsf] dd{ xf] . bf];|f] efiff lzIf0fsf] ;Gbe{df nIo efiffs} k|of]unfO{ 

l;sfOsf] dfWod agfpg' klg k|ToIf ljlw xf] . o; ljlwdf lzIf0fLo efiffnfO{ ;fWosf ;fy} ;fwg 

;d]t agfOG5 . To;}n] o;df klxnf] klxnf] efiff jf dft[efiffsf] pkof]unfO{ k"0f{¿kdf k|ltaGw 

nufpgdf hf]8 lbOG5 -clwsf/L, @)^&, k[=^*_.

;'gfO l;k ;Da4 ljlw

 ;'gfO l;k ljsf;df ul/g] ljleGg lqmofsnfkx?nfO{ ;'gfO l;k ;Da4 ljlw eGg  

vf]lhPsf] xf] . ldlxg ¿kdf cWoog ubf{ lzIf0f k|lqmof / ljlw lardf tflTjs cGt/ b]lvFb}g  

To;}n] oxfF k|lqmofnfO{ g} ljlw 7flgPsf] xf] . o; cGtu{t Wjlg, j0f{, zAb, jfSo 5'6\ofpg 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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nufpg] jf lje]bLs/0fsf] cEof; u/fpg], >'lt lgb]{zg, >'lt pRrf/0f, >'lt syg, >'lt  

n]vgh:tf ljleGg lqmofsnfkx?nfO{ pkof]u ug{ ;lsG5 .

af]nfO l;k ;Da4 ljlw

 af]nfO l;k l;sfpgsf nflu klg vf; vf; tl/sfx? ckgfpg] ul/G5 . syf, sljtf, 

lgaGw, hLjgL, ¿ks cflb h'g ljwf pkof]u ul/P klg af]nfO l;k ljsf;sf nflu pkof]u ul/g] 

ljlwx? p:t} p:t} x'g] ub{5g\ . af]nfO l;k ljsf;df pkof]u ul/g] lalwx?df s'/fsfgL, ;+jfb, 

kl/rofTds sfo{qmd, k|Zgf]Q/, j:t' tyf lrq j0f{g, syf, r'l6\snf syg, uLt ufog, 36gf 

j0f{g, lrÝf v]n, clego, ljrf/ k|:t'tLs/0f cflb kb{5g\ . ljBfyL{sf] cg'ej, ?lr, cfjZostf 

cflb kIfsf] ljZn]if0f u/L o; ljlwsf lqmofsnfkx? lgwf{/0f ug{‘kb{5 .

k9fO l;k ;Da4 ljlw

 efiff lzIf0f ubf{ k9fO l;k ljz]ifsf] pGgogsf nflu ckgfpg ;lsg] tf}/tl/sfx?nfO{ 

k9fO l;k ;Da4 ljlw elgG5 . k9fO l;ksf] ljsf;n] cGo ljifosf] l;sfOdf ;d]t k|ToIf k|efj 

kfg]{ jf:tljstfnfO{ dgg ub}{ xfn o; If]qdf gLltut ¿kd} hf]8 lbg yflnPsf] 5 . /fli6«o  

k|f/lDes k9fO sIff sfo{qmd -NEGRP_ o;}sf] Pp6f pbfx/0f xf] . k9fO l;k ljsf;sf nflu 

ljBfyL{sf] dgf]j}1flgs kIfsf] Vofn u/L ;fdu|L rog ug]{, lzIfsn] cfbz{ k7g u/]/ ;'gfpg], 

lzIfs / ljb\ofyL{ b'a}n] ;Fu} k9\g], ljBfyL{nfO{ k9]/ ;'gfpg nufpg], sdLsdhf]/L vf]h]/ ;dfwfg 

ul/lbg], :t/Lo k7gsf nflu k|z:t cEof; u/fpg] / k7g af]wsf cEof;x? u/fpg] h:tf 

lqmofsnfkx? ug{ ;lsG5 . 

n]vfO l;k ;Da4 ljlw 

 z'4 n]Vg, afGsL ldnfP/ n]Vg, ;/n, :ki6, :t/Lo n]Vg, l;h{gf n]Vg jf o:t} n]vfO 

Ifdtf xfl;n u/fpg sIffdf ul/g] vf; vf; lqmofsnfkx?nfO{ n]vfO l;k ;Da4 ljlw eGg 

;lsG5 . x:t n]vg, cg'n]vg, >'ltn]vg, lrq j0f{g, 36gf j0f{g, k|Zgf]Q/ n]vg, lr7L / lgj]bg  

n]vg, lgaGw n]vg, b}lgsL n]vg, a'Fbf l6kf]6, ;f/f+z n]vg, sljtf n]vg, syf n]vg cflb 

lqmofsnfkx? o; ljlw cGtu{t kb{5g\ .

df}lvs ;+/rgf tyf ;Gbe{ ljlw

 sYo efiffdf k|of]u x'g] eflifs ¿k / pSt ¿k k|of]usf ;Gbe{df cfwfl/t eO{ efiff 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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lzIf0f ug]{ tl/sfnfO{ df}lvs ;+/rgf tyf ;Gbe{ ljlw elgG5 . o;df eflifs ;+/rgf / ;Gbe{ 

cg';f/ k|z:t dfqfdf l;sfO ;fdu|Lsf] k|of]udf hf]8 lbOG5 . :yfgLo ;fdu|Lx?sf] k|of]udf hf]8 

lbFb} :yfgLotf emlNsg] j:t'x?sf] pkof]u u/L efiffsf l;k tyf efifftTTjsf] l;sfOnfO{ ;xh 

Pjd\ :jfefljs agfpg'k5{ eGg] dfGotf o; ljlwsf] /x]sf] 5 . s'g} zAb l;sfpg' 5 eg] zAbsf] 

;Gbe{ut cy{ v'Ng] u/L k|of]u ug{ nufpg' jf ul/lbg' cyjf zAbsf] cy{ emlNsg] u/L lrq 

cflbsf] k|of]u ug{‘ ;Gbe{ ;'xfpFbf] x'g ;S5 -clwsf/L, @)^& k[=&#,&$_ .

kl/of]hgf ljlw

 kl/of]hgf ljlw sfo{df cfwfl/t x'G5 . u/]/ l;Sg] -Learning by doing_ l;4fGt;Fu 

;DalGwt of] ljlwdf lzIfsn] ;j{k|yd cfjZos dfu{ lgb]{z{g ul/lbg'k5{ / cfjZos :yfgdf 

;xhLs/0f ul/lbg'k5{ . efiff lzIf0f ubf{ pkof]u ul/g] ljwf lzIf0f tyf Jofs/0f lzIf0fsf 

qmddf klg of] ljlwnfO{ pkof]u ug'{kb{5 . efiffsf] sIffnfO{ b}lgs Jojxf/;Fu hf]8\gsf nflu of] 

ljlw pQd x'G5 .ljb\ofyL{nfO{ ;d:ofsf] ;dfwfg cfkm}F vf]Hg ;Ifd agfpg, :jl;sfO sfo{df  

k|f]T;fxg ug{ Pjd\ cfTdlge{/ x'g] cEof;sf nflu of] ljlw ljz]if k|efjsf/L dflgG5 . 

sIff k|:t'tLs/0f ljlw

 :jfWoog ug{ nufP/, JofVofg ;'Gg nufP/, df}g k7g ug{ nufP/, 5nkmndf ;xefuL 

u/fP/ jf 6Lsf l6Kk0fL ul/lbP/ ljBfyL{nfO{ lgrf]8 lgsfNg nufO{ lnlvt jf df}lvs ¿kdf 

sIffdf k|:t't ug{ nufpg] sfo{nfO{ sIff k|:t'tLs/0f ljlw elgG5 . o; ljlwn] efiffsf rf/} 

l;ksf] ljsf;df pNn]Vo e"ldsf v]Nb5 . syf, lgaGw, hLjgL cflb ljwf lzIf0fdf of] ljlwsf] 

k|of]u ljz]if pkof]uL x'G5 .

efiff kf7\ok':ts ljlw

 eflifs l;k tyf efifftTTj lzIf0fdf efiff kf7\ok':tssf] :yfg lgs} dxTTjk"0f{ /xG5 

. jf:tjdf Jofs/0f lzIf0fdf 5'§} cEof; k':tssf] k|rng a9\g yfn]kl5 efiff / Jofs/0fnfO{ 

cnu u/L lzIf0f ug{‘ pko'St xf]Og eGg] dfGotf cg'¿k of] ljlwsf] rng a9]sf] xf] . lnË, 

jrg, k'?if, cfb/, sfn, kIf, efj, jfRo, „'jLotf, kbju{, sf/s, ljelSt cflbsf] lzIf0f ubf{ 

efiff kf7\ok':tsdf /x]sf ljleGg kf7x? -syf, sljtf, lgaGw, hLjgL cflb_ ;Fu hf]8]/ lzIf0f 

ug{'k5{ eGg] ljlw g} efiff kf7\ok':ts ljlw xf] . Jofs/0f efiffleq} x'g] ePsfn] efiffsf x/]s  

kf7df Jofs/l0fs PsfOsf] vf]hL u/L klxrfg / k'gM k|of]u u/fpFb} o; ljlwaf6 lzIf0f ug{ 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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;lsG5 . efiffsf] kf7 g} Jofs/0fsf] k|of]u If]q xf] . ljz]iftM Jofs/0f l;sfO ;xhLs/0f ubf{ 

sfo{d"ns 9ª\un] ;DalGwt kf7\ok':tss} k|of]u u/L l;sfpg'k5{ eGg] dfGotf o; ljlw;Fu 

;DalGwt 5 .

;Dk|]if0ffTds ljlw

 efiff ;Dk|]if0fsf nflu JojÅt x'G5 . efiffsf] sfo{ g} ;Dk|]if0f ePsfn]] kl5Nnf] ;dodf 

of] ljlwsf] dxTTj a9]sf] xf] . efiffsf] ;Gbe{k/s k|of]udf s'zntf a9fpg, Jofjxfl/s ljleGg 

kl/l:yltdf l7s l7s zAb rog u/L :t/Lo efiffsf] ;xL k|of]u bIftf xfl;n ug{, Jofs/0fnfO{ 

;}4flGts ¿kdf lzIf0f ug]{ kl/kf6Lsf] cGTo u/L sfo{;Fu hf]8]/ lzIf0f ug{ ;Dk|]if0ffTds ljlw 

lgs} k|efjsf/L l;4 ePsf] 5 . of] ljlw v]n v]nfP/, clego ug{ nufP/, ;d:ofsf] ;dfwfg  

vf]Hg nufP/, ;Gbe{k/s cleJolSt lbg nufP/ ljBfyL{d}qL 9Ën] pkof]u ug{ ;lsg] ePsfn] 

clxn]sf] efiff lzIf0fsf] ck]Iff o;n] k'/f ug{ ;Sb5 . efiffsf] l;sf? / k|of]Stflar hlt 

cGt{ls|of ug]{ jftfj/0f agfpg ;lsof] l;sfO plt g} k|efjsf/L x'G5 eGg] ljrf/ o; ljlwsf]  

/x]sf] 5 . ;Da4 ljifo;Fu ;DalGwt v]n, e"ldsf lgjf{x, jfbljjfb, ;d"x sfo{, cflb 

ls|ofsnfkx¿sf] k|of]u u/]/ o; ljlwdf lzIf0f ug]{ ul/G5 . l/r8\; -;g\ @))^, k[= ^_ sf 

cg';f/ efiffsf] kf7\os|d lgdf{0f ubf{ g} ;fdu|Lsf af/]df lg0f{o lng'kb{5 tfls eflifs PsfO / 

l;ksf] cGt{ls|ofdf s'g} sdL gxf];\ . eflifs l;kx¿ / ls|ofsnfkx¿sf] s|ldstf / k|fyldstfdf 

klxNo} Wofg k'¥ofpg h?/L 5 .

sfo{d"ns ljlw

 sfo{d"ns ljlw eflifs l;k tyf Jofs/0f l;sfpg lgs} pkof]uL cfw'lgs cjwf/0ff xf] .  

o;df Jofs/l0fs PsfOn] ug]{ sfd s:tf] 5 < efiffn] s;/L sfd u/]sf] 5 < eflifs PsfO / 

cy{ lar s;/L ;DaGw :yflkt ePsf] 5 < h:tf vf]h :jod\ ljBfyL{n] g} ug]{ ePsfn] of] ljlw 

ljBfyL{ s]lG›t Pjd\ k|sfo{k/s x'g] ub{5 . lzIfssf] ;/n Jojxf/, lgb]{zg / ;xhLs/0fdf 

ljBfyL{ ;lqmo eO{ eflifs k|sfo{sf] vf]h, k|of]u / Jofjxfl/s pkof]u ;DaGwL ;demsf] ljsf; 

ug]{ ePsfn] kl5Nnf] ;dodf of] ljlw nf]slk|o x'g yfn]sf] xf] . xfd|f] k/Dk/fut efiff / Jofs/0f 

lzIf0f k4lteGbf lgs} k[ys ePsfn] g]kfnL efiff lzIf0fdf o;n] cem} 7'nf] lx:;f cf]u6\g ;s]sf] 

5}g oBlk o;sf] k|of]usf] ;'?jft eg] eO;s]sf] 5 . ljb\ofno txdf vf;u/L Jofs/0f l;sfpg 

o; ljlwsf] k|of]u ljz]if k|efjsf/L dflgG5 . e';fn / e§ -@)&%_ sf cg';f/ kl5Nnf ;dodf 

Jofs/0fnfO{ ljlwtflTjs ljifo gdfgL ljwftflTjs ljifo dfGg'kg]{ cjwf/0ff ljsf; ePkl5 

Jofs/0f lzIf0fdf sfo{d"ns ljlwsf] k|ltkfbg, ljsf; / k|of]u ug{ yflnPsf] xf] -k[= @)^_ .                                                                                                                                                

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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kf7\os|dn] ck]Iff u/]sf] l;sfO ;xhLs/0f k|ls|of

 kf7\os|d lzIfssf] cleGg ldq xf] . kf7\os|d lzIfsnfO{ dfu{bz{g ug{sf nflu tof/ 

kfl/Psf] x'G5 . g]kfnL efiffsf] k|:t't kf7\os|d ;Ifdtfdf cfwfl/t 5 -df=lz=kf= @)&!_ lj=;+= 

@)&# b]lv nfu' ePsf] dfWolds txsf] gofF kf7\os|dn] l;sfO ;xhLs/0f k|ls|ofnfO{ o;cl3sf] 

kf7\os|dsf t'ngfdf cfd"n kl/jt{g u/]sf] 5 . dfWolds lzIff kf7\os|d @)^$ df lzIf0f 

l;sfO k|ls|of ljleGg ljwfsf] gfd pNn]Vo kl/jt{g u/L l;sfO ;xhLs/0fsf ljleGg k|ls|ofx? 

/ pkof]usf tl/sfx? k|:tt't ul/Psf] 5 . kf7\os|dsf] :tDe …ªÚ df l;sfO ;xhLs/0f k|ls|of 

k|:t't ul/Psf] 5 . o; :tDedf k|:t't ljleGg k|ls|ofsf] ;ª\lIfKt lrgf/L lbg' ;fGble{s 7flgPsf] 

5 .

ls|ofsnfk

 eflifs l;k l;sfO ;xhLs/0fsf s|ddf ljleGg ls|ofsnfkx? ug'{ cfjZos 5 . 

ls|ofsnfk cGtu{t k|:t'tLs/0f, cEof;, pTkfbg, k7g af]w, k|of]ufTds sfo{ / k[i7kf]if0f  

;dfj]z ul/Psf] 5 . ljb\ofyL{sf] eflifs ;demsf] Vofn u/L lzIfsn] gjLg zAb, Jofs/l0fs 

PsfO, eflifs l;k ;Da4 ljljw ;fdu|L k|:t't ug]{ / ;f]xL cfwf/df ljb\ofyL{nfO{ cEof;df  

h'6fpg' kb{5 . efiffdf l;h{gzLntf x'g] ub{5 . ;Lldt eflifs lgod hfg]sf cfwf/df JolStn] 

cg]sf}F eflifs PsfOsf] pTkfbg ug{ ;Sb5 . pTkfbg  ljb\ofyL{ s]lGb|t ls|ofsnfk xf] .  

ljb\ofyL{sf] pTkfbg Ifdtfsf] k/LIf0fsf nflu eflifs v]n, e"ldsf lgjf{x, k|Zgf]Tt/, :jtGq 

cleJolSt cflb sfo{ ck]lIft x'G5 . k7g af]w lnlka4 ;fdu|L k9]/ dd{af]w ug]{ sfo{;Fu 

;DalGwt 5 . af]w df}lvs / lnlvt b'a} x'g ;S5 t/ k7g af]w lnlvt ;fdu|L;Fu ;DalGwt 5 .  

af]w k/LIf0f ug{ k|Zgf]Tt/, cg'dfg  ug{ nufpg], d"Nofª\sg ug{ nufpg], 5nkmn u/fpg] cflb 

sfo{ u/fpg ;lsG5 . To:t} k|ofufTds ls|ofsnfkdf ;+nUg u/fpg], ljleGg 9fFrfsf l;h{gfTds 

tyf Jofjxfl/s n]vg cEof; u/fpg] clg ;d"x sfo{ ug{ nufO cfk;df k[i7kf]if0f cfbfg k|bfg 

ug]{ sfo{x? u/fpg' ck]lIft 7flgPsf] 5 . 

ax' af}l4stf

 ax' af}l4stf g]kfnL kf7\os|ddf lelqPsf] gofF cjwf/0ff xf] . x/]s JolSt km/s km/s  

:jefj, ?lr, Ifdtf jf af}l4stf ePsf x'G5g\ . efiff lzIf0f ubf{ ljb\ofyL{sf] ?lr / km/s 

Ifdtfsf] sb/ ug'{k5{ . xa{6 uf8{g/n] ax' af}l4stfsf] cjwf/0ff NofPsf x'g\ . eflifs, tfls{s÷ 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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ul0ftLo, zf/Ll/s, :yflgs, ;fª\uLlts, JolStut, k|s[ltjfbL, cl:tTjjfbL cflb ljleGg vfnsf 

Ifdtf ePsf afnaflnsfsf] klxrfg u/L pgLx?sf] k|ltefnfO{ phfu/ ug]{ jftfj/0f agfpg'kb{5 

eGg]tkm{ of] cjwf/0ff s]lGb|t /x]sf] 5 . 

cfnf]rgfTds ;f]r

 o; ls|ofsnfkn] ljleGg ljwf tyf kf7 k9\b} ubf{ jf 5nkmn ubf{ ljb\ofyL{df  

cfnf]rgfTds÷;dfnf]rgfTds ;f]r ljsf; ug'{ cfjZos 7fGb5 . o;af6 ljZn]if0ffTds 

Ifdtfsf] ljsf;, ts{ zlStsf] ljsf;, km/s ljrf/, l;h{gfTds v'aL, ;"rgfsf] ;+Zn]if0f tyf 

ljZn]if0f cflb eflifs l;k ;Da4 Ifdtfdf pNn]Vo ;xof]u k'Ug] ck]Iff ul/G5 .

;xsfof{Tds -JolSt / ;d"x sfo{_

 l;sfO sfddf cfwfl/t x'g'kb{5 . sfddf cfwfl/t l;sfO hLjGt x'G5 . l;sfO 

;xhLs/0fsf] ck]Iff klg lzIfsn] s]jn jftfj/0f agfOlbg] / ljb\ofyL{ eflifs sfo{df ;ls|o x'g] 

g} xf] . ljb\ofyL{nfO{ ljifo / ljifosf] k|s[lt cg';f/ JolStut tyf ;fd"lxs sfo{df ;+nUg  

u/fpg' cfjZos 5 . eflifs l;k ;Da4 cEof; u/fpFbf, ljleGg ljwf lzIf0f ubf{, eflifs  

v]nx? v]Nbf, clegofTds sfo{s|ddf efu lnFbf jf h'g;'s} ;d:ofdf s]lGb|t eO{ ;dfwfg vf]Hbf 

;xsfof{Tds ls|ofsnfk ckl/xfo{ 5 . o;n] afnaflnsfnfO{ yk ;fdflhs x'g ;d]t l;sfpF5 . 

ljwfsf dfWodaf6 l;kx?sf] lzIf0f

 efiff lzIf0fsf s|ddf ;flxlTos tyf cGo ljleGg ljwfx?nfO{ eflifs l;k l;sfpg]  

k|of]hgn] ;dfj]z ul/Psf] x'G5 . ljwfnfO{ eflifs l;k lzIf0fsf] ;fwgsf ¿kdf pkof]u ul/G5 .  

syf, sljtf, lgaGw, ¿ks cflb dfkm{t\ ljljw eflifs l;k l;sfpg ;lsg'sf ;fy;fy} 

l;h{gfTds n]vgtkm{ k|]l/t ug{ klg dbt k'Ub5 . dflyNnf txdf ljleGg ljwfnfO{ cf:jfbgdf 

;d]t s]lGb|t u/L ;dfj]z ul/g] eP klg ljb\ofno txdf d"ntM eflifs l;k l;sfpgd} hf]8  

ul/G5 . ljwfsf] pkof]un] afnaflnsf l;sfOk|lt hfu?s x'g'sf ;fy} ;dfh / ;+:s[ltsf] dxTTj 

klg ;lhn} a'em\g ;S5g\ . kf7, ;ª\syg jf ljwfx? eflifs k|sfo{ ePsfn] af]w / cleJolSt 

l;k afx]s Jofs/0f lzIf0fdf klg o;sf] pkof]u x'g] ub{5 . 

l;kx?df cfwfl/t ls|ofsnfk

 ;'gfO, af]nfO, k9fO / n]vfO efiffsf cfwf/e"t rf/ l;kx? x'g\ . oL afx]s :d/0f / 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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pRrf/0fnfO{ klg sltko ;Gbe{df efiffsf cfw'lgs l;k eg]/ lrgfpg yflnPsf] 5 . h] xf];\ 

efiffsf oL l;kx?df ljb\ofyL{nfO{ ;Ifd agfpgsf nflu k[ysLs[t 9ª\un] jf PsLs[t ¿kdf 

ljljw ls|ofsnfkx?sf] pkof]u ug{ ;lsG5 .ljwfsf] k|s[ltcg';f/ km/s km/s ls|ofsnfkx?sf] 

pkof]u ug'{ /fd|f] x'G5 . efiff lzIfsn] sIffdf l;sfO ;xhLs/0f ul//xFbf eflifs l;kdf ;Ifd 

agfpgsf nflu oL ljwfx? ;dfj]z ul/Psf] xf] / ;f]xL cg';f/sf ls|ofsnfkx? g} d}n] k|of]u 

ug'{k5{ eGg] la;{g' x'Fb}g .

;du|df

 g]kfnL efiff lzIf0fnfO{ j}1flgs, ;dfj]zL, k|ljlwd}qL Pjd\ afnd}qL agfpgsf nflu 

;do ;fk]If kl/jt{g clgjfo{ 5 . lzIff gLlt, kf7\os|d, ljb\ofnosf] ;du| cj:yf cflbdf klg  

;don] kl/jt{gsf] ck]Iff u/]s} x'G5 . o;sf nflu efiff lzIf0fsf cGt/f{li6«o cEof;sf] klg 

cWoog ug'{ cfjZos x'G5 . efiff lzIf0fsf If]qdf ePsf cWoog cg';Gwfg, ljsl;t b]zdf 

ePsf cEof;, ljutsf] cg'ej, 1fgsf] ljikmf]6g cflbs} cfwf/df kf7\os|dsf] kl/dfh{g x'g] 

u/]sf] kfOG5 . kf7\os|d lzIf0f l;sfO sfo{s|dsf] Jojl:yt / ;':ki6 af6f] xf] . kf7\os|dn] 

afnaflnsfsf] Jojxf/df kl/jt{g NofpFb} ;jf{ª\uL0f ljsf; u/fpg] nIo lnPsf] x'G5 . kf7\os|d 

l;sfO k|ls|ofsf] lgb]{zs xf] . x/]s lzIfsn] o;nfO{ b}lgs pkof]usf] ;fdu|Lsf ¿kdf lng' 

cfjZos 5 . 

 kf7\os|d lzIfssf] ;fyL xf] . dfWolds txsf] jt{dfg kf7\os|d o;cl3sf] kf7\os|dsf 

t'ngfdf lgs} km/s b]lvG5 . kf7\os|dn] ljb\ofyL{ ;ls|otfdf hf]8 lbPsf] / lzIfsnfO{ Pp6f ky 

k|bz{ssf ¿kdf lnPsf] b]lvG5 t/ ljb\ofnodf o:tf] cj:yf b]Vg d'l:sn 5 . kf7\os|d /fd|f] 

eP klg ;DalGwt ljifo lzIfsn] kf7\os|dsf] dd{af]w gu/L cGwfw'Gw lzIf0f sfo{df xfdkmfNbf 

kf7\os|dsf] ck]Iff k'/f x'g ;s]sf] b]lvFb}g . o; ;DaGwdf sf7df8f}F lhNnfdf dfWolds txdf 

g]kfnL efiff lzIf0f ug]{ kGw|hgf ;fd'bflos ljb\ofnosf / kGw|hgf ;+:yfut ljb\ofnosf 

lzIfsx?nfO{ gd'gfsf ¿kdf 5gf}6 u/L k|ZgfjnL eg{ nufP/ ul/Psf] Ps cWoogn] o:tf] 

lgisif{ lgsfn]sf] lyof] M g]kfnL efiff lzIf0f ug]{ clwsf+z lzIfsx?n] kf7\os|dsf] cWoog  

ub}{gg\ . Jofs/0f lzIf0f, syf lzIf0f clg sljtf lzIf0fdf kf7\os|dsf] ck]IffnfO{ Vofn ub}{gg\ .  

eflifs l;k lzIf0f, lxHh] lzIf0f / zAb e08f/ lzIf0fdf cf+lzs ¿kdf kf7\os|dsf] ck]IffnfO{ 

Vofn ug]{ ub{5g\ -l3ld/],@)^(k[=!@^_ . kf7\os|dsf] ;Dos\ cWoog ljZn]if0f u/L kf7\os|dn]  

lgb]{z u/] adf]lhd lzIfsn] OdfGbfl/tfk"j{s l;sfO ;xhLs/0f ls|ofsnfk ug'{ cfjZos 5 .  

kl/jt{g sfuhdf dfq eP/ x'Fb}g o;nfO{ sIffleq n}hfg ;DalGwt kIfsf] lgodgsf/L e"ldsf 

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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klg k|efjzfnL x'g' h?/L 5 .  

lgisif{

 efiff lzIf0f ;'gfO, af]nfO, k9fO / n]vfOsf] cEof; xf] . o:tf l;kx?sf] lzIf0fsf nflu 

ljlwut ljljwtf cfjZos 5 . g]kfnL efiff lzIf0fdf ljutb]lv jt{dfg;Dd krf;f}F ljlwx?sf] 

k|of]u eO;s]sf] 5 . lgudgfTds ljlw, JofVofg ljlw, cg'jfb ljlw cflb lgs} klxn]b]lv k|rlnt 

ljlw x'g\ eg] cfudgfTds ljlw, ;Dk|]if0ffTds ljlw, sfo{d"ns ljlw cflb kl5Nnf] ;dodf 

k|rlnt ljlwx? x'g\ . efiff lzIf0fsf nflu cg]sf}F ljlwx?sf] k|of]u ug{ ;lsg] eP klg ljBfyL{sf] 

?lr, cfjZostf, cg'ej tyf dgf]j}1flgs kIfsf] Vofn ug{‘ h?/L 5 . g]kfnL efiff lzIf0fsf] 

jt{dfg cj:yf k/Dk/fut / cfw'lgstfsf larsf] ;ª\s|d0f laGb'df /x]sfn] ;+;f/df efiff 

lzIf0fsf] h'g ljsl;t jt{dfg 5 ;f]xLcg';f/ xfd|f] sIffsf]7f, ljlw / k|lqmofdf klg ;'wf/ 

cfjZos 5 .k|ljlw k|of]un] ;+;f/nfO{ Pp6f ufpF agfPsf] jt{dfg cj:yfdf efiff lzIf0f k|ljlw 

d}qL x'g' ckl/xfo{ eO;s]sf] 5 . sIffdf ljb\ofyL{ / lzIfslar x'g] k/Dk/futultljlw km]l/g' 

kb{5 . jt{fdg kf7\os|dn] klg lzIfsnfO{ Ps ;xhstf{ / lzIf0fnfO{ ;xhLs/0fsf] ¿kdf  

kl/eflift u/]sf] x'Fbf ;f]r, z}nL / e"ldsf kl/jt{gsf] vfFrf] b]lvPsf] 5 . ljb\ofno txdf klg  

g]kfnL efiff lzIf0fsf] sIffdf k/Dk/fut ljlwx?s} a9L eO/x]sf] jf:tljstf xfdL;Fu 5 . g]kfnL 

efiff lzIf0fk|lt efiff lzIfsx?s} b[li6sf]0f cfw'lgs aGg ;s]sf] b]lvFb}g . l;sfO ;xhLs/0fnfO{ 

k|efjsf/L agfpgsf nflu kf7\os|dsf] k|of]u clgjfo{ eP klg clwsf+z lzIfsx?n] g}  

kf7\os|dsf] /fd|/L cWoog gu/]sf] kfOg' /fd|f] xf]Og . kf7\os|dsf] ck]Iff k"0f{ ¿kdf Vofn ug'{, 

kf7\os|dn] lgb]{z u/]sf k|ls|ofsf] kfngf ug'{, ljifoj:t'sf] ulx/f] 1fg /fVg', of]hgfa4 l;sfO 

;xhLs/0f ug'{, efiff lzIf0fsf l;4fGtx?sf] kfngf ug'{ cflb lzIfssf k]zfut wd{ x'g\ . o;/L 

l;sfO ;xhLs/0fnfO{ k|efjsf/L agfpg ;DalGwt ;a} kIfn] OdfGbfl/tf b]vfpg] xf] eg] g]kfnL 

efiff lzIf0fsf] cj:yfdf ck]lIft ;'wf/ x'g]df ljZj:t x'g ;lsG5 .

n]vssf] af/]df   

 n]vs >L lji0f' l3ld/] cflbslj efg'eQm SofDk;df ;xfos k|fWofks x'g'x'G5 . pxfF 

ljut bz jif{b]lv ljBfno tyf pRr tx;Dd cWofkg/t x'g'x'G5 . pxfFsf] ;fdfGo / k|fof]lus 

efiff lj1fg -@)&!, ;xn]vg_ gfds kf7Øk':ts k|sflzt 5 . ljleGg hg{n, cgnfOg klqsf 

cflbdf g]kfnL efiff lzIf0f tyf g]kfnsf] lzIff ljifodf lg/Gt/ snd rnfpFb} cfpg'ePsf 

l3ld/] xfn g]kfnL lzIff ljifodf Pd= lkmn= zf]w/t x'g'x'G5 .                                                                                                                                        

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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;Gbe{ ;fdu|L ;"rL

clwsf/L, x]dfË/fh -@)^&_=efiff lzIf0f s]xL kl/k|]Io tyf k4lt, sf7df8f}F M ljBfyL{ k':ts 

e08f/ -@)^&_= g]kfnL efiff lzIf0f, sf7df8f}F M ljBfyL{ k':ts e08f/ .

l3ld/], lji0f' -@)^(_=g]kfnL lzIf0fk|lt lzIfsx?sf] b[li6sf]0f, :gftsf]Q/ zf]wkq, lqe'jg 

ljZjljBfno, g]kfnL efiff lzIff ljefu M sLlt{k'/ .

kf08]o, /fd zsn -!(&^_=lxGbL lzIf0f, cfu/f M ljgf]b k':ts e08f/ .

kf]v/]n, s]zj/fh / pd]z sfˆn] -@)&)_=g]kfnL efiff kf7\oqmd, kf7\ok':ts tyf lzIf0f k4lt, 
sf7df8f}F M SofDa[h klAns];g k|f=ln= .

kf}8]n, dfwjk|;fb -@)^&_=efiff kf7\oqmd, kf7\o;fdu|L tyf lzIf0f k4lt, sf7df8f}F M ljBfyL{ 

k':ts e08f/ .

kf}8]n, dfwjk|;fb -@)^$_= æeflifs d"Nofª\sgsf k|of]ufTds ;Gbe{x?Æ, ;Dk|]if0f, jif{ $, cª\s 

$, k[= &@–*! .

kf7\oj|md ljsf; s]Gb| -@)^$_, dfWolds lzIff kf7\os|d efu !, eStk'/ M ;fgf]l7dL eStk'/ . 

kf7\os|d ljsf; s]Gb| -@)&#_=dfWolds lzIff kf7\os|d -sIff ( / !)_ M ;fgf]l7dL eStk'/ .

e6\6/fO{, u0f]zk|;fb -@)^#_= æefiff lzIf0fdf eflifs l;k ljsf;sf nflu ck]lIft kIfÆ lzIff, k[ 
$)–$$ .

e';fn, s]zj / dx]zk|;fb e6\6 -@)&%_, dfWolds g]kfnL lzIfs dfu{blz{sf, sf7df8f}F M 

;gnfO6 klAns];g .

l/r8\;\, ;L Hofs -;g\ @))^_, sDo'lgs]l6e Nofª\j]h l6lrª 6'8], d]njg{ M SoflDa|h o'lgel;{6L 

k|]; .

zdf{ s]bf/k|;fb / dfwjk|;fb kf}8]n -@)^&_=g]kfnL efiff / ;flxTo lzIf0f, sf7df8f}F M ljBfyL{ 

k':ts e08f/ .  

g]kfnL efiff lzIf0fdf k|rlnt ljlwx¿
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Impact of Remittance on Economic Growth and  
Consumption Expenditure in Nepal

- Janak Kafle

Abstract

As the foreign employment is the main sector of employment of the developing 
countries like Nepal, it will certainly contribute in the economy. The income earned  
from the foreign employment (Remittance) is utilized by the household either 
on consumption for durable and/or non-durable goods and services or on capital 
investment. Therefore, this paper tries to analyze the simultaneous impact of 
remittances on economic growth and consumption expenditure in the country using 
the time series data for the period 2000-2019. From the estimation of simultaneous 
equation using two stages least square method, it is found that the impact of 
remittance on economic growth and consumption expenditure is positive and 
significant at one per cent level of significance.

Keywords: Remittance, economic growth, consumption, investment, gross domestic 
product

Introduction

 The study about the economic growth/development has become an important 
subject matter. Economic growth/development can be indicated by increase in stock 
in capital stock, rising per capita GDP, increased access for manufactured goods 
and services for consumption, increase in human development index (HDI), and so 
on. On the other, some obstacles like corruption, lack of investment, inappropriate 
institutions, inappropriate education, political instability etc. may hurdle economic 
growth. There is the multiplier effect of autonomous investment in the economic 
growth of the country. The multiplier effect is high for the high level of marginal 
propensity to consume. Therefore, consumption and investment play an important 
role in the economic development of the country. For the developing countries like 
Nepal, remittance is the main source of consumption and investment expenditure. 
The contribution of remittance to GDP for the fiscal year 2018/19 in Nepal was 25.4 
per cent which was more than by 16.5 per cent than previous fiscal year (Government 
of Nepal/Ministry of Finance, 2019/20).
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 Nepal has 200 years of experiences of international labour migration. In 19th 
century, Ranjit Sing was the first man migrated to Lahore (in today’s Pakistan) to join 
the army of Sikh ruler, and later in British force since 1815-16. With the entrance of  
globalization, privatization and liberalization, most of the youth labour forces of 
Nepal begin to migrate yearly for foreign employment in the recent decades because 
of both economic and non-economic causes (Bhatta, 2013).

 Remittance most commonly refers to the funds emigrants send to their 
country of origin through wire, mail, or online transfer. These peer to peer transfers 
of funds across boarders are economically significant for many under developed 
countries. Remittances play an important role on the economy of least developed 
countries. In 2014, the remittance income of developing countries is US$ 435 billion. 
It is expected that it will be increased by 4.4 percent in 2015, raising flows to US$ 
454 billion. The flow of remittance was three times larger than official development 
assistance (ODA) in 2013. The flows of remittance are significantly larger than total 
foreign direct investment (FDI) to developing countries. It is also assumed that they 
help sustain the balance of payments (BOP) by bringing in foreign currency (World 
Bank, 2014).

 Remittances are the direct and most of foreign employment which have 
become integral part of the Nepalese economy. The volume of remittances had 
increased significantly in the recent past, from 2.54 billion USD in 2010/11 to 8.79 
billion USD in 2018/19. Despite the reduction in the outflow of migrant workers 
since 2014/15, remittance inflows have continued to rise, which could be due to 
several factors such as large stock of migrant worker abroad, currency depreciation 
against US dollar and the more stringent monitoring efforts to control informal cross-
border financial transfers. In 2017/18, Nepal was fifth highest remittance recipient 
country after Tongo, Kyrgyz Republic, Tajakistan and Haiti in terms of equivalence 
to GDP. However, this does not capture the informal transfers, which is considered to  
be significant as well. As the volume of remittance was 68.5 per cent of the total 
foreign currency accumulation in 2017/18, it is considered as the main source of 
foreign exchange earnings in Nepal (Nepal Labour Migration Report, 2020).

 There is debate on the sources of economic growth and development for the 
development countries. Among the different sources of economic growth such as 
surplus labor to physical capital investment and technological change, foreign aid, 
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foreign direct investment (FDI), investment in human capital, increasing returns 
from investment in new ideas, research and development; the most affecting factor 
is yet debated. Some other institutional factors such as the role of political freedom, 
political instability, voice and accountability on economic growth and development 
are also responsible for the economic growth and development of developing 
countries. 

 Foreign employment, one of the major sources of employment of the 
developing countries like Nepal, contributes to the economic growth of the country. 
The income earned by such employees is send to their family members in their 
country of origin as remittance. Therefore, remittance is one of the main sources of 
foreign currency for developing countries like Nepal. Flow of remittance has been 
increasing rapidly in recent years. Major part of remittance is used for the purchase 
of durable and non-durable goods which causes to raise the volume of trade. With 
the increase in the volume of trade, the production of goods and services also 
increases and this helps to increase the growth rate of the country. In such context, 
it is important to explore out the impact of remittance on the economic growth and 
consumption expenditure of the country.

Literature Review

 About the effectiveness of remittance in the economy, various studies are 
found. These studies have different focuses. Most of them have focused on the 
impact of remittance on the economic growth of the country. In this section, it is 
tried to explore the review of findings of major studies about the effectiveness of 
remittance.

 Muhammad & Ahmed (2009) have examined the dynamic impact of workers’ 
remittances on economic growth of Pakistan by using Keynesian type simultaneous 
econometric model with a dynamic perspective and using the data for the period of 
1977-2007. It is found that even the remittances are used for private consumption and 
particularly from import; it contributed to growth positively through the multiplier 
effects.

 Fayissa & Nsiah (2010) have studied for investigating the effects of 
remittances relative to the other external sources of capital like foreign aid and 
foreign direct investment on the economic growth and development of 36 African 
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countries. Within the conventional neoclassical growth framework, they have used 
the panel data of these 36 African countries spanning from 1980 to 2004 and they 
found that remittances have positive impact on economic growth by providing the 
alternative way to finance investment and helping to overcome liquidity constraints. 
They have also found that with the increase in remittances by 10 percent, the GDP 
per capita income will be increased by 0.4 percent.

 Javid, Arif & Qayyum (2012) had studied about the impact of remittances on 
economic growth and poverty using annual time series data of Pakistan for the period 
of 1973-2010. By using auto-regressive distributed lag (ADRL) approach, this study 
found that overseas migration contributes to poverty alleviation. It is also found that 
remittance affects economic growth positively and significantly. Maharaja, Bauer, 
& Knerr (2013) have investigated the impact of internal migration on subsistence 
agricultural production in the Western Mid Hills of Nepal with the use of data 
obtained from the survey conducted among small households with migrating family 
members. They have demonstrated that international migration causes to reduce the 
production of cereals. But there is positive impact of international migration on the 
poverty reduction in short run and it allows higher daily consumption.

 Zogjani & Pantina (2014) have analyzed the role and impact of remittances 
on the economic growth in Kosovo using the time series for the period of 2008-2013. 
With the use of ordinary least square (OLS) method, they have found that remittances 
have the negative impact on economic growth of Kosovo. Ali (2014) has studied 
about the socio-economic impact of foreign remittance in Bangladesh with the use 
of time series data for the period of 2004-2010. He found that remittance affects 
almost all macroeconomic indicators positively. Even there are some problems of 
remittance; it has contributed to the economic growth of Bangladesh.

 Wadood & Hossain (2015) have tried to investigate the nexus between 
remittances and economic growth in Bangladesh. With the use of time series data 
of Bangladesh for the period 1972-2013 and econometric techniques Johansen 
Co-integration approach, Vector Error Correction (VEC) Model and the Granger 
Causality test; they have concluded that there is long run relationship between 
remittance and economic growth in Bangladesh. It is also found that remittances do 
lead to economic growth in Bangladesh.
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 Parida, Mohatny & Raman (2015) have tried to explore the current trends of 
rural out-migration factors affecting it. For this, they divided the households into  
three categories: - those not receiving remittances, those receiving internal 
remittances and those receiving international remittances - with an emphasis on the 
impact of remittances on investment in human capital defined as education health 
and tries to compare the marginal behavior of these three groups. Using the time 
series data for the period of 1999-2007 of these three categories, it has been revealed 
that there is an international convergence taking place with respect to the marginal 
spending behavior of migrants which has wider policy implication. It is found that 
more part of remittances income is spent on human capital and household durables. 
Due to marginal increase in spending on education and health care, there is rise in the 
human capital.

 Upreti (2017) had analyzed the impact of remittance on economic growth in  
Nepal by using annual data of remittances, GDP per capita, consumption and 
investment for the period of 1976-2013. He has used Johansen co-integration and  
error correction method for the analysis. He had found that these variables have co-
integrating relationship and increase in remittances deteriorates GDP per capita  
growth in Nepal. Because of the exodus of the farm workers with the rise in 
emigration, domestic product contracts with the rise in remittances. This study also  
found that there is shift in the demand from traditional Nepali products to 
differentiated manufactured products. The increase in demand due to rise in 
remittances is met by the import from Indian markets. Even remittance and 
investment are positively associated with consumption, no evidence of association 
of remittances and investment is found. Therefore, this study had concluded that 
remittances are curse for economic growth of Nepal.

 Kaphle (2019) has analyzed about the relationship between remittance and 
economic growth in Nepal using the time series data from 1976 to 2017. He has used 
unit root, co-integration and error correction mechanism in order to examine the 
short-run and long-run relationships. He has found that there is long-run relationship 
between remittance, trade and economic growth but there is no short-run causal 
relationship between remittances and economic growth.

 In the analysis of these literatures, a mixed impact of remittance on economic 
growth is found. Therefore, it is felt that study about the impact of remittance on 
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economic growth and consumption expenditure is inconclusive and further study is 
needed.

Objective of the Study

 This study aims to investigate the impact of remittance on economic growth 
and consumption expenditure of Nepal.

Data and Methodology

 In this study, annual data of Nepal for the period of 2000-2019 have been 
used. The variables used in this study are: real gross domestic product (RGDP), 
Remittances, OPEN (Sum of Import Value and Export Value), Capital Investment 
and Consumption Expenditure. These data are obtained from web site of the global 
economy (www.theglobaleconomy.com). All the data are used in terms of US dollar 
so that the impact of depreciation of domestic currency can be neutralized. All 
these variables are expressed in natural log form in order to get elasticity, guarantee 
linearity and reduce multi-collinearity.

 The economic growth of the country depends primarily upon the capital 
formation or investment. In the least developed countries like Nepal, as the foreign 
employment plays an important role in the employment generation; remittance is one  
of the main sources of economic growth of the country. The remittances also affect  
consumption expenditure of the household of the country. At the same time, 
consumption expenditure is also affected by the economic growth of the country. 
Therefore, there is simultaneous impact of remittances on economic growth and 
consumption expenditure. In this context, as some of the explanatory variables might  
not be truly exogenous, the simultaneous equation bias may occur if economic 
growth and consumption expenditure equations are estimated by ordinary least 
square (OLS) method. Therefore, in order to correct such bias, two stages least 
square (2SLS) method has been used to estimate simultaneous equations of economic 
growth and consumption expenditure. For this, following two simultaneous equations 
are used in order to estimate the simultaneous impact of remittances on economic 
growth and consumption expenditure:

 ln RGDP = β0 + β1ln Rem + β2ln OPEN + β3ln Inv+ β4ln Con + v1  ---------(1) 
 ln Con = α0 + α1ln Rem + α2ln RGDP + α3lnOPEN + α4ln Inv + v2  ---------(2)

Impact of Remittance on Economic Growth and ..........



66

The Journal of Aadikavi, Vol.10

 Where,
 RGDP = Real Gross Domestic Product as a proxy of economic growth
 Rem = Remittance
 OPEN = Trade openness measured as a sum of Import and Export
 Inv = Capital Investment
 Con = Consumption Expenditure

 The parameters β1, β2, β3, and β4 represent the elasticity of RGDP with respect 
to Rem, OPEN, Inv and Con respectively. The parameters α1, α2, α3, and α4 represent 
the elasticity of Con with respect to Rem, RGDP, OPEN and Inv respectively. All the 
variables used in the model are expressed in terms of log natural in order to estimate 
the elasticity. Descriptive statistics of variables are presented in the following table.

Table 1: Descriptive Statistics of Variables

Variable Mean S. D. Minimum Maximum No. Obs.

RGDP (In Billion USD) 16.19 4.11 10.90 24.60 20

Remittance (In Billion USD) 3.52 2.67 0.112 7.886 20

Investment(In Billion USD) 5.904 4.71 1.23 17.33 20

OPENNESS(In Billion USD) 7.51 4.38 2.79 16.83 20

Consumption Expenditure 
(In Billion USD)

11.82 5.76 4.17 21.28 20

Empirical Results and Findings

 Simultaneous equation bias is occurred if all the explanatory variables are  
not truly the exogenous variables. RGDP depends upon remittances, OPEN, 
consumption and investment in equation (1). At the same time, consumption depends 
upon remittances, RGDP, OPEN and investment as mentioned in equation (2) at 
which some of the variables are endogenous. Therefore, two stages least square 
method is applied to estimate the impact of remittances on economic growth and 
consumption expenditure. The result obtained from the estimation is presented in the 
following table. 
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Table 2: Impact of remittance on economic growth and consumption 
expenditure

Constant Rem OPEN Con Inv RGDP

RGDP 2.32* (0.18)
0.08* 
(0.03)

0.57* (0.12)
-0.26** 
(0.14)

-0.04 (0.07) ...........

Con 2.65* (0.79)
0.18* 
(0.03)

0.82* (0.23) .......... 0.03 (0.12)
-0.73*** 
(0.38)

Figures in the parentheses are standard errors. 

R2: 0.9891 for the first equation and 0.9935 for the second equation.

* = Significant at one percent

** = Significant at five percent

*** = Significant at 10 percent

 Given table represents the results obtained from the estimation of equation (1) 
and (2) by using two stages least square method on Eviews 9. The empirical result 
shows the simultaneous impact of remittances on economic growth and consumption 
expenditure. As the value of R2 is 0.9891 for equation (1), the explanatory variables 
explain the dependent variable by 98.91 per cent. Similarly, for equation (2), 
dependent variable is explained by 99.35 per cent as the value of R2 is 0.9935. On 
the basis of the results obtained from the estimation of the simultaneous equations, 
equation (1) and (2) can be presented as follows.

ln RGDP = 2.32 + 0.08 ln Rem + 0.57 ln OPEN - 0.26 ln Inv - 0.04 ln Con --- (3) 

ln Con = 2.65+ 0.18ln Rem - 0.73ln RGDP + 0.82 ln OPEN + 0.03 ln Inv + v2  ---(4)

 As the coefficient remittance is positive in both equations, it has positive 
impact on economic growth and consumption expenditure which is significant at one 
per cent level of significance.  As the coefficient of remittance is 0.08 in equation (3), 
one per cent increase in remittance will increase the growth rate by 0.08 per cent.  
Similarly, one per cent increase in remittance will increase the consumption 
expenditure by 0.18 per cent as the coefficient of remittance is 0.18 in equation (4).
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Conclusion

 As the developing countries like Nepal are suffered from the problem of 
unemployment, foreign employment plays an important role in the economic 
development of the country. The income earned from the foreign employment can be 
used for the fulfillment of the needs of the household or can be invested. Therefore, 
remittances can contribute in the economic growth and consumption expenses of the  
economy. This paper attempts to examine the impact of remittance on the economic 
growth and consumption expenditure using the time series data of Nepal. The 
simultaneous equations are estimated by using two stages least square method. The  
coefficients of remittance on the estimation of both equations are positive and 
significant at one per cent level of significance. 

 Muhammad and Ahmed (2009), Fayissa and Nsiah (2010), Favid et al. 
(2012), Upreti (2017) and Kaphle (2019) have found that there is positive impact of 
remittance on economic growth. As similar to those studies, this study has found that 
the impact of remittance on economic growth is positive. Therefore, it can be  
concluded that remittances have positive impact on the economic growth and 
consumption expenditure of the households. But since one per cent increase in 
remittance will cause to increase the growth rate by 0.08 per cent only, policy makers 
should focus on the effective utilization of remittance on investment rather than on 
consumption of imported goods.
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Unpacking Kinship Terms in Darai Language 

-Lal Prasad Bhattarai 

Abstract

Nepal is a multi-lingual, multicultural, multiethnic country. More than one hundred 
twenty languages are spoken in Nepal. Constitution of Nepal 2015 has declared that 
languages spoken in Nepal are national languages. Nepali is lingua-franca, a medium 
language to all. According to the new constitution of Nepal, all languages have equal  
status and have equal right to keep their status and promote them. The nation 
supports them to exist forever. Many languages spoken in Nepal belong to different 
ethnic communities and only some of them have written form with their script. This 
is the duty of every citizen to promote and uplift the status of languages and culture. 
Research should be carried out about them. This article explores and familiarizes the  
kinship terms found in the Darai language. The main focus is given on those kinship 
terms related to social relation, established by blood, marriage or adaptation. It is a  
mini survey research where data are taken from primary sources. As the Darai and  
English languages fall in different language family, it is found that there are 
differences in the use of kinship terms and are not similar as well. Different kinship 
terms are used according to the relations between the participants of the speakers 
whereas same the term is used with different participants in English Language. 

Keywords: Kinship, ethnic, blood relation, affinity

Introduction

 Language is an inseparable part of the culture, which guides our norms, 
values, rites and practices. Culture is the identity of people in society. Being social  
creatures, we establish relationships with people in society. Kinship terms are those  
words, which are special nouns that show the relationships among the people. The 
terms to address other people in speaking and writing are kinship terms. Crystal 
(2003) defines kinship terms as the system of lexical items used in language to 
express personal relationships within the family, in both narrow and extended senses.  
In this article, I am going to present the kinship terms used in Darai language spoken  
in the Darai community which are used to establish relations among the people, 
in the family, among their relatives and in their community in day to day 
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communication. As a member of a multi-ethnic community, I am interested in 
carrying out this research in this field. Although I am not a member of the Darai 
family, some people and colleagues are working with me in the same field. They are  
from that community who can assist me in my research and are the major 
respondents for the data. Though there are several other people from other 
ethnicities, I found some terms interesting from the Darai language so this research 
came into this form.  

Language and Ethnicity

 People living in the society are of different colour, race, origin, caste and 
tradition. They have different practices regarding custom, religion and language. 
Language is an inseparable part of the culture. Culture is the combination of rites 
beliefs, custom and tradition. Some ethnic groups have their language and some 
others do not. In the context of Nepal, Darai, Magar, Gurung, Tamang, for example, 
have their languages but Brahmin, Kshetri, Thakuri, Giri, Dalits have a common 
Nepali language. These people do not have their separate languages though the 
castes are different. In the same way, Rai people although common ethnicity have 
many languages or varieties of the same languages like Chamling, Bantawa, Kulung, 
Thulung etc. in Nepal. Ethnicity, being the quality of people resulting from race or 
culture, may not have one to one relation with language. People having different 
practices may have different languages or people having similar practices may have 
different languages, too. There is a relationship between the speakers’ ethnic group 
membership and the use of language. Different ethnic groups have different ways of  
speaking. The structural feature of speakers expresses the speaker’s identity. 
Linguistic variety can be used to show the identity of a speaker. Language being a  
system has different concepts understood by people who use it in everyday 
communications. The Darai people have their language containing different terms 
that refer to kinship relation is the focus of this study.

Kinship Relation

 The relationship in family is traditionally established either by blood or 
marriage is kinship. This includes linear, generational bonds. This may be relative. 
For example, a father concerning a child is an affinal if it is established by marriage 
in the family. For example father in law for the man and woman who is the father of 
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husband and father of wife. A child might have a similar generational relation with  
grandfather; father of father and father of mother has a different relation one 
established by blood or marriage. This relation can be shown in a diagrammatic 
representation 

Figure - 1

                                                                

Grandfather / grandmother                                                          Grandfather / grandmother
father of father/mother of father                              father of mother/ mother of mother                                                                                                                                           
          

 The right column of figure 1 shows the relation established by blood for the 
child whereas the similar relation in the left column is established by marriage. The 
terms are similar to address people that might have different perceptions understood 
in speaking. Similarly the relation of ladies and gents established only by marriage 
can be shown as in 

Figure 2

                        

father, mother, brother, sister in law                      father, mother, brother, sister in law
(Father, mother, brother, sister of husband)      (Father, mother, brother, sister of wife) 

The above figure shows the relation established by marriage both for men and 
women. The terms used are similar only the difference is in perception to whom they 
are addressing.

Child

Ladies/gents
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Kinship Terms and their Equivalence  

 Different languages have different terms to refer to kinship relations. Some 
of them have a wider range and use more terms whereas others have limited terms. 
Some of the words cover more concepts in comparison with other terms different 
from another language. Though the numbers of terms vary, they have some 
equivalence relationship with the terms from other languages. According to Hudson 
(1996, as cited in Wardhaugh, 2006), the relation among the people and kinship 
terms can be presented as in the following way. 

Relationship       Equivalence

Father’s father’s sister’s son’s son   Mother’s sister = mother 

Father’s father’s brother’s son’s son    Mother’s son= brother 

Father’s father’s brother’s son    Father’s brother = father  

Father father’s son      father’s son= brother 

Father’s brother      father’s brother = father 

Father   

 The above list clarifies that the relation in the family may be of different types 
whether established by blood or marriage. They have similar sense and relation as we  
feature the father’s father’s son (grandfather’s son) is equal either uncle senior or 
junior has a similar rank with father. In the same way, the father’s brother also has 
the same sense that the other terms might have a similar sense. Language is for 
communication. Languages carry some common characters, patterns or features that 
occur systematically and common in languages. These features which are common in 
languages are known as language universals. Langacker (1967, as cited in Bhattarai, 
2000) mentions that, many structural properties are so common in languages of the 
world and their widespread occurrence requires some special explanation. Such 
properties are referred to language universals. In other words, some facts are similar 
to all languages existing in the world. They are taken as common property. Some 
universal concepts shared by all languages are; 
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 a) all languages have a vocal auditory channel

 b) Infinite sentences can be generated from a finite number of rules.

 c) all languages have word classes

 d) all languages have two types of arrangement i.e. linear and hierarchical

 e) all languages have three layers

 f) all languages have case system

 g) all languages have pronoun form

 h) all languages have noun-verb agreement

 i) all languages have intonation

 j) all languages have vowel-consonant concept

 k) all languages have reduction, insertion, and rearrangement rules

 l) all languages have questions, command and negation concept

 m) all languages have proper names of some kind, colour terms, kinship   
      terms etc. Langacker (1968, as cited in Bhattarai, 2000)  

  The above-mentioned facts prove that kinship terms are universal and 
common to all languages including Darai language.

Methods and Procedures

 As to the nature of the problem, I collected kinship terms from English and 
Nepali that were common in everyday speaking to make people easy to understand. 
Oral questions were asked to the native speakers of Darai language to have 
equivalent in English. Ten native speakers from the Darai community and six of my 
colleagues working in the same field where I am working were the respondents for 
the purpose. Their answers were noted down to collect data. All terms asked were 
from kinship fields. Data collected are listed and interpreted with a conclusion.
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Results of the Study

The Darai Language and Culture

 The term Darai includes both the language and people living in different parts 
of Nepal. They are from indigenous nationalities in our country. These people have 
their language, culture, social practices and living ways. The Darai language spoken 
by Darai people falls under the Indo Aryan language family. This language is very 
close and similar to Nepali, Bhojpuri, Maithili and Hindi. According to CBS (2011) 
the total population of Darai people is 33650. This number covers 0.127 percent of 
the total population in the country.

 Darai are people who have similar customs like Bote, Kumal, and so on. They 
are mainly Hindu and animists or natural worshipers. These people are mainly  
farmers. They are known as Janajati (ethnic group). Darai people live in the 
periphery of Tanahun, Palpa, Nawalparsi, Gorkha, Chitwan and Dhadning districts 
(Darai, 2013). The Language they speak does not have its script; they use Devanagari 
script to write as used by Nepali and Sanskrit.

Kinship Terms by Blood Relation

Darai Terms  English Equivalent

Buba Father

Uiya Mother

Budo Ba Grand Father

Buiya Grandmother

Chhawa Son

Chhai Daughter

Naati Grand Son

Naatini Grand Daughter

Unpacking Kinship Terms in Darai Language



77

The Journal of Aadikavi, Vol.10

Dai/Bhai Older and Younger Brother

Didi /Bahini Old and Young Sister

BudkiUiya Sister of Mother (Senior)

Nane Mother’s Sister (Junior)

KanchoBuwa Uncle

JethoBuwa Senior Uncle

Jethaya Wife of Senior Uncle

Kanchiya Step-Mother

Bhanja Son of Sister

Bhanji Daughter of Sister

Panati Grand Grand Child

Panatini Grand Grand Child

Bhatij Son of Brothers

The relations established by Marriage

Budo Husband

Budi Wife

Baju Husband’s Father 

Baraju Husband’s Mother 

Jethaju Husband’s Senior Brother 

Dewar Husband’s Junior Brother 

Unpacking Kinship Terms in Darai Language



78

The Journal of Aadikavi, Vol.10

Bhauje Sister in Law (Brother’s Wife)

Nanda Sister in Law (Husband’s Sister)

Naano Ba Husband of Mother’s Sister

Dhijwain Daughter’s Husband (Son in Law)

Jwain Junior Sister’s Husband 

Mama  Maternal Uncle

Mami Maternal Aunt

Samdhabu  Son/Daughter in Law’s Father

Samdhe Son/Daughter in Law’s Mother 

Pisa Husband of Father’s Sister

Sarati Wife’s Sister

Bahare /Potoouk Wife of Brother (By Lady)

Bhatu Husband of Senior Sister

BainiJauai Husband of Junior Sister

Sarek Brother of Wife (Brother in Law)

Other Relations

Sathay Friend

Saini (Ladies) Close Friend with Special Relation

Mitju (Gentleman) Close Friend with Special Relation 
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Discussion of the Results 

Terms Established by Blood

 The terms in Darai language are very similar and close to the Nepali terms. 
They have similar semantic themes just like Buwa, Budoba, Naati, Dai/Vai, Natini, 
Didi/Bahini, and so on but some of the terms are completely new like Uiya, Buiya, 
Chhawa, Chhai, etc. They are different in pronunciation in the Darai language.

Terms Established by Marriage

 Like the terms established by blood, the terms established by marriage in 
Darai language are similar in pronunciation with Nepali kinship terms. Similar terms 
are Budo, Budi, Jethaju, Dewar, Vauju, Jwain, Mama, etc. Some of the different 
terms in pronunciation from Nepali in Darai language are Baju, Baraju, Naanoba, 
Dhijwain, Mami, Samdhabu, Pisa, Sarati, Bahare, Bhatu, Sarek, etc. 

 The above-mentioned facts help us to conclude that the Darai language, 
being the member of the Indo-Aryan language family, is very close and similar to 
Nepali. Kinship terms used in Darai are therefore very similar to Nepali terms. The 
terms used for kinship relation are the same in number with the Nepali language. 
Some of the terms different from Nepali are; Uiya (Mother), Sarati (junior sister of 
wife), Baagehare (wife of brother by a lady), Pisa (husband of father sister), Bhattu 
(husband of senior sister), Buiya (grandmother) etc. are both form blood relation and 
marriage relation.

 Tanahun is a linguistically diversified district of Nepal. Darai people in 
indigenous caste are living in the periphery of Maadi and Kaligandaki of Tanahun 
district. Darai people have their language custom and culture. They have their unique 
characters different from other Janajatis. They are not only rich from cultural and 
linguistic perspectives. Limited researches are carried out under this language. This 
research article will help to boost up and flourish the linguistic practices in Darai 
language. It also helps to familiarize and promote the language and culture of the 
Darai people.
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Conclusion

 As Darai and English are languages from two different language families, 
there is no close connection between them. Kinship terms used in both languages are  
also not similar. Mainly, Darai speakers use various terms to indicate various 
relations whereas, in the English speaking community, the same terms are used for 
various relations. For example, ‘uncle’ is used to indicate senior and junior brothers 
of father established either by blood or marriage. However,  in Darai language, they 
use various terms to show differences in relation, like ‘Jethobuwa’ and ‘Kanchabuwa’ 
for father’s brother and ‘Nano ba’ for Mother’s sister’s husband which is quite 
different than the English language which uses only ‘uncle for both relations.  
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Trade and Status Mapping of Important Medicinal Aromatic Plants of  
Eastern Nepal

-Prakash Gairhe          

Abstract

This paper quantifies the volume and value of medicinal and aromatic plants (MAPs) 
traded from Illam and Taplejung districts of Eastern Nepal. This study wants to find 
out major MAPs commodities cultivated and traded in eastern Nepal. Information 
related to trade, in the Fiscal Year 2018/019, was collected through pre-tested 
structured questionnaire. Harvesters and traders were interviewed to quantify the 
value and volume of MAPs trade from the region. Official information about the 
MAPs was taken from the respective district forest offices and regional office of 
department of plant resource, IIam. Field survey was based upon the information 
given by main traders and district forest offices. MAPs were cultivated and occurred 
naturally within the elevation range between 2000- 3500 meter. Results showed that  
major MAPs traded from the region were Swertia chiraita (Chiraito), Paris 
poyphylla (Satuwa), Taxus wallichina (Lothsalla)  and Aconitum species (Bikhma) 
cumulative value of trade was highest for Chiraito (NRS 25.18 million) fallowed 
by Satuwa ( NRS 15.4 million), Lothasalla (RS 0.5 million) and Bikhma (RS 1 
million). Jogbani (Kakadvitta) is the favored ‘transit’ city for the export of MAPs to 
India accounting for about more than 80 percent of MAPs sourced from Illam and 
Taplejung.Total amount of MAPS traded in the fiscal year 2018/019 was 59.564 ton 
and net income from trade was Rs.42.082 million.

Keywords:  Trade, medicinal, aromatic, species, cultivation

Introduction

 Medicinal and  Aromatic Plants (MAPs) are the plants rich in ingredients like 
alkaloids, flavones, volatile organic compounds, resins, oils, etc. These plants are 
also called herbal drugs because of use of their ingredients to make herbal medicines 
and traditional health care system by traditional healers for the treatment of diseases. 
There is high demand of medicinal plants and their products at all household levels 
because of people’s positive perception on herbal products rather than synthetic 
products. Wide varieties of botanical materials (products) are available in the market 
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from local to international levels resulting in huge trade of such materials. Practice of 
trading of medicinal and pharmaceutical plants at international level was done over 
the centuries however official data related to their trade are available since 1990s. In 
1990s, about 40000 ton of MAPs were imported worldwide with an estimated value 
of USD 1224 million (Lange, 2004).  The average annual worldwide exportation 
of pharmaceutical plants was increased by 55 percent in between 1991-2002 from 
377300 ton to 584700 ton. About 80 percent of import and export was allocated to 
only 12 countries of the Asia and Europe. Whereas Japan and the Republic of Korea 
are the main consumers of pharmaceutical plants, and China and India are the world 
leading producing nations, Hong Kong, the USA and Germany stand out as important 
trade centers (Lange, 2004). 

 Medicinal plants are harvested in wild condition because of the less 
commercial cultivation practices. About 9,000 medicinal plant species are threatened 
so there is a need for special conservation measures so controlling overharvest and 
illegal trade commercial cultivation of medicinal plants could be sustainable for 
future supply of it.

 Nepal is small landlocked country with high degree of variability in landscape 
features and climate. It is rich in plant diversity and traditional knowledge on use 
of plant resources. There are different ethnic groups in Nepal with own traditional 
knowledge on traditional use and ecology of plants, which are important for the 
livelihood of people (Mac, Garc & Jai, 2005). The primary health care system of 
developing nations like relies on the use of medicinal plants (Alexiades & Sheldon, 
1996). In Nepal, the people from remote areas have been using plants for various 
purposes so there is an  urgent need to preserve this valuable traditional knowledge 
and support ethnic (Bhattarai, 1992).

 In Nepal, despite of high demand and trade of commodities related medicinal 
herbs; data are still insufficient to account trade and cultivation of such commodities. 
However some of the recent studies indicated that the export value of MAP products 
increased from USD 27.49 million in 2005 to USD 60.09 million and average annual 
export amount of Nepalese MAP products for the last 10 years has been calculated to 
be 13.23 thousand tons (Ghimire et.al, 2016).
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Description of Studied Medicinal and Aromatic Plant (MAPS)

Swertia chiraita (Chiraito)

 Chiraito is an erect, biennial herb about 50-125 cm tall with an average life 
span of 2 years that belongs to Family Gentianaceae. There are different local names 
of it such as Chiraito, Chiraita, Tite, Tikta. It is commonly distributed in temperate 
region along the Himalayan range from Kasmir to Bhutan and Meghalaya of India. 
In Nepal, Chiraito is found in 40 mountain districts abundantly in east and south 
facing slopes of within an elevation range of 1500m to 3000 m (Bhattarai & Acharya, 
1996). Whole part of the plant (Leaves, stem and root) is used at local level for the 
treatment of fever, cold and cough as an antiseptic and antibiotic agent.

Paris polyphylla (Satuwa)

 Paris pollyphylla is an erect perennial medicinal herb that belongs to family 
Liliaceae. It commonly grows under the canopy of moist temperate forest within 
elevation range of 2500 m to 4000 m altitude. Rhizome part of the plant is widely 
used in Nepal as an expectorant and vemifuge, antihelmintic, antispasmodic, 
digestive stomachic (IUCN, 2004; Bhattarai & Ghimire, 2006).

Taxus wallichiana (Lothsalla) 

 Taxus wallichiana is a small to medium-sized, evergreen tree with an average 
height of 30 m belonging to family Taxaceae (Gymnosperm family). Bark in stem is  
purple to reddish colored; pinnate leaves are green colored, lens shaped and are 
usually sessile. Cones are reddish to orange colored. Globally, Taxus is commonly 
found in western part of Tibet and China and temperate regions of eastern Himalayas 
including Nepal, Bhutan, Assam and Arunachal India and Maynmar within an 
altitude from 2200 m to 3400 m.  It is one of the economically important plants and 
mainly used for furniture, incense; fodder. Taxus is also a very important source 
of paclitaxel which is a cancer inhibiting compound (Gajurel, Shrestha, Werth, & 
Scheidegger, 2015). 

Aconitum Heterophyllum (Bikhma)

 Aconitum heterophyllum is perennial herb belongs to the Ranunculaceae 

Trade and Status Mapping of Important Medicinal Aromatic .....



85

The Journal of Aadikavi, Vol.10

family and the Aconitum genus. About 300 species of Aconitum are found 
worldwide, of which 24 species are found in India (Paramanick, Panday, Shukla, 
& Sharma, 2017). It is widely distributed the western Himalayas from Kashmir, 
Sikkim, and Nepal within an altitudinal range of 2,500 and 4,000 m. It is a medicinal 
plant and consists of dried, tuberous roots used as the main ingredient in Ayurvedic 
medicines of Nepal. Aconitum is highly toxic in nature due to the presence of aconite 
(poisonous compound) which can be used as an analgesic and anesthetic agent and as 
an anti venom agent during snakebite and food poisoning in cattle.

Objectives of study

  The main purpose of this study is to find out the ecological status, cultivation 
and trade amount of major medicinal plants found in eastern regions of Nepal.

Methodology

 Methodology was based upon the structured questionnaire, all types of 
information to be collected during study was set up in the paper and printed. 
Information about the pocket areas of MAPs were collected from district forest office 
and department of plant resource of Ilam and Taplejunng districts. Major traders 
from both districts were identified and based upon their information cultivators and 
collectors were also contacted.  First set of information about the status, market 
value, cultivation methods was given by main cultivators and traders of the 
respective areas. Information was also collected through the focal group discussion 
with traders and cultivators of the area. To study the habitat, ecology and distribution 
of major MAPS, transient plots of 1x1 m2 was established for herbs (Chiraito, 
Satuwa, Bikhma) and 10x10m2 for tree (Lothsalla).Official information about the 
MAPs trade was taken from the respective district forest offices department of plant 
resource, Ilam.  

Result and Discussion

 Based upon the field survey, questionnaire and focal group discussion with 
the traders and cultivators of the two districts, important MAPAs of cultivated and 
traded areas were swertia chiraita, taxus wallichina, Paris pollyphylla and Aconitum 
species. Among them Swertia chiraita is cultivated and traded mostly from the region 
followed by Taxus wallichina, Paris polyphylla and Aconitum species respectively. 
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Market value, cultivator and collector price, cultivation status, population density and 
altitudinal distribution of studied MAPs are listed in Table 1.

Table 1: Trade, cultivation and Ecology of important MAPS

District Plant Market 
price

Total 
amou 
nt

Culti
vator 
price

Collect
or 
price

Area of 
non 
cultivated 
land

Area of 
cultiv
ated 
land

Popul
ation 
per 1 
m2

Elevation 
range

Taplejung Chiraito 500 
per kg

1400
0 kg 

350 
per kg

150 per 
kg

12 ha 19 
ropeni

9 2200-2700 
m

Ilam Chiraito 450-
500 
per kg

363
64 kg

400 
-450 
per kg

50-100 
per kg

1400 ha 900 
ropeni

20 1800- 2700 
m

Taplejung Satuwa RS 
7000 
per kg

1500-  
2000 
kg

Rs  
5500
per kg

Rs 1500 
per kg

- 4-5 
ropani

6-9 2200-2700

Ilam Satuwa RS 
7000 
per kg

5000-
6000 
kg

RS 
6000 
per kg

RS 1000 
per kg

- 200 
ropani

3- 7 1800- 3300 
m

Taplejung Lothsalla 23 ha 20-30 
ropani

8 2200-2700

Ilam Lothsalla Rs  
100 
per kg

4000-
6000 
kg

RS 60 Rs 100 
per kg

650 ha 250-300 
ropani

5 1800- 3300 
m

Taple-
jung 

Bikhma RS 500
per kg

1000-  
1500 
kg

Rs 300 
per kg

Rs 200 
per kg

- 10 ha 7 2200-2600 
m

Ilam Bikhma RS 500
per kg

800kg Rs 300 
per \kg

Rs 200 
per \kg

- 200 ha 9 1800-2500 
m

 All the above mentioned MAPs are collected either naturally from forest or  
from the cultivators from their farmland. There some difference in the market price 
and cultivator’s price as collectors take some cost for their work. Some of the 
cultivators trade themselves to nearby market or sell to traders of other districts.

 Looking at the ecological distribution, we find swertia chiraita with highest 
population density (9-20 in 1 square meter) and it was found significantly in wild 
conditions then other species in both districts (more than 1400 hectare in community 
forests). It was started for commercial cultivation in Ilam (More than 900 ropeni) but 
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there were very less cultivation in Taplejung district (About 19 ropeni).  Other MAPs 
were very rare to find in natural conditions and their population density was very low  
(6- 9 per square metre), however commercial cultivation has started in either 
districts.

 Annual trade amount of chiraito was highest to all (14000 kg and 36364 kg 
respectively from Taplejung and Illam district).  Similarly, Total annual trade of other 
MAPs of both district were Satuwa:7000-8000 kg , Lothsalla:-4000-6000kg,and 
Bikhma: 2200kg respectively. Market price studied MAPs were Satuwa :Rs 7000 per 
kg, Chiraito:Rs 450- 500 per kg, Lothsalla : Rs 100 per kg. Bikhma: Rs 500 per kg.

 All the MAPs studied have occurred of the elevation range of 1800- 3300 
meter. These MAPs were traded internationally to China and India. Major trade 
channels were Jogbani (India) and Olangchugola of Tibet. 

Table 2:  Cumulative production and Trade amount of MAPS.

MAPS Total production 
and Trade (Ton)

Market Value in 
RS   (Per Kg)

Total Income in Rs 
(Million)

Chiraito 50.364 500 25.182
Satuwa 2.20 7000 15.40
Lothsalla 5.0 100 0.5
Bikhma 2.o 500 1.0
Total amount 59.564 2025 42.082

 Table 2 shows the total amount of production, market value and the total 
income for all medicinal aromatic plants (MAPs). Study finds total annual trade of 
59.564 ton of MAPs with net income of RS 42.082 million in fiscal year 2018\19. 
This result is comparable with production and trade different kinds MAPs in the  
fiscal year 2016/17 from Baitadai district of far western region ( Bhattari & Ghimire,  
2018), where a  total of 731.5 tons of MAPs, with total value of NRs 31.3 million 
was traded from the district. They studied the trade of 17 different MAPs species 
where they found mostly traded species were Sapindus mukorossi (Rittha), 
Cinnamomum tamala (tejpat) and Bergenia ciliata (pakhanved) representing 356.5, 
171.0 and 70.0 tons, respectively. Further, they found highest cumulative value of 
trade for Paris polyphylla (satuwa) with NRs 7.7 million. But present study finds 

Trade and Status Mapping of Important Medicinal Aromatic .....



88

The Journal of Aadikavi, Vol.10

highest cumulative value of trade  for Chiraito (RS 25.18 million) followed by 
Satuwa (RS 15.4 million), Lothasalla (RS 0.5 million) and Bikhma (RS 1 million).

Findings

 On the basis of present study commercially important medicinal aromatic 
plants (MAPs) found in the  eastern region (Ilam and Taplejung) were Swertia 
chiraita (Chiraito), Paris poyphylla ( Satuwa), Taxus wallichina( Lothsalla)  and 
Aconitum spp (Bikhma). Most important MAPs in terms of cumulative value of trade 
were Swertia chiraita (Chiraito) and Paris Pollyphylla( Satuwa).Chiraito is mostly 
occurred species within the elevation range between 2000- 3500 meter. Total amount 
of MAPS traded was 59.564 ton and the net income from trade was NRS 42.082 
million. 
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Agro Chemistry: An Overview on Agrochemicals

-Rabin K.C.

Abstract

Agro chemistry is the study of chemistry which is important in agricultural 
production. The aim of agro chemistry is to control and understand the processes by  
which humans obtain food and fiber for them-selves and feed for their animals; that  
includes all the life progressions through which food and fiber are obtained for 
humans and theirs animals, and control of  these processes to increase yields, 
improve quality, and reduce costs. Agrochemicals (or agrichemical), the contraction 
form of agricultural chemical is a generic term for the various chemical products, 
such as fertilizer, pesticides, hormone, fungicide, insecticide, or soil treatment that 
improves the production of crops. Recently agrochemicals are used as the important 
part of agriculture system to enhance the food production. They are prepared with 
the combination of essential nutrients required for plants and destroying insects or 
other organisms harmful to cultivated plants. Reference from secondary source this 
study focus on use of agrochemicals to increase the agricultural production to satisfy 
the modern demand of food and misuse of agrochemicals that leads to the negative 
impact on human health as well as environment.

Keywords: Agro chemistry, agrochemicals, pesticides, fungicide, insecticide

Introduction

 The modern branch of chemistry that deals with the study of agriculture and  
its production is agro chemistry. Agro chemistry studies the causes and effects  
of biochemical reactions related with plant and animal growth, to show  
opportunities for monitoring those reactions, and to develop chemical products 
that will yield the agricultural production. Agro chemistry often targets on 
stabilizing or increasing the soil productions, sustaining or improving the agricultural 
yield, and upgrade the quality of the crop. On modern days to fulfill the huge demand  
of basic needs of population throughout the world, agrochemicals became an 
important component of worldwide agriculture systems, allowing for a noticeable 
increase in crop yields and food production. Agrochemicals are developed to backing 
in the production of food, feed, and fiber comprised scores of herbicides, insecticides, 
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fungicides, and other pesticides, plant growth regulators, fertilizers, and animal feed  
supplements. Chief among these groups from the feasible point of view are 
manufactured fertilizers, synthetic pesticides (including herbicides), and supplements 
for feeds (Aktar, 2009). Recently, agrochemicals include both nutritional 
supplements (mineral nutrients) and medicinal compounds for the inhibition or 
control of diseases.

Purpose of Study

 The use of agrochemicals on food production may fulfill the worldwide 
demand but their excessive and prolong use may affect the organic property of soil, 
health of human and the environmental condition. This study has been carried to 
explore the uses of agrochemicals on present days, their effect on near future which 
leads to the adverse effect on human health and environment.

Method of the Study

 This study used secondary sources and is completely based on library study, 
books published, eBooks and some important research articles.

Literature Review

  The mode of agriculture began about 10,000 years ago in the Fertile Crescent 
of Mesopotamia (part of present day Iraq, Turkey, Syria and Jordan) where edible 
seeds were at first assembled by a population of hunter/gatherers. (Kislev, 2004). 
From that period the farmed crops suffered from pests and diseases causing a large 
loss in yield. Currently with progresses in agricultural sciences, losses due to pests 
and diseases range from 10-90%, with an average of 35 to 40%, for all potential food 
and fiber crops (Unsworth, 2010). Thus there was a great incentive to find ways  
of overcoming the problems caused by pests and diseases. The first verified 
agrochemical (insecticides) is about 4500 years ago by Sumerians. On 17th century 
the Chinese were using mercury and arsenical compounds for controlling body lice.  
Texts from early Greece and Rome show that religion, folk magic and the use of 
what may be termed chemical methods were tried for the control of plant diseases, 
weeds, insects and animal pests. One of the earliest attempted to control the 
pesticides was in 1908 when San Jose scale was no longer controlled on fruit tree 
with application of sulphur (Brausch & Smith, 2009).
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 Upto 1940s inorganic substance and organic chemicals derived from natural  
sources were extensively used in pest control. The growth in Agrochemical (synthetic 
pesticides) accelerated in the 1939 with the discovery of Dichloro-Diphenyl-
Trichloroethane (DDT), which has become extremely effective and rapidly used as 
the insecticide worldwide. However, twenty years later, due to biological effects and  
human safety, DDT has been banned in almost 86 countries. (Unsworth, 2010). After 
the World War II agrochemicals were applauded as instruments saving the world  
from diseases and huger and freezing the farmer from slovenly tools. Such 
expectation have come to true in large degree. Industrialization in the west was 
stimulated by impressive improvements in labor productivity in agriculture 
(Zadokas & Waibel, 2000). Currently, approximately 1.8 billion people are engaged 
in agriculture and most use agrochemicals (pesticides, herbicides, fungicides and 
fertilizers) to protect the food and commercial products that they produce. Recently it 
found that over 1 billion pounds of pesticides are used in the United State (US) each 
year and approximately 5.6 billion pounds are used worldwide (Alavanja, 2009).  
Following table insures the present condition of agrochemical used in the world.

Table: Agrochemicals consumption by countries in the world. (In million tons)

Area                                                Herbicides                 Insecticides              Fungicides

India           6.8                             37.2                          9.4

Other Asia         24.4                              41                          19.2

Middle East/North Africa        9.7                             19.5                         14.1

Sub-Saharan Africa       11.7                             9.7                             9

Latin America/Caribbean      85.8                            39.8                         31.8

All developing countries      138.4                          147.2                        83.6

Transitional countries      35.6                             7.9                          23.2

Industrialized countries     337.8                          163.4                       190.4

World                                           511.8                         318.4                        297.2 
           Source: UN Food and Agricultural Organization (FAO)-2014. 

 Above table shows that the use of agrochemicals (Herbicides, Insecticides 
and Fungicides) in industrialized countries is more than 50%, Transitional countries 
i.e. still based on traditional agriculture system use low percentage of agrochemicals. 
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It can be noted that the demand of food supply for increasing population have create 
huge problem in the productivity of soil. The countries with high population are 
found to use maximum amount of agrochemicals. Due to the invention of modern 
technology in agriculture none of the farm is out of the use of chemicals. Some of the 
present studies suggest that the uses of agrochemical in the field are increasing day 
by day that create damage in the natural productivity of soil, terrestrial and aquatic 
eco-system.

 Increase in food production is the main objective of agriculture to satisfy the 
need of present conditions. Day by day population is increasing but land is in limit. 
To maintain the need use of pesticide, herbicides, and fungicides is not enough, 
therefore fertilizers are also used in land. The recent condition of use of fertilizer in 
the word is shown in figure 1

                                                                                         Source: World Bank-WDI

Agrochemicals

 Agrochemicals (agricultural chemicals, agrichemicals) are the numerous 
chemical products that are used in agriculture. Normally, the term agrochemical 
refers to the wide range of pesticide, including insecticide, herbicide, fungicide and 
nematicides (Chemicals used to kill round worms). This term also include synthetic 
fertilizers, hormones, and other chemical growth agents, as well as focused stores of  
raw animal manure (James & Speight, 2017). The use of agrochemicals is largely 
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prominent aspect of modern agriculture. As farms have become enormous in size, the 
challenges in keeping the crop free of damage have increased. Hand-tilling weeds has 
become impractical thus, agrochemicals are widely used. The use of agrochemicals 
has been critically important for improving the agricultural crops. Fertilizers as an 
agrochemical are added to soil to reduce or eliminate nutrient-caused constraints to 
crop productivity. However, some uses of agrochemicals cause environmental and 
ecological damage, which detracts significantly from the benefits gained by the use 
of these materials.

List of agrochemicals used

Chemical 
Name

Description Type

Azoxystrobin

An experimental compound used on cereals, 
vegetables, fruit crops, peanuts, turf, ornamentals, 
stone fruit, bananas, rice, apples, grapes, & potatoes. 
This chemical does not leach and is unlikely to 
contaminate water bodies. It is found to exhibit 
very low ecological risks, to aquatic life, birds, and 
mammals. Other names include Abound, Amistar, 
Bankit, Heritage, and Quadris.

Fungicide

Boscalid
Fungicide used on specialty crops such as straberries, 
beans, stone fruit, tree nuts, root vegetables, carrots, 
grapes, Brassica vegetables, and sunflowers.

Fungicide

Carbendazim 
(MBC)

Found to be acutely toxic to honeybees, having an 
effect on long term survival of colonies. Foods with 
Carbendazim residues include: strawberries, green 
beans, apple sauce, blueberries, sweet bell peppers, 
apples, cherries, green onions, spinach, bananas, 
honey, lettuce, water, celery, cauliflower, celery & 
broccoli.

Fungicide

Chlorotha-
lonil

General use insecticide used on trees, small fruits, 
turf, ornamentals, and vegetables. 

Fungicide

Agro Chemistry: An Overview on Agrochemicals



96

The Journal of Aadikavi, Vol.10

Cyprodinil
Used as a foliar fungicide on cereals, grapes, pome 
fruit, stone fruit, strawberries, vegetables, field crops 
and ornamentals; and as a seed dressing on barley.

Fungicide

Dicloran

Widely used fungicide used on a variety of 
ornamentals, fruit and vegetable crops such as pricots, 
snap beans, carrots, celery, cherries, cucumber, 
endive, fennel, garlic, grapes, lettuce, nectarines, 
onions, peaches, plums, potatoes, prunes, rhubarb, 
shallots, sweet potatoes and tomatoes

Fungicide

Fenbuco-
nazole

Systemic fungicide intended for use as an agricultural 
and horticultural fungicide spray for the control of 
leaf spot, yellow and brown rust, powdery mildew 
and net blotch on wheat and barley and apple scab, 
pear scab and apple powdery mildew on apples and 
pears. Residues are also found on cherries, apricots, 
plums, peaches, grapes, oranges and grapefruits and 
numerous vegetables.

Fungicide

Fludioxonil

A fungicide used to control fungal disease, making 
it a useful seed treatment as well as a post-harvest 
treatment for fruit such as apples, bilberries, 
blackberries, blackcurrants, blueberries, broad beans, 
combining peas, crab apples, cranberries, dwarf 
french beans, edible podded peas, forest nursery, 
gooseberries, ornamental plant production, pears, 
quinces, raspberries, redcurrants, runner beans, 
strawberries, vining peas and whitecurrants.

Fungicide
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Metalaxyl

A fungicide used in mixtures as a foliar spray for 
tropical and subtropical crops, as a soil treatment 
for control of soil-borne pathogens, and as a seed 
treatment to control downy mildews. Its average 
half-life in soil is about 70 days. At pH’s of 5 to 9 and 
temperatures of 20 to 30 degrees C, the half- life in 
water was greater than four weeks. 

Fungicide

Atrazine

A commonly used, effective and inexpensive 
herbicide used to eliminate noxious weeds in major 
crops. It frequently contaminates groundwater and is 
can causes male amphibians (frogs) to change gender. 
It is restricted in Europe.

Herbicide

Fluridone
Herbicide used to control aquatic weeds in freshwater 
ponds whether floating, submerged or emerged.

Herbicide

Metolachlor

Applied to soil to control weeds in corn, soybeans, 
peanuts, grain sorghum, potatoes, pod crops, 
cotton, safflower, stone fruits, nut trees, highway 
right-of-ways and woody ornamental fields. Rapid 
degradation in sunny soil.

Herbicide

Oxyfluorfen

Herbicide used to control broadleaf and grassy weeds 
in fruit and vegetable crops as well as ornamentals. 
It is also used for weed control on patios and 
driveways. “The largest agricultural markets in terms 
of total pounds active ingredient are wine grapes and 
almonds”.

Herbicide

Pendimethalin

Herbicide used to control annual grasses and certain 
broadleaf weeds. Usually used to protect crops such 
as wheat, corn, soybeans potatoes, cabbage, peas, 
carrots and asparagus. Found to not be toxic to bees 
or mammals but highly toxic to aquatic invertebrates 
and fish.

Herbicide
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Propazine
Herbacide found to be non-toxic to honey bees. 
Applied to boradleaf weeds and annual grasses in 
sweet sorghum in the form of a spray or powder.

Herbicide

Tebuthiuron

Tebuthiuron is a herbicide used to control weeds 
in noncropland areas, rangelands, rights-of-way 
and industrial sites. Weeds that are controlled by 
tebuthiuron include alfalfa, bluegrasses, chickweed, 
clover, dock, goldenrod, mullein, etc.

Herbicide

Trifluralin

Herbicide on used on grass, to control broadleaf 
weeds and on some fruit and vegetable crops, flowers 
and shrubs such as cotton, alfalfa, sunflowers and 
soybeans are examples. Insoluble in water but does 
not leave residues on crops so residues only occur in 
root tissues. Considered as pre-emergence herbicide

Herbicide

2,4 Dimethyl-
phenyl forma-
mide (DMPF)

Amitraz is a non-systemic acaricide and insecticide. 
Amitraz is among many other purposes best known as 
insecticide against mite- or tick-infestation of dogs.

Insecticide

Acephate

General use insecticide commonly used to treat 
species, in fruit, vegetables (e.g. potatoes and sugar 
beets), vine, and hop cultivation and in horticulture to 
protect from biting and sucking insects. 

Insecticide

Acetamiprid

Contact neonicatinoid insecticide targeting sucking-
type insects. Can be applied to soil or as a foliar spray 
on apples, cherries, letttuce, pears, peppers, house and 
garden plants, potatoes, plums and tomatoes.

Insecticide

Aldicarb sul-
fone

Active ingredient in pesticide Temik. It is effective 
against thrips, aphids, spider mites, lygus, 
fleahoppers, and leafminers, but is primarily used as 
a nematicide in potato crops. Its weakness is its high 
level of solubility, which restricts its use in certain 
areas where the water table is close to the surface.

Insecticide
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Bifenthrin

Insecticide used mainly again red fire ants but also 
used to control aphids, worms, ants, gnats, moths, 
beetles, grasshoppers, mites, midges, spiders, ticks, 
yellow jackets, maggots, thrips, caterpillars, flies 
and fleas. It is mostly used in orchards, nurseries and 
homes and is seen in large amounts on corn. It is 
highly toxic to aquatic organisms and has one of the 
longest known residual times in soil on the market. 

Insecticide

Chlorpyrifos

Insecticide effective in controlling cutworms, 
corn rootworms, cockroaches, grubs, flea beetles, 
flies, termites, fire ants, and lice. Mainly used as 
an insecticide on grain, cotton, field, fruit, nut and 
vegetable crops, and well as on lawns and ornamental 
plants. “Aquatic and general agricultural uses of 
chlorpyrifos pose a serious hazard to wildlife.

Insecticide

Coumaphos

A widely used insecticide found to be moderately 
toxic to bees. It used to control livestock insects 
such as cattle grubs, screw worms, lice, scabies, flies 
and ticks. Coumaphos is an organophosphate which 
affects the activity of naturally occuring enzymes 
called cholinesterases in humans and insects that are 
essential for the proper functioning of the nervous 
system.

Insecticide

Coumaphos 
oxon

Coumaphos degraded to its first coroxon (a 
metabolite of Coumaphos)

Insecticide
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Cyfluthrin

Insecticide used to control cutworms, ants, silverfish, 
cockroaches, termites, grain beetles, weevils, 
mosquitoes, fleas, flies, corn earworms, tobacco 
budworm, codling moth, European corn borer, 
cabbageworm, loppers, armyworms, boll weevil, 
alfalfa weevil, Colorado potato beetle, and many 
others. Its primary agricultural uses have been for 
control of chewing and sucking insects on crops 
such as cotton, turf, ornamentals, hops, cereal, 
corn, deciduous fruit, peanuts, potatoes, and other 
vegetables. Cyfluthrin is also used in public health 
situations and for structural pest control. Cyfluthrin 
is the active ingredient in many insecticide products 
including Baythroid, Baythroid H, Attatox, Contur, 
Laser, Responsar, Solfac, Tempo and Tempo H. A 
Synthetic pyrethroid derivative that is used as an 
insecticide and a common household pesticide.

Insecticide

Esfenvalerate

Insecticide used on a wide range of pests such as 
moths, flies, beetles, and other insects. It is used 
on vegetable crops, tree fruits, and nut crops. 
“Esfenvalerate is also highly toxic to bees. The 
compound tends to repel bees for a day or two after 
application, causing bee visitations to drop during 
that time. Since most intoxicated bees die in the field 
before they can return to contaminate the hive, the 
brood is not exposed except by direct spray.

Insecticide

Fenpropathrin
Insecticide used in agriculture and on ornamentals. 
Used to control mites in fruits and vegetables.

Insecticide

Fenpyroxi-
mate

Acaricide used to control varroa mites. Insecticide

   Source: Rennich and Stitzinger for the Disease Survey Funded by APHIS (2018)
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Effect of Agrochemicals

 Agrochemicals are chemical applications commonly used in agriculture.  
Recently agrochemicals are thought as a powerful weapon or magic bullets in 
order to enhance the agriculture productivity and significantly improve the major 
public health indices as well in the developing countries. However, it has been  
observed that agrochemicals are causing serious hazards. Now a days 
investigation results clearly recommend that the farmers have limited awareness 
about safe pesticide management and undesirable practice (Bhandari, 2014). The 
massive use of these agrochemicals is developing unfavorable effects on human  
health, plants, soil, water, and the overall environment. Soil organic matter is a 
determining issue in maintaining long-term soil fertility since it is the reservoir 
of metabolic energy, which initiatives soil biological processes involved in 
nutrient availability (Muhibbullah & Sarwar, 2017). Pesticides, herbicides, 
fungicides and insecticides serve to destroy such unwanted agents as pets, weeds, 
fungi, and insects that might otherwise destroy crops or reduce their yield. 
Worldwide, 40% of pesticide use is contributed to herbicides, 17% to 
insecticides, and 10% to fungicides. The use of agrochemicals has negative 
consequences too. Application of agrochemicals results in environmental 
degradation, particularly water pollution, and reduced human health, ranging 
from nerve damage to cancers. The effect of agrochemical on non- target 
organism is also the issue of worldwide attention. Along with natural enemies,  
population of soil arthropods is also drastically disturbed because of 
indiscriminate pesticide application in agricultural systems. Soil invertebrates 
including nematodes, springtails, mites, micro-arthropods, earthworms, spiders, 
insects and other small organisms make up the soil food web and enable 
decomposition of organic compounds such as leaves, manure, plant residues etc.  
They are vital for the maintenance of soil structure, transformation and 
mineralization of organic matter. Pesticide effects on the above mentioned soil 
arthropods therefore negatively impact several links in the food web (Gill & 
Garg, 2014). Use of agrochemicals (fertilizers & pesticides) can affect the health 
of the workers and consumer who are directly or indirectly linked to those foods. 
Improper uses of fertilizers kill useful insects and cause imbalance on their 
natural habitat that result on the lower yield of crops. Serious health problems 
may occur for the manufacturer and workers that handle pesticides. Some of the 
common diseases found in human by the effect of agrochemical are abdominal 
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pain, dizziness, headaches, nausea, vomiting, as well as skin and eye problems. 
The long term diseases such as cancer, neurological disorder, reproductive effects 
and fecundity problem are also noticed.

Type of agrochemicals

Based on the action of killing

Insecticides – insects    Herbicides – plants

Rodenticides – rodents (rats & mice)  Bactericides – bacteria

Fungicides – fungi    Larvicides – larvae

Based on chemical nature

Organophosphate: affect the nervous system by disrupting the enzyme that 
regulates a neurotransmitter.

Carbamate:  affect the nervous system by disrupting an enzyme that regulates the 
neurotransmitter. However, the enzyme effects are usually reversible.

Organochlorine insecticides: use earlier, but band from market due to their 
health and environmental effects and their persistence (e.g., DDT, chlordane, and 
toxaphene).

Pyrethroid: synthetic version of pyrethrin which were developed in such a way as to 
maximize their stability in the environment.

Sulfonylurea herbicides: commercialized for weed control.

Biopesticides: pesticides derived from natural materials such as animals, plants, 
bacteria, and certain minerals.

Conclusion

 In the world where population growth is outstripping food supply agricultural 
and especially agro technology, need to be swiftly implemented in all walks of life. 
Achievements today in agro chemistry in collaboration with other science have 
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already surpassed all previous expectations, and the future is even more promising. 
The full realization of the agricultural technology revolution depends on both 
continue successful and innovative research and development activities to increase 
high yield of crops. The world population is expected to reach 7 billion within 25 
year, over 10 billion in the year 2050, while agricultural production is growing at the  
slower rate of about 1.8% annually. Since this can’t be achieved by traditional 
methods alone, the massive and immediate implementation of plant and agricultural 
technology is more highly crucial in the field of agriculture.

 Production of both quality and quantity of crops in high scale is possible only  
by the use of agrochemicals. Fertilizer that emphasizes on maintaining or increasing 
the organic capacity of soil and pesticides, herbicides, fungicides and other 
agrochemicals aim on increasing high yield of agricultural production.

 Prolong and excessive use of agrochemicals is harmful both for the 
production of crops and for the farmer and manufacturer that are in contact of those 
harmful agrochemicals. Several disorders in ecosystem have seen on modern days 
due to the effect of pesticides, herbicides and other chemicals. The risk on aquatic 
eco system and water supply is the main issue of research on present days as an 
adverse effect of agrochemical. It is found that the use of agrochemicals lead to acute 
and long term health problem. Use of agrochemicals in scientific or meditative ways 
may reduce their risk on health as well as in environment.
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Online and Distance Teaching: Issues and Challenges in Nepal

-Rajan Ghimire

Abstract

One of the diseases caused by a Corona Virus (SARS-CoV-2) quaked the whole 
world. This situation challenged the education system across the world and forced 
educators to shift to an online mode of teaching immediately. Many academic 
institutions that were earlier indifferent to changing their traditional pedagogical 
approach were also forced to change to their new method. This study aims to find out 
the issues and challenges to run this mode of learning. The study is based on a mixed 
research method through online survey mode and data are analyzed through MS 
Excel 2010. Online distance teaching and learning process meets the requirements of 
students who cannot or prefer not to participate in conventional classroom settings. 
But there are some challenges like internet facility, techno friend teachers, financial 
problem of parents, conduction of practical classes etc. This study recommends 
providing grant to students in internet service with good potency and proper training 
to teachers to effective outcome of the mode of learning.

Keywords:  Electronic devices, financial problems, internet, online and distance 
learning, techno friend

 Introduction 

 The deadly and infectious disease caused Corona Virus also known as Covid- 
19 has deeply affected the global economy. This adversity has also shaken up the  
education sector, and this fear is likely to vibrate across the education sector globally. 
This pandemic epidemic forced many schools and colleges to remain closed 
temporarily. Several areas are affected world widely and there is a fright of losing 
this whole ongoing semester or even more in the coming future. Various schools, 
colleges and universities have discontinued teaching the regular teaching learning 
process. According to the estimation of the researchers, it is unsure to get back to 
normal teaching anytime soon. As social distancing is preeminent at this stage, this 
will have negative effects on learning opportunities (Dhawan, 2020).

 Educational units are under pressure to find options to deal with this 
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challenging condition. These conditions make us realize that scenario planning is an 
urgent need for academic institutions (Rieley, 2020). This is a condition that weights 
humanity and unity. There is a critical need to defend and save our students, faculty, 
academic staff, communities, societies, and the nation as a whole. The alternative 
way of running the education sector during such conditions is through an online and 
distance education system. Online learning is education that takes place in excess 
of the Internet. It is frequently referred to as “e-learning” among other stipulations.. 
Online and distance learning expands the contact of education to mass people who 
are unreached to traditional education. 

 Similarly according to Cosmas (2009), the few privileged available require 
updating their knowledge and skills due to the rapid change of technology. The 
demand of ODL is increasing due to its suppleness. It is this suppleness that offers 
opportunities to people with special needs, including those with disabilities, access to 
higher education and thus contributes to equality in education and poverty alleviation 
programs. The findings point out that except from the challenges faced by ODL mode  
of delivery to higher education, it has high contribution toward condition of 
opportunities for professional development.

 Different studies have found and examined serious issues affecting excellence 
of online education such as communication, technology, time management, 
pedagogy, and assessment (Bassoppo, 2006). Online learning is created a 
pedagogical shift in how we teach and learn. In this way of interaction, there is a  
shift away from top-down lecturing and passive students to a more interactive. 
Similarly there is collaborative approach in which students and instructors co-create 
the learning process. The Instructor’s role is changing from the “sage on the stage” to 
“the guide on the side.”(Joshua, n. d.).

 Similarly according to Olson (2005), the internet is a major technological 
advancement this reshapes not only our society, but also changes how universities 
operate. To continue spirited, universities need to develop new online delivery 
methods. Three success factors in online delivery are classified. They are technology, 
the instructor and the previous use of the technology by the student. In the future, 
the instructor will continue to play a central role in education, as a some, it offers 
the potential of providing learning opportunities to new audiences; for others, it 
offers the prospect of fundamentally transforming learning delivery methods and 
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changing the competitive landscape .Among institutions with better-defined reasons 
for embracing online education, the rationale varies, but often falls into one of four 
broad categories:

 In 2002, Ansari says that the achievement of Open Distance Learning (ODL) 
institutions has contributed to increase authority and acceptance of distance learning 
systems as an effective mode of teaching and learning. This type of education has 
made valuable contributions to human resource development. At least 40 percent of 
incremental students ‘population at post-secondary level, of the total of about 0.5 
million students per year, prefers to study through distance mode.

Objectives of the study

 The objectives of the study were to analyze the issues related to online and 
distance learning, and to find the challenges for running online and distance learning 
system.

Method of the Study

 The study used a cross-sectional questionnaire survey design. The 
participants of this study include two groups: the first group consisted of students and 
the second group consisted of teachers. Firstly, it was formed the participant groups 
about the purpose and procedure of the research study before they completed the 
questionnaire, so that intended participation has been secured. At last, the participants 
gave in the completed questionnaires to the researchers through online survey form.

 In the survey, some questionnaires were formed in Google form and sent 
to respondents through mail.   In the survey, 11school teachers and 19 students 
responded to the questionnaire from different schools of Nepal. This was the sample 
size of this study. In this study, the collected data were computed and analyzed using 
Microsoft Excel 2010 and hence the results were assessed through simple descriptive 
statistics in which tables, pie charts, histogram analysis were performed. 

Data Presentation and Analysis

Findings and Results

 The findings of the study and interpretations of the findings are discussed 
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below in findings and results. From the sample of the study the 100% of the sample 
teachers are found to be at internet access. Where most of the teachers, 81.8% use  
Wi-Fi. According to the teachers view, the conduction of lab work is a major 
challenge in online mode of study, maximum percentage 27.3 %. Similarly according 
to the survey, the challenges faced by teachers are internet problems, passive to make 
teaching materials and weak technical knowledge. According to them, a mechanism 
to increase the students’ participation is providing affordable internet facilities by 
54.5 %. They strongly disagree with the difficulty in accounting which is by 36 %. 
Now according to view by teachers, some solution  for  challenges of online teaching 
learning process are - provide ICT knowledge to those teachers who are week in ICT 
, provide easy access to all, Provide ICT training through local government,  school 
administration and government should give training about ICT to students, teachers 
and parents as well, School admin should take account of regular participation of all 
students in online classes, Government (ministry of education) should shorten the 
contents of curriculum such that only minimum requirement is met, Should make 
curriculum suitable with Online teaching, Internet service should make affordable for  
all To encourage virtual class for all and update ICT for teachers. There should be 
categories of students’ about the access in distance learning and provide free internet 
access as well.

Table 1: Challenge faced by teachers in online teaching according to teachers 
view

Challenges                                                    Frequency                    Percentage

Internet problem                                                  3                                           27.3

Nonsupport from administration                         2                                          18.2

Passive to make teaching materials                     3                                          27.3

Weak in technical knowledge                              3                                          27.3
Total                                                                             11                                100

According to students, the academic institute will face the main challenge of the 
financial problem of students and internet problem of teachers and students (36.8%). 
Similarly the parents also face financial problems. Students want to combine work as 
well as study together (by 47%). Similarly their view towards problem of parents is 
financial problem (by 63.2%)
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Table 2: Main challenge faced by academic institutes in online teaching 
according to students view

Challenges                                                                Frequency             Percentage
Less participation of students                                          2                              10.5
financial problem of students                                           7                              36.8
internet problem to teachers and students                       7                               36.8
lack of technically sound teachers                                   3                              15.8
Total                                                                                19                            100

Table 3: Main problem to parents for online class to their children  
according to students view

Challenges                                                             Frequency             Percentage
financial problem                                                         12                               63.2
internet problem                                                           2                                10.5   
over busy in electronics device                                    3                                15.8
time management                                                         2                                10.5
Total                                                                           19                                100

Table 4: Student’s main demand with educational institutes according to students’ 
view

Issues                                                                 Frequency                Percentage
possibility to combine work and study                             9                           47.4
reasonable tuition fee                                                       4                            21.1
study materials from teachers                                          3                             15.8
time flexibility                                                                 2                             10.5

Total                                                                               19                            100

Discussion

 By the analysis and study of some situations and conditions as mentioned 
above, some practices to adopt such situations, some prior practices are being started 
in the context of Nepal. Looking at the recent development in Nepali Universities 
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Online and Distance Teaching: Issues and Challenges in Nepal

towards integrating ICT and offering ODL programs, TU and KU have started 
technology supported distance learning programs for higher education. This is a good 
indication for the future of ODL in Nepal. In the context of Nepal, main challenges 
of ODL instructional delivery are: inconsistency in policy implementation, 
problem of electricity and infrastructure, lack of dedicated, cost effective, good 
telecommunication and the internet services, poor economic situations and its effects 
on middle level manpower (Subedi, 2014).

 Looking at the outlook of applicability of distance learning among Nepali 
academic settings in the current situation, it appears challenging. In this competitive 
age, students should be provided with an opportunity to continue their academic 
career in whatsoever possible manner. If it can be helped with adoption of 
technologies in teaching-learning practice, academic institutions and policy makers 
should not hesitate to look beyond the existing scenario (Thapa, 2020).

 The major challenge for web-based ODL in Nepal is the lack of electricity 
supply and the cost of the Internet connectivity. The operation cost goes high to 
install alternate power backup (Pangeni, 2016). Some issues, challenges and ways of 
solution according to this study are summarized as below.

Internet facilities

 In the current context, not all students across the country have access to high 
speed and uninterrupted internet facilities. People are taking service from internet 
service providers or buying internet packages from different telecommunication 
provider.. None of them guarantee smooth operating internet facilities. Packages 
from telecommunication provider supply upright quality of internet facility but these 
are short term and costlier in comparison to regular internet services.

Electronic device facilities

 In reality, there are thousands of students who don’t have any electronic 
devices like smartphones, computers etc. and are still dependent on either friend’s 
computer or cybercafés for report writing or for computer required activities. Based 
on this experience, taking classes through mobile phones may serve the purpose but 
they are not effective at all. Therefore, for its implementation, emphasis should be 
laid on infrastructure development.
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Interaction

 Classes become effective if there is more interaction and discussion. During 
regular classes, students often interact and discuss with students or teachers on a 
topic. Online classes significantly limit the interaction between students. Without 
much interaction, teaching-learning mode becomes monotonous. At the same time, 
students may not get enough time to be clear on instructed courses.

Observation and change in teaching modality

 In regular classes, the lecturer can closely observe the student’s behavioral 
aspect and can understand whether the courses are being understood and 
acknowledged by the student or not. Lecturers tend to change their teaching modality 
instantly. But in case of distance learning, the aspect of close observation of students’ 
behavior is of distant possibility that further limits the potentiality of application of 
diverse teaching-learning modality (Thapa, 2020).

Practical and group exercises

 In the case of many technical courses, it requires a lot of practice and 
exercises. Online classes limit the possibility of doing exercises and group activities. 
Theory-based courses can be easily delivered but that is not the same for courses 
requiring group activities, demonstrations and practical activities.

Problems in facilitators 

 Students’ access to online classes, which are spontaneously run by a limited 
number of teachers from different schools, is very low. Due to the lack of technology 
and the complexity of the use of technology, many teachers are unable to conduct 
online classes, even if they have a strong will. There is no proper management of 
online classes on channels like YouTube. It is not possible to conduct learning in the  
traditional way in the classroom, which is why the issue of how to continue the 
learning of students is becoming complicated.

Conclusion

 During COVID-19 pandemic period, distance learning modality was widely 
adopted. This study analyzed the issues related to online and distance learning and 
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tried to find out the challenges for running an online and distance learning system 
especially in the context of Nepal. The opportunities and challenges of adopting 
distance learning in academic scenery through literature review, reflection of author’s 
own experience and mixed method survey modality. The study identified challenges 
as unequal access and quality of internet facilities; affordability of laptops/computers; 
limited interaction; and frequent instabilities. Seeing the better visions, study strongly 
reinforced the need to shift from traditional scenery to techno friend scenery in 
Nepali context to meet the global needs of competitive and quality education.

 After this survey it is recommended that some things to be done for proper 
implementation of online mode of teaching learning process are listed as below. 

 After this survey it is recommended that some things to be done for proper 
implementation of online mode of teaching learning process are listed as below. 

     ●   Internet facility, electricity and alternative arrangement of internet should   
          be arranged. 

     ●   Teachers who do not use mobile and do not use technology should be given  
           voluntary retirement. Need to arrange new technology friendly teachers. 

     ●   Digitalize students, teachers and colleges to manage e governance. 

     ●   Make online pedagogy effective. 

     ●   College and subject merge, go into partnership. Competition with     
           collaboration. 

     ●   Alternative arrangement of internet should be done. 
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cg';Gwfg k|:tfjgfsf cfjZos tTj

– /fds'df/ clwsf/L, lkPr=8L=

;f/

s'g} ljifo If]qdf gofF 1fgsf] vf]hL ug{ ;~rfng ul/g] Jojl:yt cWoognfO{ cg';Gwfg elgG5 . 

ljz]iftM dfgj hLjgdf b]lvg] ljljw k|s[ltsf ;d:ofx?nfO{ lgbfg ug{, tYofª\s ;ª\sng ug{  

/ Pp6f 7f]; lgisif{df k'Ug ;~rfng ul/g] j}1flgs cWoog g} cg';Gwfg xf] . cg';Gwfg sfo{  

cl3 a9fpg' k"j{ tof/ ul/g] of]hgf jf ¿k/]vfnfO{ cg';Gwfg k|:tfjgf elgG5 . of] cg';Gwfgsf 

nflu ;r]t ¿kdf ul/g] of]hgf tyf lgwf{l/t sfo{qmd klg xf] . cg';Gwfgstf{sf] sfo{nfO{ 7f]; 

lbzflgb]{z u/L cg'';Gwfg sfo{nfO{ ;kmntfsf ;fy ;DkGg ug{ cxd e"ldsf v]Ng] ePsfn] 

o;sf] lgdf{0f cfjZos ;a} tTjx?sf] ;dfj]z u/L a8f] ;ts{, ;fjwfg / ;+odtfk"j{s ul/g' 

cTofjZos x'G5 . cg';Gwfg sfo{sf] nflu r/0fa4 of]hgf jf dfu{ ePsfn] k|:tfjgfdf 

cg';Gwfg k|ltj]bgnfO{ clGtd ¿kdf k|:t't x'g] r/0f;Ddsf ultljlw / k|lqmofnfO{ k|:tfj ul/g' 

kb{5 . sltko cj:yfdf o;f] gx'Fbf cg';Gwftf cWoogsf] r/0fdf cndlnPsf], cGof]ntf Joxf]/]

sf] kfOG5 . o;sf] d"n sf/0f k|:tfjgf lgdf{0fsf qmddf g} cg';Gwfg ;DaGwL cWoog lrGtgsf] 

cefj x'g', o;sf]  k|lqmof af/] ;':ki6 gx'g' / k|:tfjgfdf cfjZos cª\ux? ;dfj]z gul/g' 

cflb x'g] ub{5 . o;y{ Pp6f :ki6 / k"0f{ cg';Gwfg k|:tfjgfdf x'g] tTjx? ;'emfpg] p2]Zon] 

k|:t't n]v tof/ kfl/Psf] xf] . o;df låtLo ;|f]tsf ;fdu|LnfO{ cfwf/ agfO{ ljleGg u|Gyx?df 

k|:t't ePsf k"j{h ljåfg\x?sf] o; ;DaGwL b[li6sf]0fx?sf] ljZn]if0f u/L lgisif{ k|:t't ul/Psf] 

5 . ;f/df eGg'kbf{ Pp6f k"0f{ k|:tfjgfdf tLg v08 /xG5g . klxnf] v08df cWoogsf] kl/ro,  

k[i7e"ld, ;d:of syg, p2]Zo, k|fSsNkgf jf cg';Gwfg k|Zg, cWoogsf] dxTj÷cf}lrTo, 

cWoogsf] ;Ldf Pj+ kl/;Ldf / zAbfjnLsf] kl/efiff /xG5 . bf];|f] v08df ;DalGwt k"j{sfo{sf] 

;dLIff, ;}4flGts 9fFrf / cjwf/0ffTds 9fFrf x'''G5 . k|:tfjgfsf] t];|f] v08df cg';Gwfg ljlw, 

;"rgfsf] ;|f]t, cg';Gwfg 9fFrf, hg;ª\Vof / gd'gf 5gf]6, tYofª\s ;ª\sngsf ;fwg, ;fwgsf] 

dfgsLs/0f, tYofª\s ;ª\sng k|lqmof, tYofª\s ljZn]if0f k|lqmof, cWofo of]hgf, ;do tflnsf, 

nfut tflnsf / ;Gbe{ ;"rL ;dfj]z ul/G5 .

ljz]if kbfjnL M cg';Gwfg, cjwf/0ff, k|:tfjgf, kl/of]hgf, tYofª\s, k|fl1s, ;}4flGts . 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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k[i7e"ld

 cf}kfrl/s ¿kdf ul/g] lgolGqt / Jojl:yt vf]hd"ns sfo{ cg';Gwfg xf] . 

cg';Gwgstf{n] cfkm"n] sfo{ lsg / s;/L ug]{ egL :ki6 Pj+ ls6fg;fy n]lvPsf] p2]Zod"ns 

sfo{ of]hgfnfO{ cg';Gwfg k|:tfjgf -Propopsal_ elgG5 -aGw', @)^$ M !$_ . k|:tfjgf 

cg';Gwfgsf] klxnf] v'8\lsnf] xf] . s'g} klg k|s[ltsf] cg';Gwfgsf nflu k|:tfjgf ckl/xfo{ x'G5 . 

ljifosf] k|s[lt / k|of]hg cg';f/ cg';Gwfg ljleGg k|s[ltsf x'G5g\ . h;nfO{ lgaGwfTds n]vg 

-Essay Peper_, cfjlws n]vg -Term Peper_ kl/of]hgf k|ltj]bg -Project Report_, cWoog 

kq -Study Peper_, Joj;flos kq -Professional Peper_, df]gf]u|fkm -Monograph_, zf]wkq 

-Thesis_ / zf]w k|aGw -Dissertation_ elgG5 -kf}8]n, @)^* M @^#_ . s'g} klg cg';Gwfg 

sfo{sf nflu k|:tfjgf cfjZos kb{5 . cg';Gwfg k|:tfj hlt /fd|f] x'G5 :jLs[ltsf] ;Defjgf 

plQs} alnof] /xG5 . 

 cg';Gwfgsf lglDt ljåt\j[lQ k|fKt ug{, ljsf; lgdf{0fdf cfly{s cg'bfgsf] lgj]bg ug{ 

tyf kl/of]hfd"ns cg';Gwfgsf lglDt lgj]bg ubf{ k|:tfjgfsf] cfjZostf kb{5 . z}lIfs pkflw 

xfl;n ug{sf nflu :gfts, :gftsf]Q/, Pd= lkmn= tyf ljBfjfl/lw :t/Lo cg';Gwfg sfo{ ug{sf 

nflu :ki6 / Jojl:yt k|:tfjgf h?/L x'G5 . k|:tfjgf cg';Gwfgstf{sf] bIftf / sfo{ 

s'zntfsf] k|tLs xf] . k|:tfjgfsf] lgdf{0f pko'Qm eP dfq cg';Gwfg sfo{ ;'Jojl:yt 9ª\uaf6 

cl3 a9fpg d2t k'Ub5 . 

 cWo]tfn] cfˆgf] cg';Gwfg sfo{ k|f/De ug'{k"j{ s'g ljifo / zLif{sdf s'g p2]Zon] slt 

dfqfdf s;/L cWoog ug{ vf]lhPsf] xf] To;sf] k"0f{ ljj/0f k|:tfjgfdf ;dfj]z u/]sf] x'g' kb{5 

. To;}n] cWoogsf] ljifo, o;sf] zLif{s, cg';Gwfgsf] p2]Zo, ljlw / k|lqmof, ;Ldfª\sg, tYo 

k|:t'tLs/0f jf ljZn]if0fsf] 9fFrf, ;do / cy{sf] nfut ljj/0f h:tf kIfx? k|:tfjgfdf :ki6 

pNn]v ul/g' cfjZos dflgG5 . cg';Gwfg u/fpg] ;+:yfsf cfcfˆgf 9fFrfdf / cg';Gwfg k|:tfj 

cfXjfg u5{ . ltgsf 9fFrfdf s]xL leGgtf klg x'g ;Sb5 . o:tf s]xL ;fdfGo cGt/ /x] tfklg 

cg';Gwfg sfo{sf] r/0f / k|lqmofdf tflTjs leGgtf eg] x'Fb}g . o;y{ k|:t't n]vdf ;d]l6Psf 

cg';Gwfg k|:tfjgfsf cª\ux?n] ;a} k|of]hgsf cg';Gwfgsf nflu dfu{bz{g ug{ ;Sg] ljZjf; 

lnOPsf] 5 . 

p2]Zo

 cg';Gwfg k|:tfjgfsf tTjx? k|:t't ug'{ o; n]vsf] p2]Zo /x]sf] 5 .  

cg';Gwfg k|:tfjgfsf cfjZos tTj
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ljlw

 k|:t't n]vdf k"0f{tM k':tsfnoLo cWoog ljlwsf] pkof]u u/L låtLo ;|f]taf6 cfjZos 

;fdu|L ;ª\sng ul/Psf] 5 . ;ª\slnt tYox?af6 k|fKt ;"rgfnfO{ ljleGg pkzLif{sdf ;+of]hg 

u/L cGTodf lgisif{ k|:t't ul/Psf] 5 .  

k"j{sfo{ ;dLIff

 cg';Gwfg k|:tfjgfdf cfjZos cª\usf ;DaGwdf cfˆgf] ljrf/ k|:t't ug]{ qmddf 

aGw' -@)^% M @^_ n] …zf]w +k|:tfjdf zLif{s, ljifo k|j]z÷zf]w kl/ro, ;d:of syg, p2]Zo, 

k|fSsNkgf, k"j{sfo{sf] ;dLIff, cg';Gwfg ljlw, cf}lrTo÷pknlAw, ;dofjlw, hgzlQm vr{,  

k|ltj]bgsf] ;Defljt ¿k/]vf, ;Gbe{ s[lt;"rL / JolQmj[Qh:tf ljoj:t' ;dfj]z ug'{k5{Ú eg]sf 

5g\ . aGw'sf] ljZn]if0fn] k|fl1s k|s[ltsf] cg';Gwfgdf pkof]u x'g] k|:tfjgfnfO{ k|fyldstfdf  

/fv]/ o;sf cª\ux? k|:t't u/]sf] b]lvG5 . pgn] ;d:of syg, k|fSsNkgfsf] lgdf{0f, l;4fGt / 

cg';Gwgsf 9fFrfsf] lgdf{0fdf ljz]if hf]8 lbg' kg]{ ljrf/ JoQm u/]sf 5g\ . zf]w k|:tfj  

n]vgdf kof{Kt ;do lbg'k5{ / cfjZos 7flgPdf n]v]/ o;sf hfgsf/nfO{ b]vfO{ /fo ;Nnfx 

lng ;lsG5 . :jLsf/of]Uo zf]w k|:tfj n]Vg ;Sg' cg'Gwfgd'vL k|fl1s hLjgsf] ;an Pj+ ;kmn 

kIf xf], eg]sf 5g\ . 

 To:t} -e08f/L / cGo, @)^( M !!^_ n] cg';Gwfg k|:tfjgfsf k|d'v cª\ux?df zf]w  

zLif{s, zf]w k|of]hg, ;d:of syg, zf]wsfo{sf] p2]Zo, k"j{ sfo{ ;dLIff, zf]wsf] cf}lrTo, 

k|fSsNkgf, zf]wsfo{sf] ;Ldf, zf]w ljlw, z]wkqsf] ¿k/]vf, ;do ljefhg, ;Gbe{ ;"rL ;dfj]z 

x'g] s'/f pNn]v u/]sf 5g\ . o;df pNn]v ul/Psf cg';Gwfg k|:tfjsf cª\ux?nfO{ x]bf{  

kl/of]hgf sfo{sf cg';Gwfg geO{ k|fl1s cg';Gwfgdf hf]8 lbOPsf] b]lvG5 . o;df k|:t't 

cª\ux?df cg';Gwfgdf nfUg] ;dosf] ljefhg ;dfj]z eP tfklg cg';Gwfgdf cfjZos cy{ut 

nfugsf] ;Gbe{ pNn]v ul/Psf] 5}g . o;sf cltl/Qm cWoogsf] ;}4flGts 9fFrf, cWoogsf] 

cjwf/0ffTds 9fFrf, hg;ª\Vof / gd'gf, tYofª\s ;ª\sngsf ;fwgx?, ;fwgsf] ljZj;gLotf / 

j}wtf, tYofª\s ljZn]if0f k|lqmof h:tf s]xL cª\ux? pNn]v ePsf 5}gg\ . 

 o;} ;Gbe{df -kf}8]n / kl08t, @)^*_ n] cg';Gwfg k|:tfjgfdf zLif{s, ljifo k|j]z÷ 

zf]w kl/ro, ;d:of syg, p2]Zo, kl/sNkgf, k"j{sfo{ ;dLIff, cWoogsf] cf}lrTo, cWoogsf 

;Ldf, cg';Gwfg ljlw, cWoog k|ltj]bgsf] ¿k/]vf, cg';Gwfgdf sfo{of]hgf, hgzlQm / vr{ 

h:tf cª\ux? /xg] s'/f k|:t't u/]sf 5g\ . o;df ;dflji6 k|:tfjgfsf cª\ux? k|fl1s tyf  

kl/of]hgf sfo{ b'j} k|s[ltsf cg';GwfgnfO{ k|fyldstf lbPsf] b]lvG5 . o;df cWoogsf] 

;}4flGts 9fFrf, cWoogsf] cjwf/0ffTds 9fFrf, hg;ª\Vof / gd'gf, tYofª\s ;ª\sngsf 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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;fwgx?, ;fwgsf] ljZj;gLotf / j}wtf, tYofª\s ljZn]if0f k|lqmof h:tf cª\ux? ;dfj]z 

ePsf] kfOFb}g eg] cg';Gwfgsf sfo{of]hgf, hgzlQm / vr{ ljj/0f ;d]t ;dfj]z ug'{kg]{ s'/fdf 

hf]8 lbOPsf] kfOG5 . 

 o;}u/L -e08f/L / cGo, @)&% M !)#_ åf/f k|:t't cg';Gwfg k|:tfjsf cª\ux?df zf]w 

zLif{s, cWoogsf] k[i7e"ld÷ljifo kl/ro, ;d:of syg, cWoogsf] p2]Zox?, k"j{sfo{ ;dLIff, 

k|fSsNkgf -cfjZos ePdf dfq_, cWoogsf] cf}lrTo, cWoog ljlw / k|lqmof, cWoogsf] ;Ldf, 

kfl/eflifs kbkbfjnL -cfjZos eP dfq_, cWoosf] ¿k/]vf, ;Gbe{ s[lt;"rL /xg] ljrf/ JoQm 

ePsf] 5 . o;df cWoogsf] dxTj, cWoogsf] ;Ldf Pj+ kl/;Ldf, cWoogsf] ;}4flGts 9fFrf, 

cWoogsf] cjwf/0ffTds 9fFrf, ljlw cGtu{t ;"rgfsf] ;|f]t, cg';Gwfg 9fFrf, hg;ª\Vof / gd'gf, 

tYofª\s ;ª\sngsf ;fwgx?, ;fwgsf] ljZj;gLotf / j}wtf, tYofª\s ljZn]if0f k|lqmof, ;do 

tflnsf, nfut tflnsf h:tf kIfx? ;dfj]z ePsf] kfOFb}g . o;df ;dflji6 cg';Gwfgsf  

cª\ux? x]bf{ k|fl1s cWoog kq tyf zf]wkq;Fu ;DalGwt k|:tfjgfnfO{ cfwf/ dflgPsf] b]lvG5 . 

 cg';Gwfg k|:tfjgfsf cª\ux? s] s] x'G5g\ eGg] ;DaGwdf -lgp/] / l3ld/], @)&)_ åf/f 

k|:t't ljj/0fdf cWoogsf] k[i7e"ld, ;d:of syg, cWoogsf] p2]Zo, k|fSsNkgf jf cg';Gwfg 

k|Zg, cWoogsf] dxTj, cWoogsf] ;Ldf Pj+ kl/;Ldf, zAbfjnLx?sf] kl/efiff, k"j{sfo{sf] ;dLIff, 

cWoogsf] ;}4flGts 9fFrf, cWoogsf] cjwf/0ffTds 9fFrf, ljlw cGtu{t ;"rgfsf] ;|f]t, 

cg';Gwfg 9fFrf, hg;ª\Vof / gd'gf, tYofª\s ;ª\sngsf ;fwgx?, ;fwgsf] ljZj;gLotf /  

j}wtf, tYofª\s ljZn]if0f k|lqmof, ;do tflnsf, nfut tflnsf, ;Gbe{ ;"rL /xg] s'/f pNn]v  

u/]sf 5g\ . k|:tfjgfsf k|:t't cª\ux?n] k|fl1s If]qsf cWoog kq, zf]wkq, zf]w k|aGwsf ;fy} 

;a} k|s[ltsf kl/of]hgf sfo{df cg';Gwfg ug{sf nflu pkof]u x'g;Sg] k|:tfjgfnfO{ cfwf/  

dfg]sf] b]lvG5 . o;df cWoogsf] k[i7e"ld, ;d:of syg, cWoogsf] p2]Zo, k|fSsNkgf jf 

cg';Gwfg k|Zg, cWoogsf] dxTj, cWoogsf] ;Ldf Pj+ kl/;Ldf / zAbfjnLx?sf] kl/efiffnfO{ 

klxnf] PsfOdf tyf k"j{sfo{sf] ;dLIff, cWoogsf] ;}4flGts 9fFrf, cWoogsf] cjwf/0ffTds 

9fFrfnfO{ bf];|f] PsfOdf ;dfj]z ug'{kg]{ pNn]v 5 . To:t} ljlw cGtu{t ;"rgfsf] ;|f]t, cg';Gwfg 

9fFrf, hg;ª\Vof / gd'gf, tYofª\s ;ª\sngsf ;fwgx?, ;fwgsf] ljZj;gLotf / j}wtf, 

tYofª\s ljZn]if0f k|lqmof, ;do tflnsf, nfut tflnsf / cGTodf ;Gbe{ ;"rL /xg] s'/f  

pNn]v 5 . o;/L x]bf{ h'g;'s} k|s[ltsf] cg';Gwfgdf tof/ ul/g] k|:tfjgfsf ;a}h;f] cª\ux? 

;dfj]z ePsf] kfOG5 . 

 k|:tfjgfsf cª\ux?sf ;Gbe{df -e08f/L / cf]emf @)^^_ . cfˆgf] sfo{kqdf zf]wzLif{s, 

zf]wk|of]hg, ;d:of syg, zf]w sfo{sf] p2]Zo, k"j{sfo{sf] ;dLIff zf]wsf] cf}lrTo, k|fSsNkgf,  

cg';Gwfg k|:tfjgfsf cfjZos tTj
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zf]wsfo{sf] ;Ldf, zf]w ljlw, zf]wkqsf] ¿k/]vf, ;do ljefhg, ;Gbe{ ;"rL /xg] ljrf/ JoQm 

u/]sf 5g\ . cg';Gwfg k|:tfjgfdf ;dfj]z ug'{kg]{ clwsf+z ;dfj]z ePsf] o; sfo{kqdf 

cWoogsf] ;}4flGts 9fFrf, cWoogsf] cjwf/0ffTds 9fFrf, hg;ª\Vof / gd'gf, tYofª\s  

;ª\sngsf ;fwgx?, ;fwgsf] ljZj;gLotf / j}wtf, tYofª\s ljZn]if0f k|lqmof, ;do tflnsf, 

nfut tflnsf h:tf cª\ux? ;dfj]z ePsf] kfOFb}g . 

 plNnlvt k"j{sfo{x?df k|:t't ljifo / ljrf/nfO{ ljZn]if0f ubf{ cg';Gwfg k|:tfjgfsf 

tTj jf cª\ux? ;dfj]z ;DaGwL b[li6sf]0f u|Gy jf u|Gysf/ cg';f/ ljleGgtf /x]sf] kfOof] . 

clwsf+z k"j{ sfo{x?df k|:tfjgfsf cª\ux?sf] ;DaGwdf k"0f{tfsf] cefj /x]sf] b]lvG5 . o; 

n]vdf ljifo / k|of]hgsf b[li6 s]xL k[ys /x] tfklg k|foM ;a} ljifo / k|s[ltsf Jojl:yt 

cg';Gwfgsf nflu tof/ ul/g] k|:tfjgfdf ;dfj]z ug'{ cfjZos 7flgPsf ;fj{ef}d k|s[ltsf 

tTjx? pNn]v ul/Psf 5g\ . 

cg';Gwfg k|:tfjgfsf tTjx? (Elements/Components of Research Proposal)

 cg';Gwfg k|:tfjgfsf] :t/ d"Nofª\sg o;df /xg] cª\u jf tTj / ltgsf] :ki6Ls/0fdf 

lge{/ x'g] ub{5 . k|:tfjgfdf cfjZos tTjsf] cefjdf of] k"0f{ / :t/L x'g ;Sb}g . ;a} If]q / 

ljifodf ul/g] cg';Gwfgsf] k|:tfjgfsf] cª\u ;dfg gx'g' :jfefljs} xf] . o;sf] ljifo, k|s[lt /  

k|of]hg cg';f/ kl/of]hgf sfo{ / z}lIfs If]qdf cg';Gwfg k|:tfjgfsf cª\ux?df ;fdfGo 

leGgtf /xg] ub{5 . ljifuot k|s[lt cg';f/ lzIffzf:q, lj1fg, dfgjljsL / Joj:yfkg  

;ª\sfosf cf–cfˆg} cg';Gwfg 9fFrf x'g] x'gfn] tTjdf s]xL c;dfgtf /xg ;Sb5 . To;df 

klg efiffut cg';Gwfg / ljifout cg';Gwfgsf ljlw / k|lqmof leGg x'g ;S5g\ . u'0ffTds 

-Qualitative_ / kldf0ffTds -Quantitative_ cg';Gwfg 9fFrfdf tTjx? cnu x'g] ub{5g\ .  

o;/L ljifo, 9fFrf, k|lqmof / k|of]hgdf ljljwtf /x] tfklg cg';Gwfg Pp6f ;'Jojl:yt / 

lgolGqt 9ª\uaf6 gjLg ;Tosf] vf]hL ug]{ sfo{ ePsfn] ;fj{ef}d Pj+ k|d'v tTjx? ;a} k|s[ltsf 

cg';Gwfgdf ck]lIft x'G5 . eflifs cg';Gwfgsf nflu tof/ ul/g] k|:tfjgfsf tTj jf  

cª\ux?sf] rrf{ oxfF ul/Psf] 5 . 

kl/ro (Introduction of the Study)

 cg';Gwfg k|:tfjgfsf] k|f/De efudf o;sf] kl/ro ;dfj]z ul/G5 . x'g t ;j{k|yd 

cg';Gwfgsf] zLif{s 5gf]6 klxnf] sfd xf] . zLif{s rog zf]w k|:tfj n]vgsf] ;a}eGbf k|f/lDes 

/ dxTjk"0f{ sfo{ xf] . cg';Gwftfn] ?lr, cg'ej, Ifdtfsf] ulx/fO / cfjZostfnfO{ ljrf/ u/L  

:ki6, ;ª\lIfKt, ;d:ofd"ns / ;fdu|Lsf] ;DefJotf /x]sf] zLif{s 5gf]6 ul/;s]kl5 o;sf] 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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k|:tfjgf tof/Lsf] r/0fdf k|j]z ub{5 . zLif{snfO{ k|:tfjgfsf] cfj/0f k[i7df g} /flvg] x'gfn] 

kl/ro leq ;dfj]z ug'{ cfjZos x'Fb}g . o; v08df cg';Gwftfn] pQm ljifo / zLif{sdf ug{ 

nfu]sf] cWoog cg';Gwfgsf] ;d:of s] s] x'g\ < s'g s'g p2]Zon] cWoog ug{ nfluPsf] xf] <  

cWoogsf] cf}lrTo÷pknlAw s] s] x'g\ < cWoognfO{ s] slt ;Ldfdf a4 ul/g] xf] < h:tf kIfx? 

:ki6 ¿kdf ls6fg u/L k|:tfjgfdf k|of]u ul/Psf ljz]if zAbfjnLsf kl/efiff ;d]l6Psf] 

cWoogsf] kl/ro cGtu{t k|:t't ul/G5 . kl/ro o;sf] klxnf] efu jf v08 xf] . o;df ;dfj]z 

x'g] k|:tfjgfsf tTjx? o;k|sf/ 5g\ M 

k[i7e"ld -Background_ 

 k|:tfjgfsf] o; pkzLif{sdf cWo]tf cfkm"n] ug{ nfu]sf] cg';Gwfg ljifo / zLif{s;Fu 

;DalGwt P]ltxfl;s k[[i7e"ld k|:t't ug'{ kb{5 . o;df :yfgLo, /fli6«o / cGt/f{li6«o :t/af6 

;~rflnt ultljlw, xfnsf] cj:yf, cfufdL lbgdf rfNg' kg]{ sbdsf af/]df wf/0ff ;dfj]z u/L 

cWoogsf] k[i7e"ld k|:t't ug'{ kb{5 . 

;d:of syg -Statement of the Problem_ 

 h'g;'s} cg';Gwfg ;d:ofdf cfwfl/t x'G5 . ;d:of gePsf] ljifo jf zLif{sdf 

cg';Gwfgsfo{ x'Fb}g÷x'g' kb}{g . t;y{ cg';Gwfgsf] csf]{ gfd ;d:ofsf] klxrfg / lg/fs/0fsf] 

vf]hL xf] . cg';Gwfgdf b]lvPsf / pQm cWoogdf ;dfwfg vf]Hg s]lGb|t ul/g] ;d:ofx?nfO{ 

k|:tfjgfdf k|:t't ug'{ kb{5 . o;nfO{ oyf;So :ki6, 7f]; / a'Fbfut ¿kdf k|:t't ug'{ /fd|f] 

dflgG5 . k|:tfjgfdf cf}FNofOPsf ;d:ofdf cfwfl/t eO{ ltgsf] ;dfwfgsf] vf]hLtkm{ cg';Gwfg 

sfo{ cled'v x'G5 . To;}n] cg';Gwfgsf] zLif{sn] ;ª\s]t u/]sf ;d:ofsf] ;]/f]km]/f]df /x]/ 

;d:ofsf] syg lgdf{0f ug'{ kb{5, ;d:of sygnfO{ k|ZgfTds jf 3f]if0ffTds ¿kdf k|:t't ug'{ 

cl3 o;sf] kl/ro, k|s[lt / sf/0fx¿nfO{ cg'R5]b ;+/rgfdf k|:t't ug'{ /fd|f] x'G5 . ;d:ofx? 

;}4flGts b[li6n] df}lns / Jofjxfl/s b[li6n] pkof]uL x'g' kb{5  -lgp/] / l3ld/], @)&)_ .

p2]Zo -Objectives_ 

 ;d:ofsf] k|fdfl0fs ;dfwfg k|fKt ug'{ p2]Zosf] clek|fo x'G5 . p2]Zon] cg';Gwfgdf phfu/ 

ul/Psf ;d:ofsf] :ki6 ;dfwfg ug]{ af6f] b]vfpg] x'gfn] of] cg';Gwfgsf ;d:of;Fu k/:k/, 

lgs6 / 3lgi6 ¿kdf cGt/ ;DalGwt x'g] ub{5 . ;d:of sygdf k|:t't ul/Psf ;d:ofnfO{ 

cfwf/ agfP/ p2]Zox¿ lgwf{l/t x'G5g\ . p2]Zosf] lgwf{/0fdf ljifosf] 5gf]6;Fu klg hf]l8Psf] 

x'G5 . o;nfO{ pkof]uL / lgolGqt agfpgsf nflu o; cl3 to x'g] ;d:of syg / o;kl5 

ul/g] k"j{sfo{ ;dLIffn] cfwf/ k|bfg ug]{ ub{5 . p2]Zosf] lgwf{/0f lglZrt / ;Ldfa4 x'g' kg]{  

cg';Gwfg k|:tfjgfsf cfjZos tTj
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s'/fdf -kf}8]n / kl08t, @)^*_ n] hf]8 lbPsf] kfOG5 . 

k|fSsNkgf jf cg';Gwfg k|Zg -Hypothesis or Research question_ 

 cg';Gwfgsf qmddf cg';Gwftfn] ;d:of sygsf] klxrfg u/]kl5 To;sf] ;dfwfgfy{  

ul/Psf] cg'dflgt, sfNklgs tyf ck|dfl0fs lgisif{ g} k|fSsNkgf xf] . o;nfO{ cg';Gwftfsf] 

em'sfj, k"j{sNkgf / j}1flgsf cg'dfgsf ¿kdf lng ;lsG5 . cg';Gwfg sfo{ ;DkGg ePkl5 

k|fKt x'g] lgisif{x? k|fSsNkgf;Fu k"0f{ d]n vfg jf d]n gvfg / cf+lzs d]n vfg klg ;S5g\ . 

cg';Gwfg sfo{ k"/f geP;Dd o;sf] j}wtf c1ft g} /xG5 . cg';Gwfg sfo{ ;DkGg eO{ lgisif{ 

cfPkl5 k|fSsNkgf :jLs[t jf c:jLs[t b'j} x'g ;Sb5 . sltko cg';Gwfgdf k|fSsNkgfsf] 

cfjZostf /xFb}g . To;}n] o;nfO{ j}slNks ¿kdf lnOPsf] kfOG5 . j0f{gfTds cg';Gwfgdf 

k|fSsNkgfsf] e"ldsf ;fdfGo /xg] eP tfklg ljj/0ffTds jf k|of]ufTds cg';Gwfgdf o;sf] 

ljz]if dxTj /xG5 . cg';Gwfg ljifo / k|of]hg cg';f/ k|fSsNkgfnfO{ cg';Gwfg jf sfo{ jxg 

kfSsNkgf, z"Go jf lgikmn k|fSsNkgf / j}slNks k|fSsnkgfdf juL{s/0f u/]sf] kfOG5 . 

 sltko cg';Gwfgdf k|fSsNkgfsf] ;§fdf cg';Gwfg k|Zgx?sf] k|of]u ug]{ r/g 5 .  

cg';Gwfg k|Zgn] klg cg';Gwfg kl/of]hgfnfO{ ;xL lbzf lgb]{z ug{ d2t ub{5 . sltko 

Quantitative cg';Gwfgdf k|fSsNkgf lgdf{0f ul/G5 eg] Qualitative cg';Gwfgdf cg';Gwfg 

k|Zgsf] pkof]u pko'Qm dflgG5 . h'g h;/L k|of]u ul/P tkflg klg oL b'j}sf] sfd k/LIf0f ug{ 

vf]lhPsf r/x? aLrsf] ;DaGwnfO{ k|i6 kf/L cg';GwftfnfO{ cWoogsf] jf:tljs lgisif{ 

k|flKttkm{ lbzf lgb]{z ug'{ /x]sf] kfOG5 . 

cWoogsf] dxTj -Significance of the Study_ 

 cg';Gwfgsf] dxTj ta :ki6 x'G5 ha o;af6 k|fKt lgisif{ pknlAwk"0f{ jf pkof]uL 

;fljt x'g k'Ub5 . o; pkzLif{s cGtu{t cg';Gwfg ug{ nfu]sf] ljifodf ;d:of /x]sfn] pQm 

;d:of ;dfwfg ug{df cWoog s]lGb|t ePsf] s'/f pNn]v u/]kl5 cg';Gwfg sfo{ ;DkGg ePkl5 

k|fKt lgisif{ s; s;nfO{ s'g s'g If]qdf s] s] sfo{sf nflu ;xof]uL, nfebfos / pkof]uL x'G5 

< pSt s'/f :ki6 ug'{ kb{5 . plNnlvt log} sf/0fn] cfkm"n] ug{ nfu]sf] cg';Gwfg sfo{ cfjZos 

/ cf}lrTok"0f{ /x]sf] ljZjf; k|:t't ug'{ kb{5 . 

 cg';Gwgsf] ljifo cg';f/ o;sf]] dxTj / pknlAw leGg x'g] ub{5 . cWoogn] ;xof]u  

k'¥ofpg] If]q / k|of]hg km/s x'g ;S5 . o;y{ o;af6 nfeflGjt x'g] JolQm, ljifo, If]q / 

dfqfnfO{ :ki6 ¿kdf ;dfj]z ul/g' kb{5 . cg';Gwfgsf] dxTj 1fg lj:tf/ ug{df, cfufdL 

cg';GwfgnfO{ lbzf lgb]{z ug{df, cg';Gwfgsf ;d:of vf]hL ug'{kg]{ kIfx?nfO{ k|i6 kfg{df, 
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l;4fGt lgdf{0f ug{df, cg';Gwfg sfo{nfO{ ldtJooL agfpgdf, k/LIf0f ug{ ;lsg] syg pkAw 

u/fpgdf, Jojxfl/s hLjgsf ultljlwnfO{ ;xh agfpgdf s] s;/L pkof]uL x'G5g\ ;f] :ki6 

¿kdf cf}FNofpg' cfjZos x'G5 .   

cWoogsf] ;Ldf (Limitation of the Study_ 

 cg';Gwfgsf sltko k|:tfjgf tyf k|ltj]bgx?df ;Ldf / kl/;LdfnfO{ ;dfg cy{df 

pkof]u u/]sf] kfOG5 . ;"Id ¿kdf x]g]{ xf] eg] oL b'O{aLr cGt/ x'G5 . cg';Gwftfn] cfˆgf] 

k|:tfjgfdf ;Ldf / kl/;Ldfsf ;Gbe{nfO{ :ki6 ug'{ cfjZos x'G5 . cg';Gwfgsf] zLif{sn] 

;Ldfa4 u/]sf t/ pQm cg';Gwfgdf ;d]6\g g;lsg] ljifo, If]q / cWoog k|lqmofnfO{ ;Ldf 

-Limitation_ elgG5  . ;Ldfj4 ug'{kg]{ s'/fx? cg';Gwfgstf{sf] lgoGq0f eGbf aflx/ /x]sf 

x'G5g\ . ;fdfGoLs/0f ug{ g;lsg] ljifoj:t', j}wtf lgwf{/0f gul/Psf tYo ;ª\sngsf ;fwg, 

gd'gf 5gf]6df pkof]u ug{ g;lsPsf] ;Defjgfo'Qm ljlw h:tf s'/fx? cWoogsf] ;Ldf x'g\ . 

 cg';Gwfgstf{n] ug{ ;Sg] t/ ;do, >d / ;|f]tsf sf/0f g;d]l6Psf ljifo, If]q /  

cWoog k|lqmofnfO{ kl/;Ldf -Delimitation_ elgG5 . kl/;Ldf ul/g] If]q, ljifo / ljlw 

cg';Gwfgstf{sf] lgoGq0fdf x'G5 t/ ljljw sf/0fn] ;d]l6Psf] x'Fb}g . hg;ª\Vof 5gf]6, cWoog 

k|lqmof, k"j{;flxTosf] ;dLIff cflbnfO{ ;Lldt ug'{ kl/;Ldf xf] . oL kIfx? cWo]tfn] rfx]df 5gf]6 

ug{ ;Sb5g\ t/ o;sf] cfjZostf gb]lvPdf ;d]6\b}gg\ / lognfO{ cWoogdf kl/;Ldf u/]sf] 

kfOG5 .  

zAbfjnLsf] kl/efiff -Defination of Terms_ 

 cg';Gwfg k|:tfjgfdf of] pkzLif{s ;dfj]z gul/Psf] klg kfOG5 . To;}n] o;nfO{  

j}slNks ¿kdf lnOG5 . k|:tfjgfdf k|of]u x'g] sltko kb, kbfjnL ljz]if cy{ hfx]/ ug]{  

vfnsf x'G5g\ . cg';Gwfg k|:tfjgf ;DalGwt JolQm jf ;+:yfdf k|:t't ubf{ tL zAbfjnLsf] cy{ 

;Dk|]if0f gx'g] jf unt cy{ nfUg] x'g ;S5 . o;y{ k|:tfjgfdf ltgsf] :ki6 ¿kdf kl/efiff  

;dfj]z ug'{ pko'Qm x'G5 . k|:tfjgfdf pkof]u ul/Psf ;+lIfKt ¿k, ljz]if r/x? / zAbfjnLsf] 

kl/efiff k|:t't ug'{ cfjZos dflgG5 .  

;DalGwt k"j{sfo{sf] ;dLIff -Review of Related Literature_

 cg';Gwfg k|:tfjgfsf] bf];|f] v08df pQm cg';Gwfg;Fu ;DalGwt k"j{sfo{x?sf] ;dLIff 

k|:t't ul/G5 . o; v08df ;dfj]z ul/g] tTjx?nfO{ o;k|sf/ lrgfOG5 M 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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k"j{sfo{sf] ;dLIff -Review of Literature_

 cg';Gwfgsf l;nl;nfdf ;DalGwt ljifodf cl3 ;DkGg ul/Psf sfo{x? -k':ts, 

kqklqsfsf n]v, k|ltj]bg cflb_ sf] Jojl:yt ¿kdf cWoog u/L tL ;a} sfo{sf] qmda4 ;dLIff 

ug'{ g} k"j{sfo{sf] ;dLIff -Review of Literature_ xf] -aGw', @)^% M @)_ . o; sfo{n] cg';Gwfg 

cl3 a9fpg ;}4flGts tyf Jofjxfl/s 1fg k|bfg ub{5 . k"j{sfo{sf] ;dLIffnfO{ cg';Gwfgdf  

jfª\do ;dLIff, k"j{ cWoog ;dLIff, k"j{ ;flxTosf] ;dLIff, k"j{ ;flxTosf] cWoog cjnf]sg klg 

elgG5 . k"j{sfo{sf] cWoog / ;dLIffaf6 cg';Gwfgstf{nfO{ u/]sf] sfo{ gofF xf] ls xf]Og eGg] 

hfgsf/L k|fKt x'G5 . o;n] cWoog k4lt, ljifout ;sf/fTds / gsf/fTds kIfsf] 1fg k|fKt 

ug{ d2t k'Ub5 . 

 x'g t k"j{sfo{sf] ;dLIff ug]{ sfo{ cWoogsf] k|f/Deb]lv g} x'G5 . o;}sf cfwf/df zLif{s 

5gf]6 / cWoog cfjZostfsf] lg¿k0f ul/Psf] x'G5 . cg';Gwfg k|:tfjgfdf k"j{sfo{ ;dLIff 

k|:t't ugf{n] k'/fgf] / gjLg l;4fGtsf] sfo{ k4lt, cWoogsf] dfkb08 klxNofpg ;xof]u k'Ub5 . 

;dLIff sfo{ sd jf ck"0f{ eof] eg] cg';Gwfgsf ;d:of ;dfwfgdf pkfof]uL x'g] k|fSsNkgf, 

cg';Gwfg k4lt lgSof]{n ug{df dfq xf]Og cg';Gw]o ljlw jf k|lqmof tyf ljZn]if0fsf cfwf/ 

lgwf{/0fdf ;d]t sl7gfO pTkGg x'g k'Ub5 . k"j{sfo{sf] ;dLIffn] cg';Gwfg ug{ rfx]sf] ljifodf 

;Dk"0f{ cfwf/e"t kIfx?sf] lgwf{/0f ug{ ;xof]u k'¥ofpF5 . o;y{ cg';Gwfgdf k"j{sfo{ ;dLIff clt 

dxTjk"0f{ cª\u dflgG5 . o;nfO{ k|:tfjgfdf dxTjsf ;fy ;dfj]z ul/G5 .     

;}4flGts 9fFrf -Theoretical Framework_

 k"j{sfo{x?sf] ;dLIffaf6 k|fKt x'g cfPsf hfgsf/Lsf cfwf/df cg';Gw]o zLif{sdf  

pkof]u x'g;Sg] cg';Gwfgsf] vfsf lgdf{0f ug'{nfO{ ;}4flGts 9fFrf elgG5 . o; k"j{ eP u/]sf 

cg';Gwfg sfo{sf cfzox?nfO{ cfwf/ dfg]/ ;}4flGts 9fFrf lgdf{0f ul/G5 . cWoogsf nflu 

lgwf{/0f ul/Psf ;d:of;Fu ;DalGwt l;4fGtsf] klxrfg u/L tL l;4fGtx?n] pQm ;d:ofnfO{ s] 

s;/L JofVof u5{g eGg] hfgsf/L k|:t't ul/G5 . cg';Gw]o ljifosf] ljZn]if0fsf nflu pkof]u 

x'g] l;4fGtx?sf] vf]hL ug]{ sfo{df k"j{sfo{ ;dLIff ;xof]uL x'G5 . kl/df0ffTds cg';Gwfgdf 

k"j{sfo{sf] ;dLIffn] tYofª\s ;ª\sngsf nflu pkof]u x'g] cfjZos l;4fGtsf] ls6fg ug{  

;xof]u ub{5 . To:t} u'0ffTds cg';Gwfgdf ;ª\slnt tYox?sf] ljZn]if0fdf u|fpG8]8 Yof]/L+  

pkof]uL x'G5 eGg] / efiff ;Da4 ljifosf] ljZn]if0fdf JofVofTds Pj+ ljZn]if0ffTds l;4fGt 

pkof]uL x'G5 eGg] wf/0ff ;Dk|]lift ug{ ;}4flGts 9fFrf k|:t't ul/G5 . k|:tfjgfdf ;}4flGts 9fFrf 

;dfj]z ul/g'n] cg';Gwfgdf :ki6tf hfx]/ ug{df yk ;xof]uL x'g] b]lvG5 .  

cg';Gwfg k|:tfjgfsf cfjZos tTj



123

The Journal of Aadikavi, Vol.10

cjwf/0ffTds 9fFrf -Conceptual Framework_

 ;}4flGts 9fFrfsf] lj:tfl/t / pQ/jtL{ tTj cjwf/0ffTds 9fFrf xf] . ;}4flGts 9fFrfnfO{ 

cfwf/ dfgL cg';Gwfg sfo{ k"/f ug{ ckgfOg] r/0f, k|lqmof / cg'dflgt lgisif{ ;d]tsf 

kIfx?nfO{ lrqfTds jf JofVofTds ¿kdf k|:t't ul/g] ljj/0ffTds vfsf g}  cjwf/0ffTds 

9fFrf xf] . cg';Gwfg sfo{nfO{ s] s;/L k"0f{tf lbg], ;d:of ;dfwfgsf pkfox? s] s] x'g ;S5g\, 

o;af6 k|fKt x'g];Sg] lgisif{ s] s] x'g ;S5g h:tf s'/fx?nfO{ lrqfTds jf tflnsfut ¿kdf 

k|:t't ul/g] ;+lIfKttf leq lj:t[tf c6fpg vf]lhPsf] ljj/0f cjwf/0ffTds 9fFrf xf] . 

cjwf/0ffTds 9fFrfsf] gd'gf -clwsf/L, @)&! M #@_ .

cg';Gwfg ljlw / k|lqmof -Research Methodology_

 cg';Gwfg sfo{ sxfF / s;/L ;DkGg ul/Fb} 5 eGg] s'/fx?sf] k"0f{ hfgsf/L ;d]l6Psf] 

ljj/0fnfO{ cg';Gwfg ljlw jf k|lqmof elgG5 . cg';Gwfgdf ljlw jf k|lqmofnfO{ ljz]if dxTjsf 

;fy x]l/G5 . o;df ;fdu|Lsf] ;|f]t, ;fdu|Lsf] ;ª\sng k|lqmof, ;"rsx?sf] gd'gf 5gf]6, ;fwgsf] 

lgdf{0f, k"j{ k/LIf0f, :ynut ;j]{If0f, cGt/jftf{, dt ;ª\sng, lnlvt jf df}lvs ljlwaf6 tYo 

;ª\sng cflbsf] hfgsf/L k|:t't ul/Psf] x'G5 . of] cg';Gwfg k|:tfjgfsf] t];|f] v08df ;dfj]z 

ul/G5 . o; v08df ;dfj]z x'g] cª\ux?nfO{ o;k|sf/ lrgfOG5 M

;"rgfsf] ;|f]tx? -Sources of Data_ 

 cg';Gwfgdf pkof]u x'g] ;"rgfsf] ;|f]t k|fylds / låtLo u/L b'O{ k|sf/sf x'G5g\ . 

 PsefifL zAbsf]zsf] ;}4flGts cjwf/0ff 

g]kfnL PsefifL zAbsf]zx?sf] klxrfg 

;"rgf k|of]usf] l:ylt ;"rgf pknAwtfsf] l:ylt 

sf]zx?sf] :t/ lgwf{/0f 

g]kfnL PsefifL sf]zsf] z}Ifl0fs pkof]u 

g]kfnL PsefifL 
zAbsf]zsf] 

z}Ifl0fs pkof]u 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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cg';Gwftfn] cfkm"n] klxnf] k6s pkof]udf Nofpg] ;"rgf jf tYofª\snfO{ k|fylds ;|f]tsf ;"rgf 

dflgG5 . o:tf ;"rgf jf tYox? 5nkmn, e]63f6, cGt/lqmof, k|Zgf]Q/ k|lqmofaf6 ;ª\slnt  

x'G5g\ . cGo JolQm jf ;+:yfaf6 ;ª\sng u/L k|of]udf NofO;s]sf] jf o; k"j{ cWoog 

cg';Gwfg eO{ ;ª\sngdf ;d]l6Psf jf k|sfzgdf cfPsf cWoog k|ltj]bg, zf]wkq, k':ts, 

klqsf, lznfn]v cflb ;"rgf jf ;fdu|Lx? låtLo ;|f]tsf x'g\ . cg';Gwfgstf{n] cfˆgf] cWoogdf 

s'g ;|f]tsf] ;"rgf jf tYofª\s pkof]u ug]{ xf] pQm s'/f v'nfpg' kb{5 . pQm b'O{ ;|f]t dWo b'j} 

;|f]tsf] ;"rgf pkof]u ug]{ eP klg s'g k|of]hgsf nflu k|fylds / s'g ;"rgfsf nflu låtLo  

;|f]t tYonfO{ pkof]u ug]{ eGg] s'/f cg';Gwfg k|:tfjgfdf :ki6 pNn]v ul/g' cfjZos dflgG5 . 

cg';Gwfg 9fFrf -Research Design_ 

 cg';Gwfgsf qmddf ;ª\VofTds tYofª\s ;ª\sng u/L ul0ftLo ;"q / l;4fGt pkof]u 

u/]/ ltgsf] ljZn]if0f ul/G5 eg] To; k|s[ltsf] cg';Gwfg 9fFrfnfO{ kl/df0ffTds -Quantitative_ 
cg';Gwfg 9fFrf elgG5 . o:tf] 9fFrfsf] cg';Gwfgdf tYofª\sx?nfO{ kfOrf6{, :tDe lrq, cf/]v, 

u|fkm cflbsf] d2tn] k|:t't ul/G5 . ;ª\slnt tYox? ;ª\VofTds geO{ ljrf/, dt jf b[li6sf]0f 

a'‰g' kg]{ vfnsf] x'g', tYox? ljz]ifu/L 9fFrfdf x'g', ltgnfO{ ljZn]if0f ug{sf nflu cª\s jf 

ul0ftLo ;"qsf] pkof]u ug'{ cfjZos x'Fb}g eg] To:tf] cWoognfO{ u'0ffTds -Qualitative_ 9fFrf 

dflgG5 . sltko cg';Gwfg of] jf Tof] dfq geO{ b'j} 9fFrfsf] pkof]u u/L cWoog ljZn]if0f  

ul/G5 eg] To:tf] cg';GwfgnfO{ ldl>t -Mixed_ 9fFrfsf] cWoog elgG5 . 

 To:t} cg';Gwfgsf] p2]Zo / k|fSsNkgf x]/L j0f{gfTds, k|of]ufTds, t'ngfTds,  

P]ltxfl;s, ;j]{, nDaLo, 36gf cWoog h:tf 9fFrfsf] pNn]v ug{ ;lsG5 . h'g 9fFrfsf] 5gf]6 

u/]sf] eP tfklg To;sf] sf/0f eg] k|:tfjgfdf :ki6 ¿kdf v'nfpg' cfjZos dflgG5 .  

hg;ª\Vof / gd'gf 5gf]6 -Population and Sample_ 

 cWoogdf h'g JolSt, ;d"x, ju{, ;+:yfnfO{ nlIft ul/G5 To;nfO{ hg;ª\Vof elgG5 .  

cWoogdf hg;ª\Vofsf ¿kdf lnOPsf ;a} JolSt, ;d"x, ;+:yf jf lgsfo;Fu ;"rgf jf tYox? 

;ª\sng ug{ ;Dej gx'g] x'Fbf ;ª\Vof ;Lldt ug'{ kg]{ x'G5 . o;sf nflu gd'gf 5gf]6 ul/G5 . 

gd'gf 5gf]6 ug'{ cl3 hg;ª\Vofsf] cfsf/ / gd'gfsf] cfsf/ af/] hfgsf/L x'g' cfjZos x'G5 .  

5gf]6 ul/Psf] gd'gfn] s"n hg;ª\Vofsf] k|ltlglwTj ug{ ;Sg] jf g;Sg] s'/fdf :ki6 ePkl5 

cg';Gwfgdf pkof]u x'g] j}w / ljZj;gLo ljlwsf] pkof]u u/L gd'gf 5gf]6 ul/G5 . gd'gf 5gf]6 

ubf{ d"ntM ;Defjgfo'Qm gd'gf 5gf]6 ljlwsf] pkof]u ug'{kb{5 . u'0ffTds 9fFrfsf] cg';Gwfgdf 

eg] ;Defjgf/lxt 5gf]6 ljlwsf] pkof]u ug{ ;lsG5 . o;/L cfˆgf] cg';Gwfgdf pkof]u ul/g] 

gd'gf 5gf]6sf] ljlw / o;sf] cf}lrTosf] :ki6Ls/0f eg] k|:tfjgfdf k|:t't ug'{ cfjZos x'g 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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hfG5 . 

tYofª\s ;ª\sngsf ;fwg -Data Collection Instruments_

 cg';Gwfgdf cfjZos tYofª\s jf ;"rgf ;ª\sngsf nflu pkof]u ul/g] pks/0f jf  

dfWodnfO{ ;fwg elgG5 . cg';Gwfgsf] k|s[lt / k|of]hg cg';f/ tYofª\s ;ª\sngsf 

pks/0fx?df 36gfj[Q clen]v -Anecdotal records_, k|ZgfjnL -Questionare_, cGt/jftf{  

-Interview_, k/LIff -Test_, cjnf]sg -Observation_, ?h';"rL -Checklist_, dtfjnL 

-Openionnaire_, /]l6ª:s]n -Rating scale_, JolQmut cWoog÷36gf cWoog -Case study_ 
cflb kb{5g\ -kf}8]n / kl08t, @)^* M !%^_ . ;fwgsf] pkof]usf ;DaGwdf :ki6 hfgsf/L 

k|:t't ul/;s]kl5 pQm ;fwg pkof]u ug'{sf] sf/0f / k|of]u k|lqmof k|:tfjgfdf ;dfj]z ul/g' 

kb{5 . 

;fwgsf] dfgsLs/0f -Standardization of Tools_

 tYofª\s jf ;"rgf ;ª\sngdf pkof]u ul/g] ;fwgnfO{ pkof]u ug'{k"j{ ljleGg k|lqmof 

ckgfO{ o;nfO{ k"0f{, :ki6, ljZj;gLo / k|efjsf/L t'Nofpg' dfgsLs/0f xf] . ;fwgx¿nfO{ 

:t/o'Qm, j}w, ljZj;gLo / kl/is[t t'Nofpg dfgsLs/0f ul/G5 . dfgsLs/0f gul/Psf 

;fwgaf6 tYo ;ª\sngsf] k|efjsfl/tfdf afwf pTkGg x'g ;Sb5 . ;fwg pko'Qm gx'Fbf 

cg';Gwfgn] ;xL uf]/]6f] glng] dfq xf]Og ca/4 x'g ;Sb5 . o;y{ x/]s pks/0fsf] dfgsLs/0f 

ckl/xfo{ x'G5 . 

 dfgsLs/0f ubf{ ;j{k|yd cg';Gwfg ;d:of, p2]Zo / k|fSsNkgfnfO{ Wofgdf /fvL  

:t/Lo / pko'Qm pks/0f lgdf{0f ul/G5 . To;kl5 lgdf{tfsf] tkm{af6 k6s k6s cWoog, dgg, 

kl/dfh{g / kl/isf/ u/]kl5 zf]w lgb]{zs tyf o;;Fu ;DalGwt hfgsf/ jf lj1x?;Fu ;Nnfx, 

;'emfj ;ª\sng u/L cfjZos kl/dfh{g ul/G5 . pQm pks/0f ;DalGwt If]qsf ;"rsx?  

dWo]af6 s]xL ;ª\Vof 5gf]6 u/L ltgLx?df k|of]u ul/G5 tL JolQmaf6 k|fKt pQ/, tYo jf 

;"rgfsf] cWoog u/L pks/0fn] cfjZos tYo ;d]6\g ;s] g;s]sf] klxrfg ul/G5 . pks/0fdf 

5'6]sf jf ck'u ePsf kIfx? ;dfj]z u/L o;nfO{ ;+zf]wg u/L k|of]usf nflu k"0f{ / of]Uo 

agfOG5 . ;fwgsf] dfgsLs/0fsf] of] k|lqmof ckgfOg] s'/f cg';Gwfg k|:tfjgfdf :ki6 v'nfpg' 

cfjZos dflgG5 . 

tYofª\s ;ª\sng k|lqmof -Data Collection Process_

 tYofª\s ;ª\sngdf pkof]u ul/g] ;fwgsf] lgdf{0f / k"j{ k/LIf0f ul/;s]kl5 pQm 

;fwgsf] pkof]u s] s;/L ug]{, s'g dfWodaf6 ;"rgf xft kfg]{ eGg] s'/f :ki6 ¿kdf k|:tfjgfdf 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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pNn]v ug'{kb{5 . ;"rgf k|fKt ug{sf nflu ;fwgsf] pkof]u s;/L ug]{, ;DalGwt If]qdf cWo]tf 

:jo+ pkl:yt x'g] xf] jf x'nfs, kmf]g, OG6/g]6, cGt/jftf{, e]6jftf{ dWo] s] s;/L tYofª\s k|fKt 

ug]{ eGg] s'/f o; v08df :ki6 v'nfpg' kb{5 . 

 cfjZos / pko'Qm pks/0faf6 ;ª\slnt tYofª\sx?nfO{ s] s;/L ;'/lIft, ;+/lIft 

jf ;ª\ul7t ug]{ xf] o;af/] cg';Gwftf :ki6 / ;r]t x'g' cfjZos 5 . c;fjwfgLsf sf/0f jf 

df]afOn, Sofd]/f, Nofk6k, sDKo'6/, 6]k/]s8/ h:tf ljB'tLo pks/0f -Electronic Devices_ 
lau|g], km'6\g], x/fpg] x'Fbf ;ª\slnt ;"rgf gi6 x'g ;S5g\ . o;y{ ljZn]if0f sfo{ k"/f geP;Dd 

;ª\slnt tYox?sf] ;+/If0f / ;ª\u7g pko'Qm 9ª\uaf6 ul/g] Joxf]/f ;d]t k|:tfjgfdf ;d]6\g'  

/fd|f] x'G5 .  

tYofª\s ljZn]if0f k|lqmof -Data Analysis Process_

 ;ª\slnt tYox?nfO{ ljZn]if0f ug{ ljleGg k|lqmof ckgfOG5 . ljZn]if0fsf nflu ag]sf] 

clxn] ljleGg ljlw / k|lqmof ag]sf 5g\ . clxn] sDKo'6/df tYofª\s k|ljli6 u/]kl5 sDKo'6/n] 

g} ljZn]if0f ul/lbg] k|fjwfg 5 . sDKo'6/sf dfWodaf6 ljZn]if0f ubf{ tYofª\s zf:qLo ljlw 

t-test,  f-test, chi-square cflbsf] pkof]u ug{ ;lsG5 -u], !(&^ M %^_ . o;df tflnsLs/0f, 

u|fkm, 8fou|fd, j[Qlrq h:tf lrqfTds k|lqmof pkof]u ug]{ xf] eg] klg ;f]sf] pNn]v x'g' kb{5 

. u'0ffTds cg';Gwfgdf eg] JofVof ljZn]if0f k|lqmof ckgfpg ;lsG5 . k/Dk/fb]lv rlncfPsf] 

k|lqmof n]vgsf] dfWodaf6 tYofª\ssf] ljZn]if0f xf] . cWoogsf] k|s[lt tyf ;|f]t / ;fwgsf] 

pknAwtfnfO{ Wofgdf /fv]/ cWo]tfn] tYofª\s ljZn]if0fdf pkof]u ug]{ k|lqmof :ki6 ¿kdf 

k|:tfjgfdf pNn]v ug'{ cfjZos x'G5 . 

cWofo of]hgf -Chapter Plan_

 cg';Gwfg sfo{ ;DkGg ePkl5 lgdf{0f ul/g] k|ltj]bgdf s'g s'/fnfO{ s'g v08 jf 

cWofodf ;dfj]z ul/g] xf] . To;sf] k"j{of]hgf k|:tfjgfdf pnn]v ug'{ kb{5 . cWofo of]hgfnfO{ 

sfo{ of]hgf / k|ltj]bgsf] ¿k/]vf klg elgG5 . k|ltj]bgsf] ;Dk"0f{ kIfx? cWofo jf PsfOut 

¿kdf of] s'/fnfO{ of] v08df o;/L k|:t't ul/g] 5 eGg] s'/f k|:tfjgfdf ;dfj]z ul/g' kb{5 . 

sfo{ of]hgf / ;do tflnsf -Work Plan and Time Schedule_

 cg';Gwfgstf{n] cfˆgf] sfo{ lglZrt ;do / ;|f]t ;fwgsf] pkof]u u/]/ k"/f ug{sf] 

nflu sfo{ / ;do lgwf{/0f ug'{ pko'Qm x'G5 . x'g t ljZj ljBfno tyf z}lIfs ;+:yf cGtu{t 

pkflw xfl;n ug{sf nflu ul/g] k|fl1s cg';Gwfg ;+:yfn] tf]s]sf] lgod / lgb]{z adf]lhd x'g] 

ePsfn] k|:tfjgfdf sfo{ of]hgf / ;do tflnsf pNn]v ug'{ cfjZos b]lvFb}g . tyflk o;sf] 
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lgwf{/0fn] cWo]tfnfO{ cfˆgf] sfo{k|lt ;r]t / ;lqmo t'Nofpg o;n] d2t ug]{ x'gfn] ;dfj]z ug'{ 

pQd dflgG5 . o;df k|:tfjgf n]vgb]lv k|ltjb]gsf] k|:t'tLs/0f / x:tfGt/0f;Ddsf r/0fx? 

lglZrt ul/Psf] x'G5 . 

sfo{ of]hgf / ;do tflnsf

              dlxgf

sfo{x?

sfo{ cjlw
>fj0f efb| cflZjg sflQ{s dª\l;/ kf}if df3 kmfu'g r}q a}zfv h]i7 cfiff9

k|:tfjgf n]vg

pks/0f lgdf{0f

tYofª\s ;ª\sng

tYofª\s ;ª\u7g

tYofª\s ljZn]if0f

k|ltj]bg -klxnf] 8«ˆ6_

k|ltj]bg -bf];|f] 8«ˆ6_

clGtd k|ltj]bg tof/L, k|:t'lt / x:tfGt/0f ;DalGwt ;+:yfsf] lgb]{zg adf]lhd x'g] 

 n3' cg';Gwfg, cWoog kq, ;+:yfsf] kl/of]hgf sfo{ jf 5f]6f] ;dodf g} k"/f ug'{kg]{  

cfjZostf /x]sf] k|fl1s cg';Gwfg eP o;df ;dfj]z ul/g] ;do tflnsf @÷$ dlxgfdf 

ljefhg u/L lgdf{0f ug{ klg ;lsG5 . 

nfut tflnsf -Budget Schedule_

 s'g} z}lIfs tx k"/f ug{ jf pkflw xfl;n ug{sf nflu ul/g] cg';Gwfgdf cg'dflgt 

nfugsf] ljj/0f ;dfj]z ug{' cfjZos /xFb}g . z}lIfs pkflwsf nflu ul/g] cWoogdf klg 

ljåtj[lQ k|bfg ug]{ ;+:yf jf lgsfon] dfu u/]sf] k|:tfjgf ePdf / cg'dflgt nfut ljj/0f  

;d]t k]z ug'{kg]{ pNn]v ePdf dfq ;dfj]z ul/G5 . ;/sf/L jf u}/;/sf/L lgsfosf  

kl/of]hgf sfo{sf nflu k]z ul/g] k|:tfjgfdf eg] nfut tflnsf k]z ug]{ rng 5 . ljifosf] 

k|s[lt cg';f/ nfutsf zLif{sx? leGg x'g ;Sb5g\ . ;f]xL zLif{s, sfo{af]em / cg';Gwfdf nfUg] 

;dofjlwsf cfwf/df nfutsf] cg'dfg u/L k|:tfjgfdf ;dfj]z ul/G5 . 

;Gbe{ ;"rL -References_

 k|:tfjgfsf] cGTodf pQm k|:tfjgf tof/ ubf{ pb[t\ ul/Psf / pkof]u ul/Psf k':ts, 

zf]wkq, zf]w k|aGw, kq klqsf, n]v cflb ;Dk"0f{ ;fdu|Lx?sf] ;"rL k|:t't ul/g' kb{5 . cfkm"n] 

pkof]u u/]sf ;fdu|L pNn]v ug'{ OdfGbfl/tf klg xf] t/ ;"rL a9fpg] / w]/} b]vfpg] p2]

cg';Gwfg k|:tfjgfsf cfjZos tTj
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Zon] pkof]u gul/Psf ;fdu|L pNn]v ug'{ /fd|f] dflgb}Fg . zf]w k|:tfjdf ljz]iftM zf]w ljlwsf 

k':tsx?, k"j{sfo{ ;dLIffdf pkof]u ul/Psf / cGo pkzLif{sdf ;xof]u lnOPsf ;fdu|Lx¿  

pNn]v ul/G5 . d"n kf7df k"j{jtL{ ljåfg\ / ltgsf s[ltsf] rrf{ ubf{ ;/n, 5l/tf], ;'ljwfhgs / 

:ki6tfsf nflu ue]{ l6Kk0fL  k|:t't ug]{ k|rng 5 . h:t}, ;Gbe{ u|Gy ;"rL k|:t't ug]{ P=lk=P= 

-cd]l/sg ;fOsf]nf]lhsn P;f]l;P;g_ / Pd=Pn=P= -df]8g{ Nofª\j]h P;f]l;P;g_ b'O{ k4lt 

k|rngdf 5g\ -aGw', @)^% M ($_ . oL dWo] cg';Gwfg u/fpg] ;+:yfsf] k|rng cg';f/ s'g} Ps 

jf b'j} k4lt pkof]u ug{ ;lsG5 . 

lgisif{

 cg';Gwfg sfo{ cl3 a9fpg' k"j{ tof/ kfl/g] of]hgf jf ¿k/]vf g} cg';Gwfg k|:tfjgf 

xf] . o;nfO{ cg';Gwfgsf nflu ;r]t ¿kdf ul/g] of]hgf tyf lgwf{l/t sfo{qmd dflgG5 . s'g 

ljifo s'g ljlwaf6 s:tf ;fwgsf] pkof]u u/L lgwf{l/t nIodf k'Ug ;lsG5 eg]/ ;'ema'emsf 

;fy k|:tfjgf tof/ ul/G5 . :ki6 / k"0f{ cg';Gwfg k|:tfjn] dfq cg';Gwfg sfo{nfO{ 7f]; 

lbzflgb]{z ug{ ;Sg] / cg'';Gwfg sfo{nfO{ ;kmntfsf ;fy ;DkGg ug{ d2t k'Ug] ePsfn] o;sf] 

lgdf{0f a8f] ;ts{, ;fjwfg / ;+odtfk"j{s x'g' cTofjZos x'G5 . 

 k|:tfjgf tof/ ubf{ d'Vo ¿kdf s'g ljifo / s] zLif{sdf cg';fGWfg ug]{, To;sf] cWoog 

If]q s'g xf], ;"rsx? sf]sf] / s]s] x'g\, tYofª\s ;ª\sngsf ljlw / k|ljlw s] s] x'g ;s5g\, 

s:tf] ;fwg s;/L pkof]u ug]{, tYofª\snfO{ s;/L ;ª\ul7t ug]{, s'g ljlw / k|lqmaf6 ljZn]if0f 

ug]{, ljZn]if0fsf nflu s'g 9fFrf pkof]uL x'g], k|ltj]bgnfO{ s'g ¿kdf ;ª\ul7t ug]{, o;sf] ;do 

/ cy{sf] lgwf{/0f s] s:tf] x'g ;Sb5 h:tf kIfx?df cg';Gwfstf{ :ki6 ePkl5 dfq cg';Gwfg  

k|:tfjgf tof/ ug'{kb{5 . o:tf kIfx?df låljwf jf cGof]ntf /x]df pko'Qm / Jojl:yt 

k|:tfjgf lgdf{0fdf afwf pTkGg x'G5 . k|:tfjgfsf] :t/n] cg';Gwfg sfo{ k|ToIf ¿kdf k|efljt 

x'g] ePsfn] cg';Gwfgsf ;a} tTj jf cª\ux?n] k"0f{, ;':ki6 / Jojl:yt k|:tfjgf lgdf{0f x'g' 

cfjZos dflgG5 .  

 ljifosf] k|s[lt / cg';Gwfg sfo{sf] k|of]hg cg';f/ k|:tfjgfdf /xg] tTj÷cª\ux?df  

s]xL ljljwtf /xg' :jefljs xf] . kl/of]hgf sfo{ / z}lIfs If]qdf pkflw xfl;n ug{sf nflu 

ul/g]  cg';Gwfgsf] ljifo, k|of]hg / z}nLsf sltko s'/fdf cf+lzs leGgtf b]lvG5 . cg';Gwfg 

sfo{ n3' jf a[xt\ k|fl1s k|s[ltsf] jf kl/of]hgfk/s h] eP tfklg Tof] gjLg ;Tosf] vf]hL ug]{  

sfo{ ePsfn] ;fdfGo cGt/ /x] tfklg o;sf r/0f / k|lqmofdf tflTjs leGgtf eg] x'Fb}g . o;y{ 

oxfF z}lIfs If]q, ;ª\sfo / ljifodf pkof]u x'g] ;a} k|s[ltsf cg';Gwfgsf k|:tfjgfdf /xg] 

tTjx? ;'emfpg] k|of; ul/Psf] 5 . 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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 k|:tfjgfdf d"ntM tLg v08 x'G5 . klxnf] v08df cg';Gwfg jf zf]w kl/ro /xG5 . 

o; cGtu{t cWoogsf] k[i7e"ld, ;d:of syg, p2]Zo, k|fSsNkgf jf cg';Gwfg k|Zg, cWoogsf] 

dxTj÷cf}lrTo, cWoogsf] ;Ldf Pj+ kl/;Ldf / zAbfjnLsf] kl/efiff /flvG5 . To:t} o;sf] bf];|f] 

v08df ;DalGwt k"j{sfo{sf] ;dLIff /xG5 . o; cGtu{t k"j{sfo{sf] ;dLIff, ;}4flGts 9fFrf / 

cjwf/0ffTds 9fFrf k|:t't ul/G5 . o; v08df /xg] k"j{ljåfg / u|Gyx?sf] cWoog, ljZn]if0f / 

;dLIffn] cg';Gwfgstf{nfO{ cfˆgf] cg';Gwfgsf] dfu{ sf]g{sf lglDt ;'em k|fKt ug{ d2t k'Ub5 .  

k|:tfjgfsf] t];|f] tyf clGtd v08df cg';Gwfg ljlw / k|lqmof /xG5 . o; cGtu{t ;"rgfsf] 

;|f]tx?, cg';Gwfg 9fFrf, hg;ª\Vof / gd'gf 5gf]6, tYofª\s ;ª\sngsf ;fwg, ;fwgsf] 

dfgsLs/0f, tYofª\s ;ª\sng k|lqmof, tYofª\s ljZn]if0f k|lqmof, cWofo of]hgf, sfo{ of]hgf÷ 

;do tflnsf, nfut tflnsf / ;Gbe{ ;"rL ;dfj]z ul/G5 . ;dosf] ult;Fu} ;a} j:t' / 

ljifodf x'g] :jefljs kl/jt{gzLntfsf] ljz]iftfaf6 cg';Gwfg If]q klg c5'tf] 5}g . To;}n] 

cg';Gwfgdf pkof]u x'g] ljlw, k|ljlw / k|:tfjgf tyf k|ltj]bgsf tTjdf klg x]/km]/sf] l:ylt  

/xG5 . olt x'Fbfx'Fb} klg :t/Lo / k"0f{ ;+/rgfsf] cg';Gwfg k|:tfjgfdf plNnlvt tTjx? eg]  

ck]lIft x'g] ub{5 . 

n]vssf] af/]df

 8f= /fds'df/ clwsf/L cflbslj efg'eQm SofDk;sf g]kfnL ljifosf pkk|fWofks 

x'g'x'G5 . @)&! ;fndf lqe'jg ljZjljBfnoaf6 …sf]z lj1fgÚ df ljBfjfl/lw u/]sf clwsf/L 

ljut @) jif{b]lv g]kfnL efiff, ;flxTo tyf efiff lj1fgsf] cWofkg ub}{ cfpg' ePsf] 5 . /fli6«o 

hg{nx?df bh{gf}F cg';Gwfgd"ns n]v k|sflzt ug'{ePsf] clwsf/Lsf Psn / ;xn]vgdf :gfts 

/ :gftsf]Q/ txsf sl/a Ps bh{g kf7\ok':tsx? k|sflzt 5g\ . 

;Gbe{ ;"rL

clwsf/L, /fds'df/ -@)&!_, g]kfnL PsefifL zAbsf]zsf] z}Ifl0fs pkof]u, ck|sflzt ljBfjfl/lw 

zf]w k|aGw, lq=lj=lj= lzIffzf:q ;ª\sfo, sLlt{k'/ . 

u], Pn= cf/= -!(&^ O{=_, Ph's];g l/;r{ M slDk6]lG;h km PgfnfOl;; PG8 PlKns];g, sf]nDa; 

M c a]n PG8 xf]j]n sDkgL . 

Hff]zL, lk=cf/= -@))@ O{=_, l/;r{ d]yf]8f]nf]hL -;]s]G8 Pl8;g_ sf7dfG8' M a'4 Ps]8]lds klAn;;{ 

PG8 l8l:6Ao'6;{ k|f=ln= . 

cg';Gwfg k|:tfjgfsf cfjZos tTj
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bfxfn, /fds'df/ / k6]n, P;= kL= -@)^!_, l/;r{ d]yf]8f]nf]hL, sLlt{k'/ sf7df8f}F M :6'8]G6 a'S; 

PG8 l8l:6«Ao';g . 

lgp/], w|'jk|;fb / l3ld/], lgp/] -@)&)_, eflifs cg';Gwfg ljlw, sLlt{k'/ sf7df8f}F M ;gnfO6 

klAns];g . 

kf}8]n, /fh]Gb| / l;=Pg= kl08t -@)^*_, cfw'lgs cg';Gwfg k4lt n]vg tyf d"Nofª\sg, 

sf7df8f}F M k|1f k|sfzg . 

aGw', r'8fdl0f -@)^%_, cg';Gwfg tyf k|ltj]bg n]vg, sf7df8f}F M /Tg k':ts e08f/ .

e08f/L, kf/;dl0f / cGo -@)^(_, eflifs cg';Gwfg ljlw, afuahf/, sf7df8f}F M lkgfsn 

klAns];g .

e08f/L, kf/;dl0f / cGo -@)&%_, cg';Gwfg ljlw, ef]6flx6L, sf7df8f}F M ljBfyL{ k':ts e08f/ . 

e08f/L, kf/;dl0f / cf]emf, /fdgfy -@)^^_, …zf]wk|:tfj / o;sf cª\ux?Ú, k[YjLbk{0f, jif{ !, 

cª\s !, rf]nfk|;fb cf]emf -;Dkf=_, k[YjLgf/fo0f SofDk;, kf]v/f, sf:sL, k[= !(%– 

@)) .

cg';Gwfg k|:tfjgfsf cfjZos tTj
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Higgs Boson in Particle World

-Sagar Neupane

Abstract

This paper highlights the origin of Higgs boson and its necessity in explaining 
physical phenomenon in particle physics. It also deals with the composition of 
fundamental things exist in the universe. It further highlights why some sort of sub 
atomic particles have great deal of mass while other have few and some are mass 
less. The paper also tends to explain about Higgs field and particle interaction of their 
masses. Other than this, it enhances the knowledge about the consequences of  
invention of Higgs boson in various aspects including standard model. The 
information has been collected from different books, reports and different websites. 
The findings are analyzed critically with logical approach considering various facts 
related with the god particle.

Keywords: God particle, universe, Higgs field, particles, Higgs boson

Introduction

 The things that we see around are macroscopic in nature however they are 
composed of elementary particles like electrons, protons, leptons, bosons etc. The 
Higgs boson also called as God particle (Lederman & Hill, 2013) is an elementary 
particle in the standard model of particle physics produced by quantum excitation of 
the Higgs field. It is named after physicist Peter Higgs (Gagnon, 2016). Its existence 
was confirmed in 2012 by the ATLAS and CMS collaboration based on collisions 
in the Large Hadron Collider at European Organization for Nuclear Research 
(Butterworth, 2014).

 The story of Higgs boson begins with mass. Before Higgs boson, one should 
understand what mass is? Technically mass is measurement of inertia of a body. In 
simple terms, mass is resistance that we feel when we tend to change state of body. 
We cannot imagine matter without mass however it is believed that those substance 
which travel with speed of light in vacuum doesn’t have mass (Lederman & Hill, 
2004). It means those substances which travel lesser than light are associated with 
mass. Most of us consider mass and weight to be same entity but they are different. 
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Weight is affected by gravity, its value varies from place to place whereas mass is 
constant quantity. Almost every substance present in this universe has mass, however, 
no one knows where this mass comes from? One   might say from its constituent 
particles. If we go to quantum level quarks are the building block for every matter 
(Khatri et al., 2013). But the question is how quarks are associated with mass. What 
is present in this universe that has led them mass? Why photons are mass less? Why 
electrons and protons have mass?

 In 1960, physicist developed an equation on the basis of behaviors of 
elementary particles which was supposed to solve the problems in particle physics 
(Lederman & Hill, 2013). Contrary this, the equation turned to be a great puzzle. If 
physicist would consider electrons and quarks to be mass less, equation would have 
been easier and the prediction set up by the equation could be solved easily (Gagnon, 
2016). However physicists know electron and quarks cannot be mass less. This 
resulted a huge problem for physicist. Later Peter Higgs predicted the presence of 
Higgs boson and Higgs field. Actually universe is not filled with particles but fields 
which are invisible. Electric field, magnetic field, quark field, gravitational field etc. 
If energy is given to such field particles are formed and if energy is extracted from 
such field, they are destroyed (Lederman & Hill, 2004). If energy is given to electric 
field electrons are formed, in quark field quarks are formed and so on. Peter Higgs 
predicted existence of similar field called Higgs field .If energy is given to such 
field Higgs bosons are formed (Carroll, 2012).According to him all the elementary 
particles are mass less like that of photon but it is Higgs field which associates mass 
to them. Particles interacting with Higgs field have mass and those which do not 
interact are massless. The magnitude of mass increases with the extent to which 
particles interact with Higgs field. Greater interaction, more mass and vice versa 
(Gagnon, 2016). Since photon do not interact with Higgs field and it is mass less but 
we interact with field so we have mass (Carroll, 2016).

  Initially, presence of Higgs field and Higgs boson was considered rubbish 
(Gagnon, 2016). Higgs worked hard and proved his hypothesis mathematically. 
Later, it was accepted by large chunk of physicist. 

Objectives of the Study

 The study has been carried to understand the composition of macroscopic 
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objects in terms of elementary particles, their interaction to form all the matters that  
we see around us. It is also expected that this study would be helpful in 
understanding the story of Higgs field and Higgs boson. The objective of the study is 
to understand the importance of Higgs boson and Higgs field and their contribution 
in providing mass to fundamental particles. Other than this, the study can be helpful 
in understanding about standard model and its consequence in describing the 
characteristics of particle. The discovery of Higgs boson and Higgs field can be  
effective in understanding the theory of super symmetry, dark energy and dark 
matter.

Methods of the Study

  Elementary particles are the building blocks of matters. The particles whose 
internal structure cannot be described are called elementary particles (Koirala &  
Singh, 2014). Scientists and philosophers have sought to identify and study 
elementary particles since ancient times. The standard model of particle physics has  
been employed to describe composition of matters. In order to resolve the mass 
mystery of fundamental particles results obtained from largest particle collider LHC 
(Large Hadron Collider) was used. LHC is the world’s largest and most powerful 
particle collider built by European organization for Nuclear researcher between 1998 
and 2008 in collaboration with over 100000 Scientists and Physicists. It lies in a 
tunnel 27 kilometers in circumference and as 175 meters deep. It lies at France- 
Switzerland border near Geneva. In LHC, particles are accelerated with relatively 
high energies and allowed to collide with another particle. Results from collision are 
analyzed critically to describe the nature and properties of elementary particles and 
laws governing the laws of universe. 

Discussion and Interpretation

The findings obtained from experiments carried out in LHC are discussed and 
interpreted under followings headings. 

Matter and their Composition

  What is matter made of? What are the smallest possible particles that make 
matters and how do they interact to form all the matter that we observe around us? 
Probably this question is still a puzzle to most of the people. The standard model of 
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particle physics is the best possible answer to the question that what is the matter 
made of (Gagnon, 2016). Large chunk of people (particle physicist) did their best 
possible effort to design the model in order to describe the   phenomenon about 
composition of those things around us in terms of elementary particles and their 
interaction with each other. In about 400 BC, Greek philosophers Democritus and 
Leucippus suggested that matter is made of indivisible particles known as atoms 
(Khatry et al., 2016). Later Thomson and Rutherford discoveries proved that atom is  
made of further smaller particles like electrons and protons. Yukawa in 1935 
proposed the concept of interaction between the nucleons for the stability of nucleus 
and hence atoms (Khatry et al., 2016). This concept fathered new concept of 
interactions like strong interaction and weak interaction which finally led discovery 
of above 200 short lived elementary particles. 

Table 1 Standard Model and Higgs Boson

Fermions (matter  particles) Force carriers  (bosons)
Quarks Up(u) Charm(c) To (t) Gluon (g) Higgs (H)

Down (d) Strange(s) Bottom(b) Photon(ϒ)
Leptons Electron(e) Muon(μ) Tau(τ) Z boson (Z)

Muon neu-
trino (γμ)

Tau neutri-
no (γτ)

W boson         
(W)

                                                    Source: Principle of physics (Khatry et al., 2015)                                                                                                                                             

Table 1 is based on standard model of particle which describes the properties and 
structure of fundamental particles as well as their interactions (Khatry et al., 2015). 
The standard model is based on theories that each matter is made of fundamental 
particles and each fundamental particle interact with each other by exchanging other  
particles (Gagnon, 2016). It explains twelve matter particles (six quarks and six 
leptons), plus a group of force- carrying particles to hold them all together are 
sufficient enough to describe the composition of earth and its constituents (Carroll, 
2012). The Standard Model establishes several relations between particles. It predicts 
the probability of producing various particles, as well as the frequency at which 
particles breaks in to other particles (Gagnon, 2016). 

 The standard model which we know today appeared only in 1967 (Gagnon, 
2016). This model predicted almost all the particles except Higgs boson. Higgs boson 
is now known as elementary particle in standard model of particle physics produced 
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by quantum excitation of the Higgs field (Carroll, 2012). The existence of particle 
was confirmed through rigorous experiments in largest possible particle accelerator 
i.e. Large Hadrons collider which validates the theory of standard model. The 
discovery of Higgs boson completed and fulfilled all the predictions made by 
standard model. However, this model is not enough and complete to explain 
bizarreness of universe.

Higgs Boson and Higgs Field

 Higgs field is a field of energy which is thought to exist everywhere in the 
universe (Gagnon, 2016). Higgs boson is nothing but an excitation of the Higgs field 
(Carroll, 2012). It can be visualized in the sense that if ocean surface is Higgs field, 
waves in the ocean is Higgs boson (Gagnon, 2016). This effect was seen as finding 
missing particle (Higgs boson)   of standard model. The excitation of Higgs field can 
be done by energy released during collision of fast moving protons at LHC.The 
excited state is itself Higgs Boson( Carroll, 2012).Just like excited atoms Higgs 
boson is very unstable and eventually decays in to other particles. 

Higgs Boson as God Particle

 Actually mass is very complex term. It is neither energy, nor weight. In 
simple term we define mass as quantity of matter contained. Although mass seems 
too simple to us it has huge implication in describing a physical phenomenon. 
Obviously there is something which causes mass (Lederman & Hill, 2013). A 
rigorous experiment carried in LHC predicted the presence of Higgs boson which 
concluded that Higgs field is responsible for providing mass to elementary particles 
(Gagnon, 2016). Elementary particles interact with Higgs field as they cannot move 
freely and hence their interaction leads in gaining mass (Butterworth, 2014). How 
much mass does a particle acquire depends on the nature of interaction the particle 
with Higgs field. The more strongly particle interact with Higgs field, the more is the 
mass of the particle (Gagnon, 2016). Since all the elementary particles have different 
mass, it leads to the unstated answer that all the particles interact with field  
differently. Conversely, all the matters like pen, book, stone etc. constitute elementary 
particles in quantum level. Hence they have different masses. However, photons are 
mass less as they do not interact with Higgs field (Carroll, 2012). Although, different 
particle interact differently with Higgs field, it is still a mystery why particles do so? 
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We can say Higgs boson would be helpful in explaining how we and the rest of the 
universe exist. Higgs boson is refereed as god particle. The god particle nickname 
arose from the book The God Particle: if the universe is the answer what is the 
question? Actually without Higgs boson elementary particles would be mass less and  
our universe would not be what it is now (Walter, 2018). Everything would be 
meaningless. Since Higgs boson is creator of elementary particle and whole universe, 
it validates its nickname as god particle.

Existence of Massless Particles

 The existence of mass less particle raises a bizarre question. Is mass 
fundamental? Would there be a different world without mass? According to 
Einstein’s theory of relativity time stops to those particles which travel with speed of 
light (Hawking,1992) It means if a photon is allowed to travel through the universe , 
it will do the job in no time (zero time). If all the particles travel with speed of light 
they would become mass less. If we were massless, then we would take zero time to 
do whatever thing we like. We would not age or never exist .If such world would 
exist there would be nothing to separate electrons from protons, books from stones 
(Lederman & Hill, 2013). All the particles would have same features and properties. 
This leads to symmetry in particles. We would be in a world fully governed by 
symmetry (Lederman & Hill, 2004). It was estimated that in the beginning of big 
bang, there were world of symmetry. All the particles were mass less. As the universe 
expanded and cooled, symmetry broke (Lederman & Hill, 2004). A new era filled 
with mass arrived. 

Beyond Higgs Boson and Super Symmetry

  Although standard model explained the characteristics of fundamental 
particles, their interactions, it has number of puzzling features. Higgs boson gives 
mass to matter. When we calculate the mass of Higgs boson, it comes to be heavier 
than as predicted by standard model (Gagnon, 2016). So, the question is where does 
Higgs boson gain mass from? This can be solved by super symmetry. Super 
symmetry is a principle in particle physics which proposes a relationship between 
elementary particles: bosons and fermions. Fermions are the building blocks of 
matter whereas Bosons are the force carriers. Super symmetry predicts the existence 
of super partner, particles heavier than the particles predicted by standard model 
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(Nair, 2018). If the principle predicted by super symmetry comes true, we would 
solve the mass mystery of Higgs boson. Other than this, super symmetry can open 
doors for new researches that might include the verification of grand unification of 
fundamental forces, dark matter and dark energy.

Conclusion

 Our world is made from smallest possible particles known as elementary 
particles. Standard model of particle physics explained the characteristics of 
fundamental particles and their interactions and gave almost perfect explanations 
about fundamental particles and fundamental forces governing the universe. Higgs 
boson is a mystery particle nicknamed as god particle first predicted by peter Higgs. 
Later its existence was confirmed in 2012 by the ATLAS and CMS collaboration 
based on collisions in the Large Hadrons Collider. Higgs boson is a particle produced 
due to excitation of Higgs field. Mass is a fundamental particle of matter. Actually all   
particles are mass less but it is Higgs field which provides mass to particles. How 
 much mass any particle acquire depends on how effectively particles interact with 
Higgs field. Photons are mass less as they do not interact with Higgs field. At the 
starting of big bang our universe was at the state of symmetry, which means all 
possible matter were mass less. In due course of time symmetry broke and we are in 
a world with different particle having different masses. 

 Although standard model is currently best model for the explanation of matter 
origin and fundamental forces, there are flaws. Physicists are not done yet and are 
searching for better explanation. Research in areas like Super symmetry, dark energy, 
and dark mater might give perfect explanation about matter composition and mass 
mystery of particles. Extension of this study to such areas is highly recommended. 
It is expected the present findings firmly serve for future in depth studies on theories 
like super symmetry, string theory and grand unified theory which could describe the 
laws governing the matter and universe.
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Perceptions and Practices of Magar People towards the use of Languages 

-Sagar Poudel

Abstract

Language is one of the powerful and permanent means of communication. It is the 
unique gift that sets human beings apart from the rest of living beings. It is also said 
that no language is superior or inferior in terms of communicating ideas in the 
development, maintenance, and transmission of human civilization. This study 
focuses on exploring the perceptions of Magar people towards language and their 
practices in using mother tongues and other languages. For the study, qualitative 
research design was used. Five participants from Magar community were taken as 
sample to collect the information and interview was the tool to the collect 
information. It is found that the Magar people are using the Magar language in their 
family domain particularly with elder members. On the other hand, they were found 
using the Nepali language in wider communication such as; with friends, neighbours, 
relatives, and so on. Some of them also found using the English language, 
particularly at school. Similarly, most of the participants have good perceptions of 
their mother tongue and advocated for its preservation. However, the people had the 
perception that other languages such as Nepali and English could give a bright future 
and security than that of their mother tongue.

 Keywords: Magar, perceptions, practices, mother tongue, second language 

Background of the Study

 Language is a means of human communication through which we express 
our feeling, thoughts, wants, desires, and so on. Language is one of the powerful 
and permanent means of communication. It is the most unique gift that sets human 
beings apart from the rest of living beings. We cannot think of any social, academic, 
financial, and artistic activities going on without language. It is such a powerful form 
that distinguishes human beings from other living creatures. Therefore, it is a social  
gift possessed only by human beings. 

 It is also said that no language is superior or inferior in terms of 
communicating ideas in the development, maintenance, and transmission of human 
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civilization. Language is a vocal system of human communication that can serve 
many purposes of communication. According to Gimson (1974), a language is a 
system of conversational signals used for communication by a whole community (p. 
3). In the same way, Holiday (1997) defines language as the primary means for 
the transmission of culture from one generation to the next (p. 8). A language is a 
versatile tool that people use to fulfill their basic needs. Similarly in Sapir’s words, 
“Language is purely human and non-instinctive methods of communicating ideas, 
emotions and desires through voluntarily produced systems” (as cited in Lyons, 
2009, p. 3). All those definitions place language as one of the important and 
inevitable factors for communication. Although there are many languages in 
existence around the globe, they have their specialties and characters. None of the 
languages is superior or inferior in it but the universal use has placed the English 
language in a dominant role in the global village. 

 Nepal is very rich in terms of language, culture, and ethnicity. So, Nepal is 
called a multiethnic, multicultural, and multilingual country. Nepal seems to be small 
in area but it has an amazing cultural diversity including linguistic plurality. The 
number of languages spoken in Nepal varies in different census reports. However, 
125 languages are officially recognized by the census (Census, 2011). Despite being 
a multilingual nation, Nepal has been given power, recognition, and prestige to a 
single language i.e. Nepali, while as a corollary, the remaining minority languages 
and their communities are improvised and marginalized. As a result, linguistic 
minorities have remained socially excluded from harnessing national benefits in the 
fields such as politics, economy, education, employment, and so on.

 The constitution of Nepal (2015) declares Nepali to be the official language 
of the country, it also guarantees each community residing in Nepal, the right to 
preserve and promote its language, script, and culture. It also guarantees each 
community the right to operate school up to the primary level in its mother tongues. 
Unfortunately, most of the languages don’t have their written scripts and used only 
in daily communication so we should pay more attention to those (indigenous) 
languages. 

 In the context of Nepal, whatever the situation of language and linguistic 
community, the global language i.e. English is largely influencing our community in 
different situations such as education, trade, tourism, and so on. Though the English 
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language is not recognized as the mother tongue of the Nepalese speech community, 
it has become an inseparable part of our life. People tend to learn and use it giving 
more priority to their mother tongue. The ethnic communities whose mother tongue 
is in minority group give more focus on learning Nepali and English languages.

 Considering these things, this study was conducted to overview the situation 
of the Magar language with the Nepali and English language in the Nepalese context. 
Being a multilingual country, the classroom is largely heterogeneous. Students bring 
different languages in the classroom. Students may have a different expectation but 
our teaching classroom largely rooms around dominant languages. In the same way, 
the family and community from where the students come from may have different 
perceptions and realizations regarding the use of language. In these circumstances, 
people may value languages differently. Some may value their mother tongue 
strongly, some may value dominant language and some may value hardly. 

 In this circumstance, this study tries to analyze how Magar people and their 
children have been facing their everyday communication. Similarly, it also tries to 
explore present practices and perceptions of Magar community people regarding the 
use of the Magar and Nepali in general and the English language in particular in their 
everyday life activities. In the same way, the influencing factors of language choice 
in their daily communication at home, with friends, formal setting, and so on are 
explored in the study. 

Magar Language

 Magar is a major caste in Nepal. The language spoken by the Magar people 
as their mother tongue is called the Magar language. Magar language comes under 
the Tibteto-Burman language family and according to the number of people speaking 
the Magar language is ranked as the eighth most widely spoken language in Nepal 
(Census, 2011). 

 The Magar language has its script named ‘AKKHA’ script. M. S Thapa Magar 
was the first Magar to produce this script (Magar, 2009, p. 7). However, it is claimed 
that this script was freely used by ‘LICHCHHAVIS’. Only a few scholars and experts 
have claimed over it and say that it was the Magars’ ancient script. Magar (2009) 
says, till today, there has been published only one book in Akkha script entitled 
‘Magar Bhasako Karmakhanda’ written by Chandra Bahadur Rana Magar in 1995. 
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Except this, other literary articles of the Magar language have been published in 
‘Devnagari’ and Roman script. People from Magar communities of different regions 
use their language in spoken form. Mostly, it is used in daily communication such as 
at home, with friends, and so on.   

Rationale of the Study 

 It is vivid that time changes at its own pace and in the changing perspective 
of time, the demand of the people and society also got changed. People from one 
speech community shifted to another linguistic situation because of different factors 
and circumstances. Even people from indigenous language families are shifting 
towards the dominant language. In the context of Nepal, they shift towards the 
Nepali language in general and English in particular as it is one of the most desirable 
languages not only in our context but also in the world. It is found that the new 
generations of ethnic language families are no more interested in their language. The 
parents keep their languages themselves, which means it is not transmitting to the 
new generations. It may be the cause of both parents as well as children. 

 Therefore, this study tries to explore the perceptions and practices of Magar 
people with their mother tongue and its situatedness in the sociolinguistic scenario of 
Nepalese communities. Hence, the different situations oblige people to switch their 
mother tongues into other dominant languages particularly Nepali in the Nepalese 
practice and English in the global world. Exploration of the perceptions and practices 
of the Magar community people  helps to language revitalization. And it is very 
crucial to advocate in the favour of one’s own mother language to cater and create 
its existing space in the multilingual flux of the modernized world. This study tries 
to analyze the sociolinguistic embodiment of the Magar community people and their 
effort for the revitalization of their mother tongue. Similarly, it is believed to note 
how and to what extent the mother tongue of the Magar community has been situated 
in their daily practices. What are the key tenets that the speakers of Magar language 
bring along with the practices of other languages in their daily communication is the 
fundamental notion of the study, which bridges the gap between the essence of 
Magar language for the existence of generation in the days to come and its 
hegemonic acceptance of the other language i.e. Nepali and English. Probably, thus 
study itself can be the stepping stone for the conscious Magar people who are serious 
enough about the promotion and preservation of their mother tongue. 
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Objectives of the Study 

 The objective of the study was to explore the perceptions and practices of 
Magar people about their native tongue and of other languages. 

Methods of the Study 

 I, as a researcher, tried to find out the perceptions and practices of the Magar 
community people how they are interconnected with other linguistic situations. My 
focus was to observe how the current globalized situation affects their language use 
and how they perceive it with their mother tongue. For this study, I used a qualitative 
research design that is guided by an interpretive paradigm. As this paradigm is 
concerned primarily with generating context-based understanding of people’s 
thoughts, beliefs, values (Taylar & Luitel, 2012), I am intending to investigate, 
understand and analyze the existing situation of Magar language speaker and their 
connection with other languages. Among the different styles of researching 
qualitative research, I used a case study as a methodology as they are from the same 
community and probably share the same features in-depth. I visited the site of the 
participants to conduct the research which enabled me to develop detailed concepts, 
thoughts, and insights about Magar people and provide opportunities for observing 
the existing situation, perceptions, and practices of the Magar people towards their 
language and other languages . In this study, I used purposive sampling procedure for 
selecting the study site and participants. I selected Vyas Municipality Ward no. 13, 
Tanahun district as my research site. I selected five participants from the Magar 
community, adopting the non-random sampling procedure. To collect data for the 
study, I used interview as my tool for data collection. As this research is guided by 
the interpretative research paradigm, I descriptively analyzed and interpret the data to 
generate meaning.

Discussion of the Findings 

 The objective of this study was to explore the perceptions and practices of 
Magar people about their native tongue and of other languages. So, in this section, 
the information obtained from the primary sources are analyzed and discussed. It 
consists of the information gathered by the interview schedule. Open-ended questions 
were developed to get information from the Magar people about the use of language, 
their perceptions, and practices regarding their language and other languages. The 
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information obtained from the sources is analyzed descriptively. The information 
obtained from all participants is discussed with the following themes. 

Use of Language in the Communication 

 There are different languages in Nepal. Different ethnic communities have 
their native languages. People use language to communicate and share their feelings, 
emotions, views, ideas, and messages, and so on. I think people feel easy and 
comfortable to use that language which is more familiar to them. Shiva Rana, (the 
pseudo name for my first participant) a resident of the Belbas community, responded 
that he would use Magar language while communicating with his parents and Nepali 
language with his children. Similarly, he also added that he would sometimes use the 
Magar language and sometimes the Nepali language while communicating with his 
friends and neighbours who are from Magar Community. He further added that his 
children understand the Magar language but rarely use it while communicating even 
at home. His children use the Nepali language more often and the English language 
when they are at school. He would use the Nepali language in other circumstances 
such as with school colleagues and in other gatherings as it is widely used and 
official language of Nepal.  

 Lal Bahadur (the pseudo name for my second participant) who is also a 
teacher of a community school responded that he would use Magar Language while 
talking with his mother and wife. In other situations, he would use Nepali language. 
He further asserted that he would ask his children to speak in Magar language at 
home but they do not entertain with it. He further added that it might be the reason 
that his elder son is studying 10+2 with major English and want to develop English 
proficiency.

 Another participant Ratna Bahadur Ale (the pseudo name for my third 
participant) who is also a social worker of the community responded that he would 
use Magar language while communicating with Magar people if they can understand. 
He further added that his younger son is a teacher and daughter in law is studying at 
campus and love to use Nepali and English language rather than the Magar language.

 The fourth participant, Srijana Thapa (the pseudo name for my fourth 
participant) responded that she would use Magar language while communicating 
with her husband who is in abroad country. She would use Magar language to 
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communicate with her father/mother in law. She would use the Nepali language 
while communicating with her neighbours. Her two kids are studying in boarding 
school. She wanted her children speaking in English so that she admitted them to a 
boarding school. She also said that she rarely uses Magar language with her children. 
It means children rarely get exposed to their mother tongue.  

 Similarly, Shreemaya Rana (the pseudo name for my last participant) 
responded that she would use the Magar language with her grandparents while 
communicating at home, Nepali with parents, and English and Nepali both at school 
as she teaches in a boarding school. She further added that she would encourage her 
brother and sisters to use the English language rather than the Magar language. 

These facts show that the people who are from the Magar community use the Magar 
language with their parents only. They use Nepali with their children and motivate 
them using the English language sending them to boarding school. 

Perceptions towards the Languages 

 All the languages have their values. They represent cultures, values, and 
norms of the particular community. The language is the heritage of every community. 
Shiva said that the Magar language is their pride and should preserve it. However, he 
further added that the present world is changing day by day and they have to compete 
for the survival. So, he put his view that emerging languages should be learned for 
the sake of a bright future. Though he advocated that the Magar language is their 
pride but he had sent his children to learn the English language thinking that it could 
give a good job and bright future to his children. Similarly, Lal Bahadur also 
advocated the Magar Language is their identity and should preserve it and use in 
wider communication. However, he also gave the priority to learning the Nepali and 
English language as they are the dominant language of contemporary society and the 
language of wider communication. Ratna Bahadur who is also a social worker of 
the Magar community said that the Magar language caries the identity of their 
community. He was proud of his mother tongue. He further said that every parent 
should speak the Magar language with their children and develop a good perception 
towards it. However, he also had good attitudes towards other languages.

 Srijana said that her husband has gone abroad to earn money. She responded 
that the Magar language does not provide a good future for them so her husband 
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took language class and went abroad. She further added that she didn’t study much 
and as a result had to stay at home. So, she had sent her children to boarding school 
perceiving that English has a good future. In the same way, Shreemaya who is 
teaching in a boarding school also sees a bright future with the English language. She 
said that the Magar language should preserve but we should move with time. She 
further added that if we only advocate about Magar language then will be backward 
because using only Magar language is to be monolingual which does not let us go 
ahead. 

 Most of the participants had a good perception of the Magar language and 
advocated for its preservation. However, the respondents had the perception that 
other languages such as; Nepali and English could give a bright future and security 
than that of their mother tongue. 

Importance of English Language

 The English language is widely used in communication around the world. 
People want to learn English because of different reasons. Some people learn it for 
obtaining a good job, some for tourism, some for travelling around the world, some 
for trade, and some for fun and so on. In the context of Nepal, most of the parents 
want their children to learn English so that he/she could get a good job in the future 
and make his/her future secure. The participants of my research also gave importance 
to the English language rather than other languages. The first participant Shiva said 
that the English language is the demand of the day. Most of the village children are 
studying in boarding school. He had sent his children to boarding school so that they 
could learn the English language. Similarly, Lal Bahadur also shared that English is 
an important language that could lead us towards the modern world. He further added 
that “We need the English Language even to use the mobile phone”. Ratna Bahadur 
also agreed that the English language is important for them.

 Srijana said that she could speak English but wanted her children to speak in 
English. She further said that if her children could not learn good English they won’t 
get any job. In the same way, Shreemaya said that she got the job because she had 
studied major English in college otherwise she could not get the job. So, she gave 
more importance to the English language. From the above facts, we can conclude 
that even the Magar native speakers give more priority to studying the English 
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language as it is a globally used language. 

Empowering and Disempowering Factors of Language Shift 

 In the context of Nepal, most of the indigenous languages are in the verge of 
 extinction as their speakers shifted from their mother tongue to other dominant 
languages. The most striking issue is that the Magar people are in very much 
dominant condition from other languages particularly Nepali and English since their 
Magar language does not provide opportunities in the society and or in the global 
market. Magar people tend to use the Magar language only with their seniors or old 
generations. They speak in Nepali and English with their children and students which 
may result in the language shift. Shiva responded that he uses the Magar language 
with his parents only as they do not understand other languages much. Otherwise, he 
would use the Nepali language thinking that it could give him prestige in a society 
where other people from different communities are also living together. Similarly, 
Lal Bahadur also said that the Nepali and English language could give prestige and 
power in society. If he could speak well Nepali and English languages, he should 
have to worry about the future. He further added that job, money, prestige, and power 
are some of the factors of language shift which Magar language could not give. But 
Ratna Bahadur had a slightly different view than that of others. He said that ‘The 
language shift destroys our language which is our identity”. He further added that we 
should preserve our language and should give sometime in a day to speak in Magar 
language with the children. He said that the attraction towards the fashion and 
technologies of the young generation causes the language shift.

 Another participant, Srijana did not see any future with Magar language so 
knowingly or unknowingly she is promoting language shift by sending her children 
to boarding school and not using Magar language with her children. Similarly, 
Shreemaya said that she uses the English language almost all the time while she was 
in school. In the same way, she shared that she uses the Nepali language in other 
circumstances and the Magar language only when she had to talk with her 
grandparents. She shared that language shift is not the intention of not preserving 
their language but it is their necessity. For obtaining a job, earning money, and 
talking with government officials they had to shift from the Magar language to the 
dominant language. She shared that the people from her community gives her 
prestige because she teaches English in boarding school. Similarly, while talking to 
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her people become aware and do not talk about unnecessary things and listen to her 
first, she added. Thus, prestige, power, money, job, and so on are the main factors 
contributing to language shift which we can deduce from the above facts. 

Present Practices for the Preservation of Magar Language 

 In the present Nepalese context, various programmes are being held to 
promote indigenous languages. The government is uplifting the languages making 
different language-related policies. Mother tongue schools are being opened for 
educating the children on their mother tongue. All most all the participants said that 
they need to preserve their language and have to do something for it. Siva said that 
he does not know much about the programs that are being conducted to preserve 
language but said that something should be done. Lal Bahadur who is also a teacher 
in a community school shared that they have started discussing language preservation 
among the Magar leaders and are going to talk with educational leaders about 
opening school with Magar language as the medium of instruction in Rising Rural 
Municipality where most of the residents are from Magar community. 

 In the same way, Ratna Bahadur shared a similar view. He said that they had 
just started building a ‘Magar Community House’ for the preservation of the culture, 
customs, language, and values of the Magar community. He said that they use to 
publish a yearly souvenir including the Magar community’s activities from their 
organization ‘Tanahun Magar Samaj’. He further added that the government should 
promote indigenous languages by making a good language policy. He also said that 
Magar people themselves should transfer their language to the new generations 
otherwise, one day it may die and disappear like the Dura language of Lamjung 
district (Census, 2011). Another respondent, Sunita said that she does not have any 
idea about the programs that are run for language promotion. However, she was also 
in favour of preserving their mother tongue. The last respondent, Shreemaya shared 
that she had a busy schedule of her work so that she could not give more attention to 
the programs of language promotion. However, sometimes she used to participate in 
the cultural programs of the Magar community. 

 The information obtained from the participants is similar regarding the use 
of the mother tongue and other languages. Regarding the first theme i.e. use of 
languages in communication, all the participants were found using Magar language 
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in their family domain, particularly with elder members. In this respect, most of the 
participants were found using the Nepali language in wider communication such as; 
with friends, neighbours, relatives, and so on. Some of them also found using the 
English language, particularly at school. Similarly, regarding the second theme i.e. 
perceptions towards languages, almost all the participants have good perceptions 
towards their mother tongue and advocated for its preservation. However, the 
respondents had the perception that other languages such as; Nepali and English 
could give a bright future and security than that of their mother tongue.

 In the same way, in the third theme i.e. the importance of the English 
language, participants were found giving more priority to studying the English 
language. They said that the English language is globally used and it could give us a 
bright future. They were found sending their children to boarding school for learning 
the English language. They were also found that they love to hear their children 
speaking the English language rather than the Magar language. It shows that they 
were giving more importance to the English language.

 Regarding the fourth theme i.e. empowering and disempowering factors of 
language shift, the participants’ responses were found similar. They said that their 
mother tongue i.e. Magar language could not provide them with a good future 
together with a good job. Most of the participants were found to share factors such 
as; prestige, power, money, job, and so on as the main factors contributing to 
language shift. However, the participants were also found worried about the language 
shift, where one of the participants found much worried about language shift and its 
death in the future because of modern fashion and technologies. For the last theme 
i.e. present practices for the preservation of Magar language, Magar people were 
found doing something from their side. They were found to be involved in 
publishing, preserving culture through different cultural programs. It is also found 
that they were building their own community house for the preservation of culture, 
heritage, language, and customs, and so on. Similarly, they were also found 
discussing language and culture, and also found intending to open a school in mother 
tongue education for the preservation of the Magar language.

Conclusion 

 From the findings, we can conclude that, like other indigenous languages, 
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the Magar language is also threatened by the dominant languages. Magar people use 
their mother tongue only at home while talking with elder members such as parents, 
grandparents. Normally, young people from the Magar community speak Nepali and 
English language. The findings show that parents want to send their children to study 
the English language. The fact is that people have the perception that the English 
language provides power and prestige in the community. Learning English opens the 
gate for obtaining a good job and secures the future. The attraction of learning 
dominant languages also creates a language shift. However, some Magar people are 
worried about their language. They want to preserve it for future generation. They 
take it as their pride and identity of the community. 
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